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ABSTRACT 

Described is a pilot resource center program for 
mainstreaming and serving 123 special needs children (ages 3-21) as 
mandated in Chapter 766 (Massachusetts Special Education Law) - The 
resource center program is explained in the first section as a 
service^ as a success center, as an in^house team, as a beneficial 
program, and as a special service program, Provided are an overview 
of the plan development and early designs of the program in section 
2. Discussed in section 3 are a time study plan of program 
implementation, systemwide sharing of special study needs and 
problems, and inservice retraining workshops for regular teachers. 
Described in section 4 are implementation procedures and strategies 
for 10 principal goals and objectives such as identification and 
referral* individual prescriptions, and mainstreaming and 
integration, An ongoing formative evaluation with questions and 
answers is discussed in section 5. Next, in section 6, the staff 
inservice retraining program is illustrated by an outline of the 
program and a copy of the inservice retraining evaluation survey* 
Answered in section 7 are questions concerning each restated program 
objective, and included are evaluation forms administered to resource 
teachers/aides, ancillary staff, administrators, transportation 
personnel, parents of resource children, parents of regular program 
children, and regular classroom teachers. Presented in section 8 is 
aa analysis of each of the evaluation forms provided in section 7, 
Given in section 9 are a product evaluation checklist and 19 
appendixes including the Massachusetts Special Education Act-Chapter 
766, an educational plan, and an evaluation request form* (PT) 
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ABSTRACT 

The purpose of this prseticum was to change the quality and 
quantity of services to ail children, ages 3-21, with special 
needs by expanding those services to bridge the gap between 
special and regular education in resource ranters in our public 
schools. 

To accomplish this purpose the practicua required the 
development and implementation of a plan which brought services 
directly to children within their neighborhood districts or 
schools* 

It required the elimination of self-contained classrooms for 
"special children," isolated in ©ut-of-distriet locations* It 
allowed the gradual integration of these children into regular 
programs at each grade level* 

Data for the praetlcum were obtained through the use of 
questionnaires, conferences, interviews and observations. State 
mandates, special education literature and knowledge of local 
needs provided guidelines and avenues for facilitating data 
collection* 

The following notations provide a ample of conclusions 
derived from the results of the resource center practieuBn 

(vii) 
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Children with special needs can be integrated and 
served within their own neighborhood schools. 

Parents were very receptive* They welcomed a 
program which no longer totally segregated their 
children or bussed them our of their local districts* 

Voluntary and active participation of both regular and 
special staff indicated significant empathy and 
concern for children with special needs* 

Services provided within nei^iborhood district schools 
are now mora easily available to a greater number 
of children* 

It was possible to project that the cost-effectiveness 
of the resource center program improved significantly, 
in terms ©f provision of quality as well as quantity of 
direct services to children with special needs, 
through the more effective uses of staff and 
facilities* 

The pracEieum evidenced some differences in staff 
biases and acceptance of the children by individual 
staff members. 

It remains for comparable communities, and others 
responsible for providing for the needs of children* 
to provide the leadership in developing effective 
programs* 



(viii) 
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INTRODUCTION 

The resource center program is a pilot project resulting from 
a change In attitudes rod concerns about providing for children 
with special needs* The sew Massachusetts Special Education Law, 
commonly referred to as Chapter 766, provided a major impetus 
for developing new ways to address special needs* 

The purpose of this prscticum was to eliminate 
self-contained, isolated s out-of-district classes for 123 special 
children through the development of total services areas 
within our 12 elementary neighborhood district schools* A series 
of performance objectives was developed to integrate special 
children into the regular program* 

Through a carefully deslpied tod conducted approach* the 
resource center plan was introduced to students, parents * 
special staff* general faculty, administration and the School 
Board* Workshops and a teacher retraining program rare 
Initiated, The plan required data collection, evaluation and 
analysis. 



10 



Implementation of the program required student placements, 
parent contacts, teacher reassignments . resehedulJig of busses 
and close monitoring. Anticipated pleased reactions of students 
and parents were observed. Additional students utilized the 
services available. Contacts between regular staff and resource 
center personnel were more frequent. Parental involvement 
increased measurably in a very cooperative and supportive manner. 

The overall effect has been positive with notable improvements 
in the special children's behavior and acceptance by their peers, 

Major concerns with additional funding, thought necessary 
to meet the mandates under Chapter 766, have been reduced, since 
this program has been able to utilize staff and facilities more 
effectively. 

Application of this pilot program, with or without 
modifications, can be incorporated within most communities. 
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PREFACE 

The intent of chls practieum was to study the problems 
associated with the malastxeamlng or integration of handicapped 
children and to propose and develop a viable solution to them. 

The resource center program was introduced as an alternative 
method of addressing the problems of mainstreaming and to extend 
and improve services to children with special needs. It was 
conceived as a technique to provide physical facilities and full 
services in all our neighborhood district schools. 

The problems encountered and the difficulties faced were 
not unexpected, A key problem involved the acceptance by all 
school staff of the change from self-contained, segregated, 
classrooms to integration of handicapped children in regular 
classrooms. The reluctance to work with the handicapped by 
regular teachers had to be overcome. Administrators and other 
faculty, unaccustomed to dealing with any special needs activity 
except when completing referra: 7 orms, had to be prepared to 
supervise and provide services within their buildings. 
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Staff members were required to accept and assist In 
Implementing methods by which special services could be wade 
available for all children who needed minimal help, without 
interrupting the regular program. At the sane tine, the School 
Board and administration had to be convinced of the need for 
establishing an expanded program without compromising fiscal 
responsibility* 

Organization of transportations placement a and mechanical 
aspects of the program were simply ffianageMnt concerns- As 
Coordinator of Special Education and Pupil Services, and as a 
central office administrator* I was able to ebt4dn, utilize and 
provide information, resources, personnel and school facilities 
in the conduction of my practietm. 

Hy strategy required that I develop a definitive outline of 
the program and its goals and develop a series of presentations 
to various groups* asking them to support the proposal, These 
groups included the School Board, superintendent, administration, 
faculty and parents of both special tod regular students. 

The first presentation of the outline was to the superintendent 
in an objective-setting conference, I knew of his sensitivity 



and feelings about helping any child In need and I elicited 
his support. His ejqpertise and guidance were useful In making 
a detailed presentation to the School Board- 
It was imperative that, a carefully detailed exchange of 
Information occur between my staff, adminlst ration s the regular 
faculty and the parents of children placed In self-contained and 
segregated classroom previous to the Board presentation. 
The presentations were conducted to obtain support. 

A plan that would prove both practical and himsnleing for all 
populations concerned had to be developed* It had to lend itself 
to a study of programs and attitudes In, mains treating, 

Ify general design for the program involved ta examination 
of the literature and a consideration of the models proposed 
by Lilly (1971), Beery (1972), Birch (1974) tad others, 1 
selected the components of each model 1 felt could best meet 
my objectives and organised the model adopted In my practlcum. 



(xiii) 
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Mains t reaming, which Is synonymous with Integration as used 
by educators > Is a relatively recent concept- Inadequate research 
and data have been available to sufficiently evaluate mainstreamlng 
of special children. Consequently, the system chosen to evaluate 
the resource program required both formative and summatlve evaluation 
and the use o£ an evaluation checklist. 

Formative evaluations served to examine the problems and 
allowed me the opportunity to make appropriate changes, while a 
modified summatlve evaluation measured our final product. 
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i resource center program - the problem 

The intent of this praetieum simply stated was to provide 
direct sendees and to mainstream children with special needs. 
It required the development of a plan which would provide for 
such needs under the mandates of Chapter 766 without adding to 
the economic burden placed upon the community (app, p. 163-178), 

The praetieum study was encouraged by Mr, Lucian J. Coluccl, 
Superintendent of Schools, Wakefield, Massachusetts, who stated 
that the problem of meeting the special needs of children under 
Chapter 766 was a top priority agenda item at the monthly meetings 
of the Superintendent's Association. As ejected , it is now a 
priority agenda item at meetings of Administrators of Special 
Education. 

Historically, handicapped children have been kept apart from 
regular students. Dissatisfaction with segregated programs has 
been festering for years according to Johnson, who declared that 
parents are disenchanted by the segregation of their children 
which may have resulted In educational and psychological damages 
for their youngsters. (1) 

(1) Johnson, 0. G. , "Special Education for the Mentally Handicapped 
— A Paradox, Exceptional Children. Oct., 1962. ■ 
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Ilorenee Oiristoplos, Professor of Education at Botrfe State 
College supported the concept of mains t reaming by writing that 
f, Iha goal of Integrating exceptional children is currently receiving 
favorable attention. Financial necessity and disappointing wmlts 
from special or segregated classes have been instrumental in 
initiating this trend. An additional justification is that 
broadly heterogeneous classes are a means for children to develop 
respect for all persons and for the dignity of human life," (2) 

An ongoing survey, started in 1973 by the C, E* C. Information 
Center, revealed that the most significant issue in special 
education was mains t reaming and Its Implications as reported by 
lebecea Dalley who declared, ,f I think It is a shame that we still 
have to say this, but the largest controversy still facing the 
field Is malnstreaming and preventing mainstreaming * u (3) 

Mother Indication of concern for Improving programs for 
handicapped children Is reflected in the published results of the 
studies conducted by Richard Collier, Director, and Peter Mrr, 
Coordinator, of the College Learning Laboratory of the State 

(2) Oiristoplos, Florence, "Keeping Exceptional Children in 
tegular Classes," Exceptional Children , April, 1973, (p, 569). 

(3) Dalley, Bebecca F, , "Dimensions and Issues In 1574 i Tapping 
Into the Special Education Grapevine f ff Exceptional Qiildren. 
April, 1974, (p, 503). 
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University of Buffalo, Their studies have found, "All handicapped 
children, regardless of handicap, can benefit from mainstreaming 
at some level and to some degree given the proper circumstances, 
Mainatreaming helps to make teachers aware of the need for 
individualized instruction for all children- 'Hie mainstreaMd 
child usually exhibits increased self-esteem quickly/ 1 (4) 

* 

There is little doubt that the noveMnt for expanded services 
for handicapped children has succeeded beyond expectations. It has 
become national in scope. The Federal "Education of all Handicapped 
Children Act" (5) has become law. It guarantees the educational 
rights of hand! capped children and their parents. It mandates 
individualized instruction plans for each child. 

The basic goal of the Wakefield Public Schools is to provide 
the ©pporttmity for all students to achieve the major objectives 
and services of education within the community. These objectives 
are self-realisation, human relationships, economic efficiency and 
a sense of civic responsibility. 

(4) "Mains tresslng the fiandieappedi A Call to Coimitstent , fl 

The School Administrator s Vol. 33, No. 4* April, 1976, (p* 1), 

(5) National Information Center for the Handicapped, Closer Look . 
A Project of HEW, Office of Education, Bureau of Education 
for the Handicapped, Winter, 1976, (p. 8) 
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Wakefield has been applying its total resources for all 
children to help them achieve their purposes and goals in life, 
This philosophy and the stated major objectives pertain to 
children with special needs as wall as to those sore fortunate. 
It included the premise that each child, given the opportunity * 
experiences, sad materials to develop his abilities md talents f 
can because a sustaining, self-sufficient* independent* responsible! 
contributing md self-respecting citizen of the cemtmity, 

Children with special needs historically have received two 
distinct types of service. They are regular education or special 
education per se. Special children haw been labelled as 
retarded, emotionally disturbed, learning disabled, deaf, mute 
©ir dm* and blind* If the problem was considered significantly 
severe, or if it infcerf erred with normal functioning within the 
regular classroom, the child was dispatched to a self-contained 
classroom, comprised of children with diverse problems, Such 
classrooms were usually isolated and located in areas of 
"convenience" within a school building. If the child's problem 
was considered Mid and especially if the child did not create 
"waves," he remained in the regular classroom, perhaps ignored, 
and without benefit of special services. 
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The labelling process and Its resulting stigma has been a 
subject of much debate in Wakefield and elsewhere, "Controversy 
regarding the desirability of labelling a child as mentally 
retarded and his subsequent placement into a segregated class is 
receiving the increased attention and concern of special educators 
(Dunn, 1968; Kolstoe, 1972)." "Critics of this traditional 
procedure claim that such placement has a debilitating effect on 
the social-psrsonal adjustment and self-liaagg of the children 
in these classes (Borg t 1966; Mayerowitz, 1962, 1965 t 1965)*" (6) 

The new Massachusetts Special Education Law, eoMonly 
referred to as Chapter 766 s which became effective September 
l f 1974, produced 107 pages of regulations, The regulations 
lifted the number of special needs students per self-contained 
classroom. They also Halted the nunker of special needs 
students integrable into a regular class, 

The mariaum class mimm for any one specific handicap is eight 
students. A larimum of twelve children is permitted with the 
addition of an aide. The preferred teaching arrangement is the 
smaller class incorporating both teacher and aide, This 
preference is due to the complerfty of the problems encoimtered 

(6) Warner, F, s Thrapp, R s> and Walsh, S, f "Attitudes of 
Qilldren Toward Their Special Class Placement," 
Exceptional Children . Sept*. 1973, (p. 37) . 
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with children having severe or multiple handicaps. 

Qilldren with ether special needs. I.e. speech, hearing, 
vision, physical defects, behavior, and so on, cannot total 
wore than four at one tine In any regular class. 

Class sizes for special children were relatively low until 
recent tines, Oilldren with various handicaps, referred to as 
lew-lneidenee populations, could often be combined Into a single 
classroom, The size of such special classes mushroomed into large 
groups. This practice is now Illegal since class size limitations 
were Introduced under Chapter 766. 

Children formerly in state-run institutional schools were 
returned to their communities under the new law. Categories for 
these returning, thus far, Include children formerly labelled as 
edueables and trainablea, Idueables are defined as those 
youngsters in the I.Q. range of 51-80 and who were eensidere 
nonfunctional in the regular classroom. The trainablea are those 
youngsters in the I.Q. range of 25-50. They lack preschool 
entry skills with little expectation of any sdioel Integration. 
Edueable and trainable children have been quartered In foster homes 



through community groups and enrolled in our public schools, 
immunities have bean required to develop and provide services 
and programs for such children. 

Mainstreaming apparently does net have the total support 
of all. There are some who feel we are moving too fast in 
mainstreaming* There haw been caveats issued which need to be 
mentioned in this report, John %or, President of the National 
Education Association* warned recently that "Mains treaming 
handicapped youngsters in regular classes may lead 'economy 
obsessed 1 school boards to fire their special education tsachers 
leaving handicapped children in the hands of regular teachers 
who are inadequately prepared to serve them." (7) He asked, 
"Can you imagine the plight of a teacher who is suddenly and for 
the first time presented with a blind child, a spastic* an 
emotionally disturbed child — or even all three as additions 
to the 40 normal students?" (8) 

Edward Zigler, the first director of HEW 1 a Office of Oiild 
Development is skeptical about nuanatreaming. He questions this 
process as a solution to the problem of training the retarded, 

(7) Harris, E, C, , Editor, Education of the Handicapped * 
Educational Services Division of Capitol Publications, Inc. 
Vol, I f No, 2, Dec, 197S S (p; 7), 

(8) ibid, 
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His concerns seemed to be based on the financial coats of such 
programs. He said, "Every taxpayer has the right to know exactly 
what is being purchased with his tax dollar. Only research can 
provide this answer." (9) The issues of costs and accountability 
must be an integral component of any program. 

The School Administrator edited by J. R. Kirkpatrick headlined 
"Handicapped Resources Build." it stated that, "School Administrators 
struggling to find funds to meet court-ordered or state- legislated 
broadened education for the handicapped programs will find little 
solace in the recent contempt findings levied by federal District 
Judge Joseph Waddy on the District of Columbia Board of Education, 
the Superintendent and the Mayor for failing to supply handicapped 
and exceptional children 'An education geared to their needs and 
from which they could benefit." (10) Each school department will 
be held accountable. This has not been a new concept. 
"Accountability in education is the byword of the 1970*8. 
Initially coined by Lessinger (1971) to communicate to the 
Congress that systematic assessments would be made of funded 

(9) Harris, E, c. , Editor, Education of the Handicapped . 

Educational Services Division of Capitol Publications, Inc., 
Vol. II, No. 7, April, 1976, (p. 4). 

(10) Kirkpatrick, J. R, , Editor, "D. C. Dateline," The Sch ool 
Administrator . Hay, 1975, (p. 10). ' ~ 
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programs, the term has spread to all segments of education, 
including special education (Cook, 1972; Gallagher, 1972)," (11) 

In Wakefield and nay other Massachusetts communities, the 
Influx of students after the passage of Chapter 766 forced the school 
systems to add special classes and to employ additional staff to 
provide necessary services. 

With this new and continuing economic responsibility it behooved 
us all to explore various avenues and options to address the special 
needs of children within the community and the new arrivals in a 
manner which was both economically feasible and educationally 
sound. According to Dr. Max Mueller, Director of Innovation and 
Development, Bureau of Education of the Handicapped, "One of the 
major issues in the field today is how to make mainstreaming 
work, how to get students back closer to the regular classroom 
situation and still provide effective programing to meet 



(11) Jones, Reginald L. , "Accountability in Special 

Education; Some Problems," Exceptional Childr en. 
May, 1973, (p, 631), ~ — "= 
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special needs, and for what children Is such programming 
appropriate," (12) 

The resource program was one avenue. It was expected to 
provide and initiate new services. It was expected to improve 
existing services with current staff, or stated another way by a 
modern sage, "getting a bigger bang for a buck," 

Research of the literature revealed that strong support of 
resource room programs existed. Barbara Aiallo, currently of 
C. E. C. , speaking on new roles for special educators said, 
"The resource room model has evolved as a means to Integrate the 
•special child' with his peers in the regular classroom — it 
has the potential to become the nucleus from which services for 
children for their teachers and adalnlstrators could emanate." ( 

Stronger support was provided by the Commissioner of Mental 
Retardation for the Commonwealth of Pennsylvania, Valalda Smith 
Walker. Her report, "The Efficacy of the Resource Room for 

(12) Soeffing, Marylane Y. , "BEH Officials Identify and Discuss 
Significant Federal Programs for the Handicapped," 
Exceptio nal Qilldren . torch, 1974, (p. 438). 

(13) Aiello, B. and Roit, M, , "New Role for Special Educators " 
Communicator, ^C/RMC Network, Vol, 2, No. 4, Summer, 1973, 
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Educating Retarded Children, M written after a two year study 
conducted In six Philadelphia public school! f states , "The 
findings indicate that the academic and social-emotional needs of 
the mentally retarded child can be met as well, if not better* in 
the resource room program as in the special class* The resource 
room, therefore, provides a promising alternative for educating 
mildly to moderately retarded children* It minimizes the stigma 
and expense associated with the special class placement and permits 
the special child to be educated with nonretarded children, with 
whom he will eventually have to compete*" (14) 

MtheufS* the school populations dropped for the fourth year 
in a row, according to the National Center for Educational 
statistics, children to be served in Massachusetts under Chapter 
766 included some 100,000, "The impact of 766 will be felt by all 
aspects of the educational community f " stated Robert Watson, 
director of the Massachusetts Department of Educations Bureau 
of Curriculum Services* (15) 

(14) Walker, Valaida Smith, "the Efficacy of the Resource Room 
for Educating Retarded Children," Exceptional Children , 
January, 1974, (p. 288). 

(15) Education the Coraonwealth of Massachusetts, Bureau of 
Educational Information, Department of Education, Boston, 
Massachusetts, Vol* III, No. 8, Septentoer, 1974, 
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A SERVIC1 

The resource center, as I envisioned it s was a service to 
bridge the gap between special md regular education* It was a 
physical area within a neighborhood district school to which any 
child could go to receive help on an as needed basis, It differed 
from the self-contained classroom in that the child could receive 
remedial help, based on his individual needs. 

In addition p the progrm enabled children to strive for 
self- realisation by establishing personal and realistic goals 
through the program's support and services, The resource center 
program also provided opportunities for forming md enjoying 
relationships with peers in a neighborhood district school, 
through the reinforcement and development of individual abilities 
in getting along with others. 

We hope the long range results of the program for the 
students will be social acceptability, economic independence 
and a share in community growth md development as responsible 
citizens » 
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SUCCESS CENTER 

The resource center was not designed to be a labelled or 
categorized room for pupils with specific disabilities , or a 
pimishment area for disciplinary problem. 

Rather It has beam plumed as a "success'* area, Meting the 
needs of all pupils, with the proper focus on educational and 
life needs as stated in our basic goals on page 3, It had to be 
an area where remedial Instruction* based upon the child's needs 
as identified and evaluated through the Chapter 766 process , was 
always available. The resource ranter team had te provide a 
prescription for individualized instructions geared to meliorate 
or minimize the hmdlcap* 

IN-HOUSE TEAM 

To meet those needs* a resource center staff was gathered, 
composed of the principal, resource teacher or aide, regular 
classroom teacher and ancillary personnel, such as the speech 
and language 'vtans, vision teacher, specific learning 

disabilltier teacher, reading teachers and a district school 
adjustment c tmselor. 
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The team has the capacity to develop an indivlduaiiEed 
program for each child referred for help. It has initiated 
and li^lemented such individualized instruction plans for all 
pupils core evaluated <app s p, 179-180) under Chapter 766, 
Acceptance and lispiementation of the individualized plan required 
final approval by parents. The team's functions include the 
necessary modification of existing curriculum with supplementary 
tutoring, An important additional function of the team was to 
provide consultant services to all staff, 

GENERAL BENEFITS 

The general benefits introduced in the following paragraphs 
define the parameters of the difficulties I set out to address 
In the practieum* A brief account of conditions which existed 
before the practieum Interventions and the subsequent changes 
which were effected is listed, 

ORIGINAL PROGRAM FOR 
SPECIAL EDUCATION RESOURCE CBJTER PROGRAM 

1. Direct services to child, 



Children referred for help 
waited out the referral process 
(app, p, 182-186), Services 
were not provided until 
evaluation and placement was 
completed, Core evaluations 



Direct referrals were made 
to the resource center, 
Immediate placement for 
diagnosis and services were 
provided (app, p, 242), Teachers 
were assigned to and available 
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resulted in a time delay, 
(app. p s 182-186)* Family 
notification by sail Ms ^ra^uired 
before the process could be 
initiated imder 766 
regulations 315 .0* (16) 



in the center. No 
notification to parents 
was required, The house 
referral process kept the 
child in his district, No 
transportation was required. 



2. Total remedial program for all students in need, 



Services were provided only 
to the children who were core 
evaluated. Children with 
minimal needs (not core 
evaluated) received no si^portive 
help by ancillary personnel. . 
They were unable to receive 
any tutorial or individualized 
instruction aside from their 
regular class teacher. Consultant 
services to teachers were not 
available. 



Services were provided to all 
children in need (p. 12), 
Children with tenqsorary needs 
received services under 
Chapter 766 regulation 314.0, 
which states i — "all efforts 
shall be made to meet such 
child's needs — all efforts 
shall be made to modify the 
regular program to meet 
such needs, fV (17) 



3, Integration and mains t reaming. 



Integration for children was 
limited to the buiiding which 
housed the special class. The 
Franklin School, one of the 
larger elementary schools 
contains 15 classrooms. Three 
classrooms were categorized 
special education rooms. 



Placement in neighborhood 
district schools resulted in 
a reduced number of students 
per building (app. p, 208-209). 
Children were more easily 
Integrated. Children 
became more independent and 
confident as noted by a staff 



(16) Cormonwealth of Massachusetts, Department of Education* 
latlons 766 , Oct. 1, 1975, (p. 18). 



(17) op, cit. (p. 18) 
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Integration of handicapped 
children was limited to four 
special children in any one 
regular class, e.g. speech, 
hearing, vision, physically 
impaired, etc, (18) This 
regulation restricted 
integration within a given 
building. The saae regular 
staff was always involved in 
integration attempts. 



neaber (apD, p, 243-244). 
Greater flexibility and 
opportunity for integration 
was possible in all 
activities and classes. 
Total staff, aysteswide, 
ahared in integration 
opportunities, 



No 



labelling nor stigmatising, 



Children were categorically 
Identified and stigmatized 
which caused special prograns 
to be too narrow and rigid, (19) 
Children rode the "special bus" 
and were transported to the 
"special school (p. 36) 
(app. p m 216-228), They were 
labelled. (20) ttildren thus 
had limited interaction with 
neighborhood peers since they were 
bussed mimy from their hoi^ 
district. These placements 
required early starts and late 
returns. 



Resource center roans 
eliminated all references 
to handicaps or labels, 
"The noncategorical resource 
roots* however, is desired 
to meet the educational needs 
of all pupils in a sdiool, 
not just those who can 'fit 1 
a special education label," 
(21) Children were not 
given a label which may 
haunt them throughout their 
school careers and lives, 
All children needing services 
were provided with help. 



(18) op, cit. Reg. 502. 10 (p. 58), 

(19) op. cit, (p, II), 

(20) Dunn, Lloyd, M. , "Special Education for the Mildly 
Retarded ~ Is Much Of It Justifiable?", Exceptional 
Children , September* 1968, (p. 5-22). 

(21> ^i^^u 16 !/' ^» limning Resource Rooms for the 
Mildly Handicapped," Focus on Emotional Chlldr^ 
Vol. 5, No. 8, January, 1974, (p, 3), " ~ 
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Child remains within neighborhood district* 



Handicapped children were 
transported to special class rooM 
in specific schools (p. 8) s 
They were bussed sway from their 
neighborhood peers and placed 
away from their friends. They 
were unable to share in 
neighborhood school concerns. 
They could not communicate 
with peers about local adiool 
happenings • 



Children remained in the 
neighborhood district 
school and walked to school 
with their peers aid 
friends* Placement and 
services were normal 
functions within the 
buildings (app s p. 242)* 



6* Child remains in regular class to the extent feasible* 

Special services were available Children in need of specific 

only as a result of a core service e lent the major 

evaluation and placement in a portion of their time in the 

self-contained classroom* regular classes* Whenever 

The child spent the major they ware unable to function 

portion of his day Its the special or needed help they obtained 
class. Integration opportunities services from the resource 
were limited* as indicated, under center. Needs varied with 
benefit three on page 15* each child* This service 

Borderline cas es and underachievers supported the teacher 
received no ancillary services, who often needed just a 

little extra help with a 
child, The percentage of 
children receiving services was 
increased (p. 99), 



7* Elimination of self-contained classes* 



There were nine self-contained 
classes of special children 
located In five schools (p* 21), 
They were bussed to each of the 
classes daily* Children spent 
the entire day in the classroom 
with their teachers. 



Academic integration of all 
students was accomplished with 
the exception of the "trainable" 
classes as described on page 6, 
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8. Improved performance and 

Special education was centrally 
located In a few select schools 
with the sane special faculty 
Isolated and apart from the 
regular program. Little 
Involvement of regular faculty 
with special staff occurred 
(p, 21-36) . Aside from special 
staff, vary few people really 
gave thought to the existence 
of progress for special children. 
Little outside support erfsted. 



involvement of current staff. 

Systemwlde sharing was 
specifically initiated by 
this practicun. Staff 
interaction and support 
resulted from workshops 
(p» 56)* ff A secondary 
advantage — was the help it 
provided for the regular class 
teacher who was increasing 
her load by accepting the 
children — but ended up 
with fewer children to 
teach In certain academic 
subjects — , (22) Teachers 
became more involved aid 
rapport developed (p, 59-61), 



9, Reduced trOTSportationp 



All students received special 
bus transportation from their 
homes to their class placeoents. 
This required trips of up to an 
hour. This isolated children 
from their neighborhood friends 
and reduced their recreation 
time with friends. They could 
not travel independently* 



An immediate 251 reduction 
was effected upon implementation 
of the program (p. 99), 
Children were able to travel 
independently of bus 
schedules and with their 
friends (app. p* 216*228), 



(22) Hartman , R. K, and Rockhold, A. E. , "Case Studies in the 
Resource Room Approach f M The Journal for Special 
Educators of the Mentally Retarded , Vol. XX, NoV 2 f 
Winter, 1973 t (p s 110), 
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10* Limited outside testing* 

Each child, previous to Resource staff are qualified 

placement, required evaluation to conduct testing assessments, 

(testing) which was conducted They must hold certification 

by unfMLlisr staff at mother under Oiapter 766 Regulations, 

school or service agency. (24) All testing, in general, 

Testing was net always readily lias been conducted within 

available but was necessary to each district school, 
make a placement under Chaster 
766. (23) 



11, Psychological assessments. 



Assessments, as stipulated by 
Chapter 766, were conducted by 
our psychologists or by outside 
agencies, (25) Appointments 
were backlogged and delayed 
(referral procedure). 
Ra commendations of the 
psychologist, shared with the 
evaluation teaua, had to be 
approved, in writln& by the 
parent, before imp lament at ion * 



The operation of the risource 
room was not contingent upon 
formal assessments, 
"Psyeholof^cal evaluations 
are not necessary to make a 
placement, thereby freeing 
the psychologists to work 
with the more severe cases. 91 
(26) Thus, referrals were 
addressed without loss of 
time. Children were able to 
receive services without delay. 



(23) Oiapter 766 # op. cit. Regulation 320.4 (p, 23), 

(24) ibid, 

(25) ibid, 

(26) Wiederholt, J, Lee, ••Planning Resource Rooms for the Mildly 
Handicapped, Focus on Exceptional Children, Vol, 5, No, 8, 
January, 1974, (p, 3), 
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12, Medical assessments as necessary. 

An evaluation component of Each child, upon referral, 

Chapter 766 was a health was given a vision and hearln 

assessment. (27) Evaluations evaluation by one of the 

were often stalled because school nurses. His medical 

children had to await history was reviewed with the 

appointttnts with their parent. Unless there was 



physician and/or a specific reason to suspect 

completed assessoent by the my health condition, the 

hospital staff. total health assessment was 

waived. If there was concern, 
arrangements were made for a 
health assessoent at school 
expense. 

A major sain, was that all staff, all schools and all 
adainistratien have become involved with a program where, — 
"the emphasis is on a revitalized humanistic concern for the 
disadvantaged, the oppressed, and the powerless," (28) which 
ended Isolation of most special needs children and associated 
personnel . 

SPECIAL SERVICES PROGRAM 

Wakefield lfi a beautiful suburban community twelve miles 
north of Boston. Its population of some 25,000 has been 

(27) op. cit. (p. 22). 

(28) Hersch, Charles, "Social History, Mental Health, and 
Community control," American Psychologist . August, 1972, 
(p. 749). 
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relatively stable, A low birth rate has resulted In a reduced 
pupil population and declining enrollments - 

Wakefield houses Its elementary pupil population in 
thirteen schools of various sizes in five districts. They 
• range from an original two-room red school house to the Atwell 
complex* The Atwell houses all the sixth grades in ^hat is 
referred to as a pod arrangements that is* four classes in a 
large room with moveable walls to facilitate regrouping for 
certain activities. 

The secondary schools consist of a junior high sdiool for 
grades seven and eight and a high school* recently remodeled. 
Modernization was necessitated by a disastrous fire which destroyed 
a major part of the high school* 

The special education program, before the introduction of 
the resource center plea, provided nine self-contained classrooms* 
Three were located at the Franklin Elementary School, one at the 
Montrose Elementary School, another at the Atwell complex s two at 
the junior high school and two at the high school, Each classroom 
employed a teacher and an aide* Special education children were 
enrolled from every part of tow. They were provided with door 
to door transportation, 

The progrm employed two psychologists * one of whom functioned 
as the chairperson of the C1T (Core Evaluation Team) (app, p, 179-180) 
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mradated by Qiapter 766. It included five schorl adjustoent 
comselorSi two speech mid hearing clinicians * nine specific 
learning disabilities teachers s thirteen remedial reading 
teachers and a supervisor of reading and learning disabilities* 
A teacher of the visually handicapped was contracted for twenty- 
five percent tioe» In addition, she was employed as a tutor for 
other handicapped students. 

Our fuli-tiQe aide services included eight clerical aides and 
eight classroom aides. We operated two busses for the transportation 
of our handicapped children. One of the busses was equipped with 
a special elevator to carry invalid students peromently confined 
to wheelchairs. 

The total pupil services staff, exclusive of our guidance 
and home instruction programs, included sons forty-four 
professional and twenty paraprofessionalSs a pupil^staff ratio 
of less than 80*1, emphasizing the comittraent to children by 
the Wakefield cdmunity and its public schools. 
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II OVERVIEW - PROJECTIONS 

Providing for children with special needs effectively 
required broadening current educational programs and better 
utilization of resources and personnel. 

Reactions and resistance to change in education are such 
that preventive action had to be btdlt Into the plan* The plan 
itself required an overview of the current program and services 
and a projection of the needs of all groups concerned, i.e*, 
special needs students* peers* parents and school personnel, 
The plan required a formative as well as a follow-up evaluation 
based upon student progress in the new program* 

Oiildren with special needs had to be taken out of self-contained 
classrooms and mainstreamed in order to better address their needs 
as Johnson (1962), Christoplos (1973), and Bailey (1974) have 
pointed out. They had to become involved with their peers, 

Outside of school these children were net removed from 
society. They were involved in the same general activities as 
fl normal M children. 
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Only in schools and Institutions were they labelled 
^f speeia^ , and placed In segregated educational facilities or 
classrooms, I>unn (1968), soundly condemned the practice of 
placing handicapped children in segregated classrooms comprised 
of children of varied ages and handicaps. His critique of special 
classes induced many to consider mainstreaming and the elimination 
of labels. 

Isolation in segregated classrooms removed children from 
familiar surroundings and placed them among strangers in other 
parts of town* It segregated them not only from their 
neighborhood peers but from most other children in their own 
schools. 

Segregation ended when they were bussed home at the close 
of school. Separate bussing was a stigma and resulted in 
their becoming the butt of unkind jokes or remarks, Ihey 
became «lf*eons clous, or embarrassed when queried about attending 
an out*of-district school. 

Well-documented rationales for change, by Christoplos and 
Bens (1969), Beery (1974), Birch (1974), Wiederholdt (1974 and 
Walker (1974), among others, have been presented. 
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Neighborhood district placement was projected to help the 
child address needs other than academic. Social needs, which 
may eventually provide greater fulfillment, include development 
of social competence through numerous experiences shared with peers. 
Such experiences can be ejected to encourage a handicapped child 
and his peers to consider him, . "normal" reducing the handicap to 
its proper perspective. A child could be helped to improve his 
self-image by being encouraged to seek out and develop talents in 
areas such as art, gym or music. 

According to Dr. Wiederholt, "In the noncategorieal model, 
decisions regarding who needs resource support remains with the 
Individual school personnel* Referrals for outside testing are 
not essential thereby diminishing the time between referral and 
service. Resource support is planned to some extent using the 
viewpoints and opinion of the personnel who are most familiar with 
the individual child." (29) 

My main strategy for the program was to provide both direst 
services and mains treaming for children with special needs by 
making mora effective use of current staff. The needs of the 
children were considered constantly. 

(29) Wiederholt, op. cit. , 1974, (p. 3), 
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plan rnmm imtT 



It was necessary to prepare an overall plan for presenting 
as organized proposal to the School Board, outlining the 
justification for the proposal, the children involved, personnel 
considerations, application and implementation requirements and 
a cost analysis. 

The School Board would require, prior to the official 
presentation meeting* a rationale and specific recommendations s 

The hoard received the current pupil enrollment of special 
needs children, by name, by special need, by district and by 
school (app* p e 208»209), I theorlied that individual names 
of students would be more meaningful' and create a greater Impact 
than numbers alone* 

A roster of tentative staffing of the resource center and 
their reassignments was prepared (app. p. 210*211) » The team 
included a resource teacher or aide, a reading teacher and a 
specific learning disabilities teacher. They would be supported 
in tte center by ancillary personnel such as speech and language 
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clinicians, school adjustment counselors, a physical education 
teacher assigned to the handicapped and f at the secondary level, 
a typing teacher assigned to the learning disabilities students 
and a health problem (drugs) educator* 

The long-rmge plan of the resource center proposed not 
only the restoration of the neighborhood concept for children 
with special needs, but a provision for direct services for 
each handicapped child within his own school district. Placing 
such children in the regular program has been generally referred 
to as "mainstreaming," 

Beery 1 s article § "Mains treanins" (30) listed three ways in 
which mainstreaming can be accomplished s "(1) return all children 
from pull out programs p (2) haw special educators identify pupil 
needs and programs * and (3) have general education take the lead 
in Increasing individualization and personalisation of instruction 
in regular classrooms*" Beery conveyed the idea that the only 
justification for mainstreaming must be its promise as a way to 
improve upon our past services to the handicapped* This, in turn, 

(30) Beery, Keith, L P "Mainstreaming i A Problem and an 

Opportunity for General Education," Focus on Except lonal 
Children . November* 1974, (p, 1). 
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was expected to have a demonstrable impact on the entire system. 
A selective variety of administrative options and models for 
l^roved delivery of services has been described by Beery (1972), 
Birch (1974) and others, 

EARLY DESIGNS 

The evolution of this practician required active participation 
of a number of groups in the Initial stages of organization. 
Direct action was required of the School Board , adminis tra tors , 
principals, teachers, parents , pupils and our system's 
paraprofessional* Centralized leadership md direction was 
provided by this author, aided by the seven school principals as 
key catalysts upon whom the entire program was dependent* 

Meetings were scheduled and conducted with the approbation 
of the supe rln ten dent and the principals* It was necessary to 
meet Initially with each of the sub-groups of Pupil Services 
(app # p. 187) Identified below, 
Group A Guidance staff, secondary schools 

Group B Psychologists and school adjustment counselors 

Group C Special class teachers md speech clinicians 

Group D Specific learning disabilities and reading teachers 

Group E School nurses and attendance officer 
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I met with the regular fsculy in each school district. Heatings 
for general faculty were scheduled for Mondays as required by 
teacher ran tracts. The proposal for establishing resource centers 
was the only agenda item* A broad but informal introduction of 
the rationale of the proposal v£s introduced to each group 
briefly* Each meeting was opened to general questioning. 

With the goal of gaining their support, all staff were 
presented with the concept and general objectives* I met mid 
reviewed the proposals with individuals and with small groups * 
They were presented with the numbers of the children to be 
integrated initially Mid advised on tentative placements and 
grades. 

The roles of staff members as I perceived them* were discussed 
in relation to the educational program of the handicapped. 

Strong support by this group was most vital since an 
enthusiastic teaching staff is necessary for the success of any 
program. As Dr. Wiaderholt indicated, "As with most innovations! 
there will be some resistance to this 'new* program* 
Regular classroom teachers may be somewhat hesitant to 
accept problem children in their classrooms; special 
education teachers may be resistant to 
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changing their roles; and administrators may east a somewhat 
jaundiced eye at this new 1 panacea* — someone must be selected 
to 'present the eases for the resource room' to staff and parents* 9 " 
(31) 

The presentation served to aid staff in becoming familiar 
with my proposed concepts and ideas » thus reducing their 
reservations* X was able to utilize their expertise to help prepare 
the program for implementation. Staff, in general, was very 
receptive* Several offers to collect information were made and 
accepted. 

I reviewed the proposals and reactions with the superintendent, 
Mr. Coluccl t who was an ideal resource person* Be offered 
recommendations ted direction on a regular and supportive basis* 
He Is a champion and strong supporter of all children In need. 

Any systemwide program proposal has to have solid support 
from many sources. Extensive groundwork to guarantee such support 
had to be laid in several directions. 

A vital supporting link In our suburban town was the parent* 

(31) Wlederhoit* 1974, op. cit. P (p. 2). 
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Parents have always resisted Isolation of their special needs 
students and expressed reservations about such placements, 
They waited to see their children in a regular program within tfie 
neighborhood district school along with their peers, 

They were ready with support when told of the resource center 
program through individual and group contact by Pupil Services 
staff. Since their individual goals for their chlldrea were 
similar to my proposals, their aid was expected and welcomed. 
Each parent was anitious to support the program and the pressure 
such support can bring to bear was quickly realized. 

Parents were very aware that School Board meetings are ©pen 
meetings* The agenda Items were published in the local media. 
Parents of children with special needs and their friends made 
their concerns felt in direct ways* Prior to the School Board 
meting and after publication of the agenda items » parents phoned 
and discussed their feelings about the program with their 
representatives on the School Board, The nine Board merters 
were e^osed to vox populi, Public attendance at the Board 
Meting produced a strong show of support for the program. 
Although the public was not able to speak during the Board meetings 
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in Wake field * they ware able to convey their concerns with nods of 
approval or disapproval during the meeting* They were able to 
convey their concerns quite vocally before the meetings and 
during recess periods* Board personnel were responsive and 
concerned. 

The nine members of our School Board Included a Director of 
Special Education in a Regional School System, Two members, 
including the chairman* were ay former students in high school. 
As a teacher, I had taught the children or siblings of three other 
Board members and have maintained fine rapport with the remaining 
members for more than a decade. 

Each Board member was provided with material and Information 
concerning tha proposal* Each was approached individually in 
search of support and for suggestions and advice on both the concept 
and the merits of tha proposal. They indicated their willingness 
to support lie program by their actions and by their vote to 
Implement the programs 
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Ill INPUTS AND DIRECTION 

Conferences and meetings held as indicated with staff and 
the superintendent evolved Into the reorganization pin* Inherent 
In the plan was the concept {^providing greater educational 
Impact without increasing costs. 

Since Chapter 766 had been mandated In all public school 
systems in Massachusetts, the threat of tremendous financial 
impact hovered over all # An editorial by ^or indicated, 

M It Is pie-in-the-sky fantasy to envision effective 

mains t reaming without increased funds locally s ma lnst reaming 

reportedly threatens to bankrupt some districts that are 
already teetering on the brink of insolvency/' (32) This threat 
helped to create the climate for both consideration and positive 
supportive action by the School Board. 

The practicum proposal to mainstream the children with special 
needs was introduced to the principals collectively at our 
bimonthly meting in October s 1975* The proposal met with little 
resistance since the superintendent revealed his interest in 
the project as one of serious concern. 

(32) ftfor, John, "Mainst reaming, 11 Today' s Education , The 

Journal of the National Educational Association, March* 
April, 1976, (p. 5). 
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The principals shared the tentative outline which I 
disseminated* I underlined the necessity for suggested placemnts 
in order to achieve the practieura goals for the children* 
Recommendations for effecting and Implementing change were 
discussed. Staffing suggestions made by the principals were 
carried out to the extent possible, 

A summary of my meeting with the principals and their 
reactions to the proposal was shared with the superintendent. At 
his request, the proposal was extended to include the secondary 
schools « We agreed that it would be necessary for me to prepare 
the proposal in detailed outline form for final review before 
presentation to the Board. 



. to be developed to demonstrate the feasibility of immediate 
inauguration. The study required consideration of the appropriate 
operational activities of the program, such as necessary 
preparation of staff for reassignment, notification of change to 
parents * change of bus schedules and physical center preparation. 



TIME STUDY 



A time study plan for implementation of the program had 



ERIC 



35. 

Approbation of the School Board as discussed in Objective 
#1 (page 45) provided enough tins for me to work out the mechanics 
of implementation* the resource center program was sat on the 
opening day of the new year* This time was ideal since It occurred 
at the normal close of a term* Children were out of school for a 
two week vacation. Their return was symbolic of the new year 
and all its implications. 

'Hie teachers of the children with special needs in self-contained 
classrooms were directed to prepare a status report on each 
student. They were asked to make recOTmendations to be included 
in the Individual educational plana (spp. p. 202*204) # which 
accompanied each student to his new placement. 

The educational plans* a written prescription specifying 
services for each child based on his individual evaluation of 1 
needs 9 and a status report were provided to each teacher and 
principal receiving the malnstreamed children, tfy office and 
the special services staff maintained an open door policy to 
review and discuss the plans and answer questions concerning 
Individual children * 
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For the purposes of the practicum study, the raeasureMnt of 
the operational success was based upon six consecutive weeks of 
the new program, This period was determined sufficient to analyse 
our expectations mid start to realize our objectives* 

Inherent in the scope of the practicum was the inltal 
formulation and development of a program which would be 
received and accepted by the School Board and the groups cited, 

smmmm sharing 

Previously, the Franklin School, Its principal and faculty 
served tiie needs of all the self-contained classes of special 
education students, This resulted In collective stigmas with 
labels of "special school" mi "special faculty t " although the 
overall task was the regular education program as conducted at our 
other public schools. 

Host faculty meobers* systemvlde* have never been involved in 
any way with the needs and problems of special students, In 
their schools, these children simply did not exist- There was 
no need for them to be concerned. This feeling hAs not 
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entirely disappeared from the scene. 

Chapter 766 stated spec* fleally that special education was 
the responsibility of the entire educational system. That 
included all staff. This was an idea whose time had cone. 
Involvement of all schools and staff s and their collective 
responsibility was mandated* Services were to be provided for 
children with special needs wherever they were located. This 
included the normal confines of the neighborhood district* 

Special educators have largely been kept apart from regular 
faculty. They have been identified with the type of handicapped 
they serve* Another goal of this praetieum was to make all 
staff awaM that children with special needs rod their teachers 
were not responsible to and for themselves alone s but were, in 
fact, the responsibility of the entire educational eommimity, 

WOKSHOPS 

It was essential to the resource center program that a 
series of workshops and a teacher- re training program be planned 
and implemented to create awareness and develop the understanding 
necessary to meet and serve handicapped children. 
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The inserviee retraining program is detailed on pages 111-117, 
nils vital component was especially necessary when teachers became 
faced with the reality of Imminent integration of the handicapped* 

Effectiveness ©f the program was determined in large 
measure by the response of staff to the materials and information 
provided at the workshops* These materials included the use of ten 
videotapes, produced by the Lexington Public Schools in Massachusetts 
(1974) under a federal grant t and made publicly available, Through 
the cooperation of our Director of Audio- Visuals , the videotapes 
ware copied. They have bean permanently added to our tape 
library for use in the inserviee training program, 

IV PRXEiGIFAL GOALS AND OBJECTIVES 

The resource center program was initiated to provide 
educational opportunities for children with special needs and 
for children whose learning styles were different than the 
remaining school population, The new centers have been organized 
to provide services within the neighborhood district school and 
to make services accessible to larger school populations, 
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Implemented through carefully prepared and executed plans > 
die program has taken into account the needs of special children 
and the related educational environment* Ibis environment 
included the attitudes of regular class students, teachers, 
administrators! parents and the special education personnel* 

The operation and conduction of the resource center program 
was expected to succeed through the achievement of specific 

2 

objectives stated as follows, 

1. Resource centers will be established in each of the five 
elementary school districts, the Atwell building* the 
junior High and the High school* They will be staffed by 
reassignment of appropriate faculty to each placement. 
Appropriate materials and equipment will be supplied* 

2. Regular classroom teachers as well as special educators 
will be able to identify children with special needs and 
to refer the children for evaluation to the in-house 
screening team, 

3. The in-house screening team will be able to evaluate referred 
children within ten school days. They will be able to 
administer the appropriate test battery. They will be able 
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to prepare the developmental history by means of the home 
assessment and the parental conference* They will he able 
to determine if the child has special needs which can 
be serviced in the resource center program, 

4. Individual programs of Instruction will be prescribed, 
written and conducted for students evaluated and found to 
have special needs by the in^house screening team* The 
programs will be submitted to parents for acceptance and 
imp lamentation . 

5* Children determined th have special needs will be able to 
receive immediate implementation of the prescribed services 
by the appropriate specialist or specialists within the 
neighborhood district resource center. 

6. Special needs students will be able to be malnstreamed 
into regular classes starting with a time frame of 
fifteen minutes* The time span will be able to be 
increased, in blocks or five minutes or more, at the 
discretion of the regular classroom teacher, upon successful 
student demonstration of acceptable classroom behavior. 
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7* Special needs students will be able to participate in all 
nonaeademlc activities such as opening exercises, physical 
education or recess, natural functions and lunch with the 
regular classroom students. They will be able to salute the 
flag p feed themselves, throw a ball, kick a squash ball and 
run unaided, at the discretion of the teacher* 

8, Services to all students will be able to be e^anded or 
improved by stationing permanent personnel in a specified 
service area, the resource center, and having special 
services available at all times, 

9. Uhaeeep table behavior by students, resulting from long 
bus rides, will be significantly reduced by eliminating 
bussing for all special needs students who live within 
approved walking distance to school* 

10. Operation of the resource center will be able to show a 
more favorable cos ^effectiveness in comparison to the 
self-contained special needs classrooms. 

A technique for the evaluation of the resource center program 
practlcum emerged from the development of performance objectives* 
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Specification of the expected behaviors* the proposed 
conditions under which I ejected the behaviors to occur, and the 
measurement of specific performances of the target population, 
pointed to an effective execution of the resource program and the 
process of evaluation, 

The* format I have followed in this process cited: 
a* The Objectives 

b, The Performance Level 

c, The Method of Measurement 

d, Implementation Procedures and Strategies 

The objectives have been cited by number. Each objective 
describes the task I set out to address, Preparation of objectives 
have been * recogniied technique for expressing goals and has 
been consistent with the concept of accountability, According to 
Kapfer, "Behavioral objectives are a potent weapon either for 
controlling human behavior or for fostering the full human 
potential to strive for individual effectiveness." (33) 

The performance level is the criterion or the level of the 
expected performance that I expected upon completion of the task 

(33) Kapfer, Philip A,, Educational Technology, May, 1970, 
(p. 17), 
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under the conditions I proposed. The performance activity is 
detailed under my implementation procedures and strategies, 

Ifeaaurement specifies the method of evaluation and the 
techniques utilised to evaluate performance and objectives. 

Implementation procedures and strategies were the conditions 
©r the specific cireums tanees, including time and techniques 
necessary to carry out the task. 

Each step of this format was taken sequentially, 

Bits plan addressed and illustrated the level of acceptability 
which I determined was worthy. Specifically, every child integrated 
through the program was to be able to function above the original 
prototype of the self-contained classroom, 

The program prototypes, defined on page 77 as regulated under 
Qiapter 766 (1974), (34) Indicated the levels of performance and 
services. Prototype 502,1 stated that moat children with mild 
special needs be served in the regular classroom. Corrective 
changes and services to the child were expected to be made by the 
regular classroom teacher, 

(34) Commonwealth of Massachusetts, Regulation s 766, op. cit,» 
(p. 46-59) . 
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After evaluation by the (GET) Core Evaluation Team (app* p. 179), 
die child can be placed Into another prototypes l*e, 502,2, 502,3, 
502,4, etc* The numbers specify the amount of time that the child 
would receive special assistance out of the regular classroom or 
if ha should be placed In a self-contained classroom, 

The children involved In the resource center plan have been 
returned to their neighborhood districts, They have been 
Integrated under each of the applicable prototypes. 

Data on the successful integration of the students was 
collected by the means of utilising Chapter 766 prototype 
guidelines, attendance records maintained by resource staff and 
regular class teachers and through questionnaire/survey vehicles 
detailed in the evaluation phase* 
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Besouree centers will be established In each off the five 
elementary school districts, the Atwell building, the junior high 
and the high school. They will be staffed by reassignment of 
appropriate faculty to each placement. Appropriate materials 
and equipment will be supplied. 

Performance Level 

1. School Board approbation 

2* Staff reassignment 

3, Locations for each resource facility 

4. Dissemination of information to staff 

Method^ of Measurement 

1. School Board approval 

2. Parental acceptance 

3* Establishment of facilities 

4, Elimination of self-contained classrooms 

4, Baduced bussing - transportation schedules 
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Implementation Procedures and Strategies 
1« School Board Approval 

Ultimate approbation of the School Board to decentralize 
self-contained classrooms for the handicapped and to initiate 
the resource center concept required extensive goundwerk and 
support from many areas. 

Tenets of the mandates of the Massachusetts Special Education 
Law, commonly called Oiapter 766, and its potential impact on 
our community were reviewed and discussed with the superintendent 
of schools, I shared my idea for providing resource center 
services for children with special needs. The idea evolved from 
a continuous concern with how to extend and Improve direct services 
and provide them to a greater number of children without 
removing them from the mainstream of school activity. 

It was noted that many children who needed limited services 
either had to be placed in a self-contained classroom or had to 
forgo services. The alternative to the resource center was 
the self-contained classroom. This would entail numbers that 
would necessitate additional classrooms and staff to provide 
services. 
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I suggested that centers providing services to children In any 
area of learning difficulty t be developed to serve as a worthwhile 
extension of class room service! for students and teachers* They 
would provide individualized instruction to the child, in support 
of the teacher's efforts s without isolating and removing the child 
from his neighborhood district* 

The superintendent encouraged me to research the problem and 
further develop the concept of providing direct services to ail 
students within their district schools, This research evolved 
into the resource center proposal. 

Successful Introduction of new concepts or innovations In 
public schools require the support and participation of many 
Individuals and groups* 

I developed a general concept of the resource center* 
outlined the highlights* prepared tentative placements of staff 
and students and disseminated this information to all seven 
principals for a critical review* They were requested to react 
and to prepare remarks which were addressed at our October 15, 
1975 meeting. 
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Each of the principals was advised Informally, before the 
meting of the swupi that this project proposal was of special 
Interest to the superintendent of schools. 

A summary of the see ting and Its results and recommendations 
was submitted to the superintendent, Our subsequent meeting and 
review culminated In an official resource program proposal 
(app. p* 205-215). It was then officially submitted to the 
superintendent. It enumerated the entire rationale for the 
proposal with substantiating data* 

Since this proposal would be forwarded to the School Board as 
an "information only 11 subject in the exact form that I submitted 
it to the superintendents I listed the names of all students who 
would be affected Immediately. In a community the size of 
Wakefield, names are so much more meaningful than numbers. 

The Pupil Services staff Is divided Into sub-groups of related 
activities and interests (app, p s 187). I scheduled and met with 
each group during the week of October 20, 1975. 

Special services staff have been described as a special breed, 
they greeted my resource center proposal quite warmly with amy 
offers of support and help. Each staff member then Involved 
with the Individual children > gladly offered and agreed to contact 
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parents directly to share Information and to elicit parental aid. 

The general faculties at each level were scheduled by the 
principals to receive ny presentations on October 27, 1975, 
November 3, 1975, and November 10, 1975, 

There was little expression of anxious concern at the 
elementary level. Their queries were limited to the number 
of youngsters to be placed in individual classrooms and their 
individual responsibilities In carrying out the educational 
prescription. 

• 

The secondary faculty needed strong assurances that severely 
handicapped students were not Being to be indiscriminately 
mains treamed Into college or accelerated programs. Teachers 
felt such placements adversely affected the progress of all 
students In such classes, 

I met with soma School Board members individually before the 
official presentation of the proposal, I shared the information 
and parental feelings with one member who la, himself, a Director 
of Special Education. I asked that he act as on observer of my 
practician and to evaluate ny efforts. He agreed. 
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Each of the other Board members contacted ma, as is the 
practice before most School Board presentations, to obtain 
additional information on specific children. They wanted to 
know the level of parental concerns and feelings* They were 
becoming aware of the pulse of the proposal through parent 
phone calls and personal contacts. 

The superintendent disseminated agenda item information 
to the School Board prior to the public meetings recommending 
adoption of the proposal * 

Many parents were present at the School Board meeting at 
which I presented the proposal. The School Board received, 
discussed* approved and authorised implementation of the resource 
center program* 

It should be obvious that personal contact and rapport was 
necessary to fallow through and insure my objective, It would 
have been very difficult for school board, administration, 
parents and others to ignore or refuse consideration for the 
handicapped when approached directly. Further, to improve chances 
for success of this venture, it was imperative that many individual 
or groups be enlisted as participants. Once accepted, they were 
able to be depended upon to support and share efforts. This 
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strategy provided individuals with a sense of involvement that 
often has been the impetus necessary to drive forward* 

2. Staff Reassignment 

The principals and staff met with me separately* They were 
encouraged to recommend or request selected personnel to 
operate each resource center. Individual staff Mtsfeers had been 
asked to request their choice of placement earlier. 

We finalized placements. We accomodated both groups to the 
extent possible. Minor changes were made in the original 
reeosoendations* Each resource center staff included i 

a. Resource teacher or aide 

b. Learning disabilities teacher 
e. Reading teacher 

d* School adjustment counselor 

e. Physical education teacher 
At the secondary level, the center staff included a health 
educator as well whose area of expertise covered drug and alchohol 
related problems, and a certified teacher of learning disabilities 
to teach typewriting for certain special students. 
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Itinerant ancillary personnel* two speech and language 
clinicians, one teacher of the visually handicapped and the 
teacher of the hard of hearing, were assigned to conduct 
their activities within the resource centers, 

3. Locations For Each Resource Facility 

Review of the sites for each resource facility was easily 
devloped in discussions with ttm principals* 

Declining enrollments were not unique to the Wakefield 
community (Kirkpatrlck, 1976), (35) Consequently, efforts to 
redistrlct pupils, consolidate small classes and reduce staff 
threatened principal and teacher alike, Reminded of such 
possibilities, the eleaintary principals were delighted to find 
and establish a resource center involving one or more classrooms 
In each of their districts. The centers were located at the 
Frankllni Greenwood, Montrose, Warren and Kurd Elementary Schools, 

The secondary principals have greater flexibility to relocate 
staff and subject areas and to establish resource centers, 

(35) Kirkpatriek, 1976 s op. cit, , (p, 10), 
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The oversized former music room In the Atvell building was 
selected for the grade six complex* The Atwell population 
included all sixth graders in a series of four pods* 

The junior high's resource center was selectively located at 
ground floor level in a large room adjacent to the Guidance Suite, 
to provide easy access to all areas of the building and exits* 

The high school offered the greatest flexibility in 
arrangement of a resource con^otmd* A very large room with four 
smaller adjacent offices for staff to operate either independently 
or collectively, was chosen* 

4* Dissemination of Information to Staff 

A description of procedures wider School Board Approbation on 
page 46 detailed the scheduling of presentations to staff. 

Enthusiasm of staff for the proposal presentations resulted 
in solid support and committments by staff to participate in the 
practicum and in the program. Additional dissemination plans and 
useful information concerned with the teacher retraining program 
is on pages 11 1- 1 17 * 
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5, Parental Acceptance 

One mandate of Chapter 766 required that parents sign the 
educational plan (app* p. 202-204) prepared by the Cora Valuation 
Team (app. p, 179). Parents are required to declare Aether they 
accept or reject the plan, 

Children could not be entered into the program without 
parental consent* Parents haw been provided with the option to 
reject any plan or to initiate a third party hearing through the 
Regional Office of the Division of Special Education. Schools 
alone are bound by the decisions rendered by the Regional Office, 

Without exception* all parents of special needs children In 
Wakefield approved and accepted the neighborhood district program 
plan, 

St Elimination of Self-Contained Classrooms 

All self-contained classrooms * with the exception of the 
11 trainable' 1 classes (p. 6) s haw been eliminated through 
reorganization. Children in the ,l trainable ,, classes have been 
minimally integrated at lunch, recess and in aasenily activities, 
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The "trainable 11 children have bean considered totally 
dependent rod incapable of unsupervised activity* j 

! 

The "trainable" classes have been located at the Franklin / 

i 
i 

Elementary School, the Atwell building and aenior high school, / 

/ 

' r 

7, Reduced Bussing - Transportation Schedules ' 

j 

The application of the rediatricting plan has resulted in a 
significant change for students and teachers alike. 

/ 

The students have been able to arrive at their respective 
schools before opening exercises as a result of the change./ 

The two busses, identified as the Ittni Bus and the Elevator 

j 

Bus, originally had runs of 29 and 27 stops one way, respectively 
(app. p, 216-228). They now have 24 and 19 stops per trip, 
regardless of the fact that additional students have been added 
to the program. The stops scheduled were considered separately 
from special rims the busses must make for individual students. 

Opening exercises are scheduled at the high school for 
7:50 A.M. , at the junior high and Atwell at 8il7 A.M. and at the 
elementary level at 8s 35 A.M. 
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Objective #2 - Identification and Referral 

Regular classroom teachers as wall as special educators 
will be able to Identify children with special needs and to 
refer the children for evaluation to the In-house screening 
team* 

Performance Laval 

1* Awareness of special needs criteria 

2. Increased communication with special needs personnel 

3. Improved rapport 

4. Ability to assess student activities 

5* Involvement In la*sarvice retraining program 

Method of Measurement 

1, Referral forms distribution 

2. Screening referral procedures 
3* Workshop survey vehicle 

4* Tabulation of contacts with special education office 
Implementation Procedures aid Strategies 
1* Awareness of Special Needs Criteria 

Workshops have been provided on a regular basis in the 
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Wakefield Pitolie Schools under the aegis of the School Board, 
The Board allocates 251 ($5*000) of its course reiB&ursement 
fund annually for in-service workshops, 

The in-service workshops, conducted by the Pupil Services 
faculty sad designed to create mm awareness of children with special 
needs who should be referred, have been presented to all faculty 
on the first Monday seating of each month. These dates were 
reserved, by contract, for the conduction of all faculty 
meetings* A workshop evaluation survey (pages 118-119) was 
distributed at each meeting. 

Little recognition or response had been evident before 
the workshops because such minimal contacts existed between 
special and regular faculties and students. 

Initiation of multiple resource centers brought a new 
awareness to the schools, A sample of the criteria presented to 
staff for discussion and review in making referrals follows. 

The referral forms (app, p # 182^186) reflect Chapter 766 
mandates and problems such as i 

a. Spatial organisation and visual difficulty 

b. Requires too much individual attention 

c. Needs constant attention and reassuring 
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d. Excessive absence without good reason 
a* Difficulty with language arid reading 

f. Does not finish assigned work 

g. Cannot follow instructions 

h. Serious behavior problems 
1. Short attention span 

* 

j* Difficulty with math 

k. Drugs 

1* Alcohol 

ra. Running away 

n. Parent request 

©* School failure 

p. Poor self-image 

q* Erratic behavior 

Tm School avoidance 

i. No self-discipline 

t. Coordination problems 

Additional awareness levels have been detailed under teacher 
retraining program prepared on pages 111-117 

2- Increased Qomnuni cat Ions with Special Needs Personnel 
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3* Improved Rapport 

An important factor, necessary to facilitate communication 
and to improve rapport, was to cause interaction of personnel. 
This practician involved them within the same facility under the 
direct supervision of each principal* 

I felt it was necessary to place resource staff in a 
permanent home base in each of the buildings so that they 
Sradually could be included in all building activities* This lead 
to acceptance as regular faculty. It was a new feeling* forever 
sought, for itinerant and special educators* 

Bulletins encouraged participation in all f tactions* 
Dally contact allowed the resource staff, the principals, and the 
regular staff, to know, fully recognize and to accept each other. 
Inevitably, fine rapport developed* 

Benefits accrued as visibility increased included a 
greater awareness and improved comtmications. 

4* Ability to Assess Student Activities 

Teachers, fully coi^etent to assess academic progress within 
their classrooms, occasionally have not been prepared to deal 
with or determine the kinds of problems requiring outside 
expertise. 
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Throu^i the teacher retraining program, detailed later* staff 
are exposed to the various criteria under which students should 
be referred for evaluation* Videotapes, booklets and information 
articles were provided to staff, Such topics as identification 
of relevant assessments and teacher-parent communication skills 
were included in workshop programs* 

Additionally* teachers required guidelines and assistance to 
assess the special needs students in a way that did not conflict 
with the grading system utilized for other children, A Quarterly 
Progress Report vehicle was developed with my volunteers and 
selected regular staff. Teachers were receptive to the 
implementation of this vehicle (app, p s 188), 

5* Involvement in Inservlce RatraipinR Programs 

6* Referral Forms Distribution 

In-service workshops have been a professional committment in 
the Wakefield Public Schools. Siijeet areas are the general 
responsibility of the principals and the central office. They 
have always been ready to welcome recommendations and ideas for 
organizing workshop activity* Special needs services was an area 
they wished to address. 
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All regular staff members Involved with children with 
special needs we ire Invited to participate In an insif^ee 
training workshop on January 5* 1976 in the library of the 
junior high school. All department chairmen joined the large 
group of teachers who participated. 

The session was conducted by this author and the resource 
team* Ways to help regular staff to become aware of the specific 
responsibilities and expectations of all personnel in the program 
wen discussed. 

Referral forms were distributed by my resource staff to all 
participants* Multiple copies were provided to each principal 
to be completed as needed. 

The in-house screening team as detailed in Objective #3 
(page 62) maintained a tabulation of all referrals. They included 
those children referred in need of services and those whose 
programs could be modified within the regular classroom by tfie 
regular classroom teacher* The s Special Education Office received 
notification of all referrals for the maintenance of records as 
required by law to detenrine reimbursements* 



Objective #3 - In-house Screening Teem 
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The in~house screening team will be able to evaluate referred 
children within tan sdieel days, They will be able to administer 
the appropriate test battery, They will be ablo to prepare the 
developmental history by means of the home assessment and the 
parental conference, They will hm able to determine if the child 
has special needs which can be serviced in the resource center 
program. 

Performance Level 

1, Referred students - innediate evaluation 
2* Parental contact - home assessments 

3, Increased faculty participation 

4, Feedback support to staff 

5, Acceptance of role responsibility 

Method _of Measurement 

1, Hecord of referrals 
2 e Parental interviews 
3, Faculty feedback 
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Implementation Procedural rod Strategies 

1. Referred Students ^ Immediate Evaluation 

A major problem in evaluating past referrals was lengthy delays. 
The former single evaluation team which serviced all referrals • 
took each referral on a sequential basis, unless the referrer 
Indicated an immediate crisis situation* 

A chronic problem had been that staff had too little input 
in the determination and the preparation of the proper educational 
plan of individualized instruction for any referred child, Staff 
had to carry out the educational plan prepared by others* 

Principals and staff * presented with the concept of forming 
and initiating their own in-house team, reacted positively to 
ray suggestions. They concurred with my view that each school and 
child was unique. Aside from parent and teacher, no one was more 
knowledgeable about the child than the team. Consequently, the 
in-^house teams* as described on page 14, were organised under 
the direction of each principal. 

The in^house referrals were initiated through an evaluation 
request form (app* p* 242). The formi developed by the teachers 
and approved by the principals, provided iraadiate data, The 
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forms provided the specific reason for the referral. Forms 
were given directly to the in-house team and each member 
immediately performed his task with these guidelines. 

Whenever learning disabilities testing, such as speech* vision , 
etc* i was necessary, the appropriate team member conducted the 
assessments with the child. Upon occasion, total testing was 
requested. The school adjustment coimselor contacted the parents 
by phone and arranged for an iamdiate hose assessment* 

All assessments were completed within ten days. Each member 
of the team, in turn, was designated by the principal to 
collate the information and organise the data to prepare the 
individualized educational plan for the referred child, 

Immediate availability of the new in^house screening teams 
guaranteed attention and services to both student and the 
referring teacher within any building. 

In addition, sufficient resource staff members were present 
so that children could be placed immediately, for diagnostic 
observation and evaluation. 

Staff have been able to observe, test and evaluate in depths 
as well as to schedule projective testing by the psychologist as 
necessary. 
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2, Parental Contacts - Hone Aasosament 
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The school adjustment counselor was directed to contact thm 
parents ©f any child referred to the resource center and conduct 
a heme assessment- State form used for the assessment provided 
guideline questions pertinent to developmental history information 
(app. p. 241) * 

The counselor stsnmariged home information and observed the 
child within the school. This information, with the assessments 
of the other team meters, deter^ned if the child qualified for \ 
special needs. 

Each eotmselor submitted a weekly resist s listing both 
parental interviews and a record of referrals, This ,f aeeountability ,, 
process has served to maintain and deck our records for data 
reporting purposes* 

3* Increase Faculty Participation 

4* Feedback Support To Staff 

Mainstreaming children from the resource center into regular 
classrooms Involved regular faculty with the center and the children. 
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A successful strategy for increasing faculty participation 
involved several general reetings of special faculty with 
regular faculty, Hie agenda was devoted entirely to the needs 
of special children* The meetings were held at a convenient 
time in a comfortable atmosphere, 

The meetings of the sub-groups (app, p, 187) were held in 
faculty lounges, the cafeterias and the guidance suite. They 
were opened to the general faculty* Coffee, snacks, and ashtrays, 
established a relaxed, informal, tenseless mood, The groups 
quickly settled into each agenda item. 

Subsequent small group discussions centered around specific 
areas of concern including behavior problems, learning activities 
and student progress. 

Faculty, encouraged by immediate feedback and exchange of 
information, seemingly lost the feeling that special education 
was different. Teachers who had shared in the development of a 
program for any child had become supportive of the program and 
were anxious to help it succeed* 

This activity helped to develop a camaraderie between 
differentiated staff which was often lacking. 
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5. Acceptance of Role Responsibility 

Each resource team member, who formerly operated as an 
Individual, followed administrative directions and conducted 
his program in a self-contained classroom. 

Despite the mandates of Chapter 766 for professional 
responsibility and directives issued from the central office 
or building principals, teachers need to feel a sense of woith 
or accomplishment and have a need to be recognized. 

My approach has always been one of seeking and sharing 
information with staff and I have incorporated many of their 
ideas. I did not hesitate to utilize the personal touch to 
compliment them for their efforts. Consequently, they have been 
receptive and have accepted their new roles with anticipation. 

Presented in this manner, and because special educators 
are a special breed and a unique group, they accepted the 
challenge of their new roles. 

Members are now involved collectively. The provide not 
only their services but also play a major role in determining 
the child's needs and how best to serve them. 
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Objective #4 - Individual Prescriptions 

Individual programs of instruction will be prescribed, written 
and conducted, for students evaluated and found to have special 
needs by the in-house screening team. The programs will be 
submitted to patents for acceptance and implementation. 

Performance Level 

1- Greater interaction with faculty 

2, Greater interaction with parents 

3, Accessibility of resource center staff 

4, Programs prepared by teams with parents 

Method of Measurement 

1. Survey vehicle - parents, staff 

2* Direct questionnaire - parents, staff 

3. Record of conferences and meetings 

4, Administrative reports 

Implementation Procedures and Strategies 

1* Greater Interaction With Faculty 

Parents and faculty have been informed of their role in 
preparing the individualized program for special needs students, 
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The students were expected to be exposed to a major portion of 
their educational prescription in the regular class room, Each 
student ' s ability to function acceptably in the regular classroom 
varied, Consequently, it was necessary for the regular classroom 
teachers to follow each student 1 § progress quite closely* 
Teachers also found it necessary to exchange information, 
seek consultation and obtain aid from the resource center, 

The strategy alluded to on page 66 applied directly to all 
faculty* It proved to be a very effective technique for total 
involvement, 

2 . Greater Interaction With Parents 

Parents experiencing neighborhood district placements for 
the first time were invited to participate in many phases of the 
child's educational program* Parents dealt with several staff 
members collectively rather than with an isolated teacher or 
program as they had in the past, 

It was determined that such parents should be included in all 
school activities, receive notices and bulletins sent to otn ~ 
parents and share in the responsibilities of maintaining a 
neighborhood district school* 
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This technique, constant information* reminders and 
reinforcements , supported increased interaction and 
awareness of the resource program activities* It gave credence 
to the idea that an informed parent is a supportive parent, 

3. Accessibility Of Resource Center Staff 

The composition and placement of staff, is such that parents 
were assured of reaching or visiting the classes at any time 
without interruption of the program* 

A sign-in notebook was placed in each center so that visits 
could be monitored* This procedure enabled parents to register, 
observe and/or discuss any issue with any staff member who served 
the unit, A master schedule of each of the itinerants was posted 
and made available to parents* 

Regular class teachers were encouraged to spend a portion of 
their planning or free time in visits to the center* This allowed 
them to revia* or receive feedback on individual progress* It 
should be noted, at this point, that several secondary staff member 
have provided additional tutorial services at the resource center. 
This exhibited a great show of excellent support for the program 
and children. 
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4- Programs Prepared By Terns And Parents 

Parents, by law, have been permitted to share In tiia 
preparation of educational pirns for children determined 
to have special needs, Thm educational plan must be stated in 
writing (app, p, 202-204), 

Parents and teachers vis-a-vis having prepared an educational 
prescription, then exercised every effort to support and carry 
out the plans. However, if the plane seem to have faltered, 
the teams and parents were obligated by law to review and to 
modify the educational plans. 

It was necessary, therefore, to prepare mA submit brief 
questionnaire /survey vehicles and slgn*ln notebooks and to maintain 
a record of activity, This was done in cooperation with administration 
to determine the efficacy of developing the Individual programs 
of instruction. 

Administrative reports, submitted to this office and at the 
biweekly Leadership Conferences at the Central Office, Indicated 
that reactions to this Innovative program were very favorable 
from parents and staff alike. 
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Objective #5 - Immediate Services 

Qiildren determined to have special needs will be able to 
receive immediate implementation oi the prescribed services by 
the appropriate specialist or specialists within the neighborhood 
district resource center. 

Performance Level 

1* Immediate scheduling into program 

2, Services to be provided within resource center 

3. Prescriptions immediately addressed 
4* Increased specialized staff activity 

Mathod of Measurement 

lr Administrative reports - placement 

2, Survey vehicle - parents and staff 

3, Schedules of special staff 
4 S Progress reports 

Implementation Procedures and Strategies 

1- Immediate Scheduling into Program 

Teachers were directed to submit- a referral form to the 
in-houss screening team for any child exhibiting conditions 
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described in the awareness workshops. Resource staff was 
Instructed to work with such referrals before a complete evaluation 
was conducted if the in-house team felt It was necessary. 

Previously, evaluations and placement of a child with special 
needs required an exploratory visit to a self-contained classroom 
by parent and child, Dpon approval of the- JlacaMat aad the 
classroom, if space were avftilable, a transportation schedule was 
prepared and the child was then matriculated into the program, 
This was a time consuming procedure. 

2* Services to be Provided within Resource tonter 

Bequests for laniadiate services through the office of the 
principal or the in-house screening team were inrodiately 
addressed and conducted within the resource center without the 
aforementioned delays, The principal in Wakefield has been 
historically the final authority in his buiiding, His directives 
and reports reflect his decisions and must be accepted by staff. 

The resource center's scone and services provided for 
immediate placement* provision of services and, most importantly, 
kept the child within his neighborhood district, where he could 
be integrated* Transportation problems would not delay needed 
servicas* 
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3* Prescriptions Imedlateiy Addressed 

4* Increased Specialized Staff Activity 

The educational prescriptions f collaboratively developed and 
written by the evaluation team and parents, were disseminated to 
each individual Involved in meeting the child's needs. Services 
and programs included in the prescription were carried out by 
the resource center staff and ancillary personnel, 

Additional services which required the e^ertise of the 
vision teacher s speech therapist, physical education therapist and 
teacher of the hard of hearing were scheduled during the regularly 
conducted program of each itinerant, Provisions were made for 
additional visits when recommended by the educational prescription. 

Parents and staff 5 polled through the survey vehicles, were 
asked to indicate attitudes and satisfaction with placements, 
schedules, and the prescriptions, prepared for each child, 
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Objective #6 - HsinstreamittB and Integration 

Special needs students will be able to be mainstreamed into 
regular classes starting with a tire frame of fifteen minutes* 
Ins time span will be able to be Increaied, in blocks of five 
minutes or more, at the discretion of the regular classroom 
teaser, upon successful student demonstration of acceptable 
classroom behavior, 

Performance Level 

1* Reduction , of separate services time 

2. Improved peer rapport 

3* Accessibility of regular classrooms for special students 
Method of Measurement 

1* Direct questionnaire - staff and parents 
2* Attendance records in regular class 

3. Parental interviews 

4. Administrative reports 

Implementation Procedures and Strategies 
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1* Reduction of Separate Services Time 

tost staff rightly believe that all children with special 
needs cannot be fully malnstresmud or remain In any regular 
class room permanently, 

One tactic, found effective In gaining support for a 
Mlnstreaming venture of tills kind, was to allow teaehew the 
option of determining how long and how often a student would be 
integrated into their classrooms, They set conditions for each 
integrated child so that he was encouraged to function success fully 
within the regular classroom, 

Oiildren who needed academic support expended a major portion 
of their time in the regular classroom but were able to receive 
supportive services from the center, 

The goal was to maintain the intellectually capable child 
with emotional disabilities in nearly as normal a Mgular program 
as possible* 

Questionnaires presented directly to resource and regular, 
staff t parents and actainlstrators, produced a co^osite of 
information on mainstreaming. At this juncture ail students 
have been mains treamed up to 60% of their time* This has exceeded 
our fondest expectations. 
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The prepraetieira self-contained students with special needs 
were minimally integrated, Ihat is, they want to recess as a group, 
ate Iraeh as a group and attended assemblies as a group among 
regular students, However, individual integration was virtually 
nonexistent. 

Integration time for various programs is categorized by 
prototype mmbers which have been promulgated by the Division of 
Special Education (p, 43-44) . Prototype 502,1 is based upon the 
modification of supportive services, provided in the regular 
classroom by the regular classroom teacher for up to 10% of fte 
child's time. Prototype 502*2 is designed to provide special 
services outside the classroom for up to 25% of the child's time. 
Services for the child, up to 60% of his time, are provided away 
from the regular classroom under 502,3, Prototype 502*4 placed 
the child in a substantially separate program in a self- contained 
classroom, institution or work facility. 

Due to the nature of academic limitations of many children 
with special needs, 40-75% integration time has been their 
maximum achievement. However, for some, total integration with 
services provided within the regular classroom (502,1), was not 
beyond reach* 
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2. Improved ...Peer Bapport for Students 

Children transported in a special bus to a different school, 
then returned to the neighborhood after school, generally felt 
stigmatized and developed poor self-images. 

Elimination of bussing for many students and allowing them 
to commute from home to school with their neighborhood friends 
promoted normal peer rapport and activities. 

Most children have accepted the services of the reading 
teacher, speech therapist and other itinerants without embarrassment 

i 

Centralization off all supportive services allowed a sustantial 
part off each school population to utilize the sane quarters. 
Services provided to larger groups thus did not stigmatize or 
isolate children sufficiently to weaken their self-image. 

Remaining within the same school, participating in school 
activities and being involved with peers provided the opportunities 
for Improved rapport among all students, 

3 * A ccessibility of Students to Regular Classrooms 

Students referred for an evaluation and found in need off 
services were able to continue in the regular program, in part, 
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while they participated in the resource center program, 

Soto regular classroom teachers were not receptive to 
accepting special needs students* Anticipating that reluctance, 
I enjoined regular staff to reverse the placement procedure. I 
directed them to send their children to the resource center for 
appropriate help. This technique effectively reduced or eliminated 
some feelings against accepting special needs children and gave 
staff a more active role In the program. 

It was my contention that the referring teacher, aware of the 
child's needs and involved in preparing his educational prescription, 
could measure his progress better within the same school, than if 
he were relocated elsewhere. 

The teacher's tolerance level, as well as the personal 
knowledge of a student's activity and educational history within 
the neighborhood district school, often has been responsible for 
a child's success within the regular classroom. 

Included in the questionnaire /surveys for parents and 
administrators * were questions relating to the performance 
levels anticipated through program participation. 
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Objective #7 - Participation 

Special needs students will be able to participate in all. 
nonaMdemic activities such as opening exercises, physical 
education or recess, natural functions and lunch with the regular 
classroom students, They will be able to salute the flag, feed 
themselves, throw a ball, kick a squashbali and run unaided, at 
the discretion of the teacher, 

Performance Level 

1. Student participation - increased activities 
2* Improved social awareness and rapport 
3* Independent student performances 
4. Increased faculty involvettnt 

Hethod__of Measurement 

1, Teacher assessments 

2, Tabulation of individual activities 

3, Parental observations 

4, Evaluation of reports 

Implementation Procedures and Strategies 
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1, Student Participation - Increased Activities 

Each regular staff member was directed by the Special Education 
Office and the building principals, in writing, to Include children 
with special needs in all nonacadetaie activities to the extent 
feasible. Any child unable to participate for any reason was 
reported to the school office* Provisions were made for an aide 
to follow through. He then involved youngsters in the daily 
activity, 

Students integrated in regular classes participated in most 
nonacademie activities quite easily, Since the regular students 
performed the activities In normal fashion s the special needs 
student's were ejected to try to do the same and often succeeded, 

Specific help in academics or fine motor coordination was 
available for students in the resource center. The physical 
education staff, assigned to the program on a regular basis in 
compliance with the educational plan of the child, provided 
additional help. 

Teachers were supplied with a simple form for general 
assessments indicating each student's progress. The physical 
education staff utilized a perfomance type of individual report 



96 



82, 

of progress. Both were shared with students and parents. 

Each student absence and return to the classrooms was carefully 
noted by the resource staff for evaluation and reporting purposes 
as directed by ray of fire, Attendance Improved . 

2. Improved Social Awareness and Rapport 

Involvemmt with the regular class students provided toe 
opportunities for special needs children to observe and emulate the 
social graces. They responded accordingly. Involvement reinforced 
a broader learning pattern. 

Teachers, during conferences and workshops were asked not 
to single out integrated children in any way but to incorporate 
and provide for their individual needs in the manner they would 
for any child. 

Parents were contacted by staff in person and by phone. 
They were Invited* on an openhouse basis * to view the program 
and share their observations with the staff. Their remarks and 
rapport with staff were stimulating aid gave toe staff greater 
impetus to try to meet the needs of the youngsters. 
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When dilldren ware unable to function academically or when they 
behaved unaeeeptably f they were directed to the reiotfci center 
for supportive services, 

3, Independent Student Performance 

4, Increased Faculty Involvement 

mlnstreanlng of children with special needs fell well within 
the scope of and the broader movement in edueatlot^ i.e, ttie goal 
of individualized instruction, 

Staff were alerted to the presence and availability of 
resource centers and supportive help* They became cognizant 
of the fact that Individual plans era be and were prepared for 
eaA child. They were advised that sufficient qualified help 
was available to follow through, Individual educational pirns 
were disseminated to each participating staff member* 

Implementation of the educational plan and dally involvement 
with special needs children provided the faculty with an inside 
look at both social and academic growth of the children, 

Regular classroom teachers noted that there are relatively 
law differences among children with the exception of those 
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who have specific learning disabilities. They have been directed 
to involve youngsters in tiie normal classroom duties such as 
pencil sharpening, carrying attendance slips to the office, milk 
distribution and the mfrtad of activities normally conducted in 
a regular school day, 

This was yet mother technique to make all students, as veil 
as staff, ware that special needs youngsters cot be both 
stimulated and benefited by such activities. 

Reports by staff and administration, as well as parental 
observations and remarks* were highly indicative of the levels 
achieved in this objective. Hie overall feeling eMrging 
was that gradual progress was being made* 
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Services to all students will be able to be expanded or 
i^roved by stationing permanent personnel In a specified service 
area* the resource crater, and having special services available 
at all times „ 

Performance Level 

1. Resource canter staffed at all times 

2* Ancillary staff services provided afc center location 

3, Staff awareness of ranter activity 

4* Crisis classroom for children with problems 

tfethod of Measurement 

1p Attendance record - itinerant staff 

2. Record of student activity 

3. Tabulation of staff activity 

4. Resource center sign-in book 
5* Instructional schedules 

Implementation Procedures and Strategies 

1* Resource Center Staffed at All Times 
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2* Ancillary Staff Services Provided at Center Location 

Hie concensus of administrators and staff was that a 
resource center, professionally staffed at all times, would be a 
major step in providing for all student needs in a given district, 
Motivated by this concern, a collective effort on the part of 
the principals resulted in staffing and scheduling each canter, as 
Indicated under Objective #1, pages 45-52 s 

A frequent criticism of previous arrangements by itinerant 
staff and other ancillary personnel was that communications were 
either very slow or nonexistent, they felt that they never had a 
place to -eally "hang their hats/' and felt like "outsiders 
looking in." Specific asslfpifflents and locations for each person 
guaranteed direct mail and immediate communication channels* This 
acted as a morale booster and an uneicpected but desirable side effe 

Centralisation of services and staff provided an acceptable 
and approved facility, where staff could serve the needs of 
students, It was a place to set up displays and mterials and 
ensure staff as well as atudents som degree of stability and 
flniteness . 
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This condition also provided the epj^f eitntty f<sr Proved 
rapport development between staff membe t8 gp& ^H^ r ^ *»od 
ancillary personnel, it was eaaief to CoOT ttfjica te A m %tar 
schedule of ancillary staff was posted x n e -?ery bm^diHB* TeaeP" 8 
were requested to post then on each of theiJf t, ick boa< <Js an{J ^ 
the principal's bulletin boards, Additi^jjy 4 all ^i^tmts 
directed to register in and out of each huH^S, not* 08 their £ iB ^ 
of arrival and departure. 

3. Staff Awareness of Center Afffiyity 

It was important that staff MBbers fce swa*.,, of ^e^Urce 
center activities. To this end, attempt,, ymt e t0 ia Volve 

various staff and administrative per§onn e j £o th e Ceo e# rft * 

The principals, and staff were enco^ggd to COntr il>«»% e 
materials, supplies and time to the «so Urce eent erg A §rofea#* 0f »sl 
library, available to all staff, (app. p, 2 3i> i 0 t' fld, »ced afl^ 
growing at each resource center, 

A memo listing current books and inf oro ation, ^ s p* c *al 
needs services was distributed to all staff, B ? this tf 0 *^, X 
expected to stimulate greater interaction. bet^ e °ti r eR ul* r *nd 
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resource center staff, it provided tizmm with ralivat informatlOT 
on vo iking with specif diildren. 

4, Crisis Classroom for aildren with Problems 

The possibility of immediate attention for a child In Oi e 
resource center served to promote more enthusiastic lnvolve^ nt 
and Interaction between staff* This was especially efltetlv^ 
for problems considered crisis situations* 

The cosblned efforts of the in-house screening tea© 
prorfslty of the resource room provided an opportunity ftr qirf.dc 
action without lengthy referrals and evaluations. 

The staff could share in the continuing services to thm child, 
the child could maintain contact with his peers. 

In effect^ when problems could be shared with others* 
they seemed to be reduced In magnitude. 
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Objective. #9. - Behaviors 

Unacceptable behavior by students, resulting from long bus 
rides, will be significantly reduced by alienating bussing for 
all special needs students who live within approved walking 
distance to school. 

Performance Level 

1. Students walk to school when possible 

2, Late arrivals and early dismissals eliminated 

3, Unsupervised idle time (bussing) removed 

4. Improved peer rapport 

5* Parent awareness and cooperation 

Mstfaod of Measurement 

1* Teacher observations and evaluations 
2* Parental Interviews 
3, Administrative reports 

Implementation Procedures and Strategies 

1. Students Walk to School When Possible 
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2. Late ArrtTOls and Early BisiBisgals Eliminated 

la the former special education program* busses which transported 
children with special needs ware generally late when they arrived 
at each school, In addition to normal delays by inclement weather 
and traffic conditions* these busses often had to wait to pick up 
children sickly net ready when tiie bus arrived, Since all special 
needs children were picked up at hose, a delay of only one minute 
per child often resulted in a tardiness of 25 or 30 minutes at die 
end of a bus run* 

Temporarily handicapped ehildren p with broken legs* sprained 
kneea, aad other injuries f added to the special busses because of 
special facilities, created additional delays. We have many 
annually* 

Such conditions underlined separation of the child frets his 
peers and reduced opportunities for special needs children to 
participate in before school peer activities. 

Transfer of pupils from self-contained classrooms to their 
neighborhood diatric school has eliminated bussing for many. 
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Several special needs children lived within easy walking 
distance of their neighborhood district schools* Almost without 
exception the children knew the school's location, 

Resource personnel were directed to contact parents and 
request that children be accompanied or instructed to walk to 
their new placements. As mtleipated, and as suggested several 
times in this report, toe children and parents accepted this 
proposal for walking with enthusiasm. 

An observable change in attitudes of children commuting to 
school on foot with peers s was loss of the stigma associated with 
special bussing. 

3. Unsupervised Idle Time (Bussing) Removed 

Children rode the bus each way for one hour or longer 
under the original bus schedule (app. p* 216-228). Because of 
budget limitations, this time was largely unsupervised except for 
the bus driver. 

Attempts were made to obtain volunteers to supervise the 
rides* Parents, and sometimes aides, offered services. None 
lasted very long. A radio and music during the rides, did not 
prove useful. 
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4. Improved Peer Rapport 

5* Parent Awareness and Cooperation 

Stop and go bus riding was not conducive In any way to the 
Improvement of rapport and student behavior , Children got bond 
and resented riding* The nature of the handicap of some students 
made the bus rides Intolerable, and misbehavior was often die 
scene aboard the bus. 

Several attempts vara made to correct and resolve the problem. 
Parents rode the hm as monitors* Music was provided. Letters to 
parents requested puncuallty in having children iLnady for tiie 
busses r Principals and teachers tried to emphasize the relation 
between good behavior and safety. Children were picked up by class 
and by group. Nothing worked* the resource plan was Introduced. 

A pleasant change in attitude and behavior was evident in 
tile resource children who walked to school under die new program. 
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The promise of participation in the regular school program 
induced parents to cooperate in getting their children to 
walk to school with neighborhood peers* 

The reduced bussing had a positive effect, not only for 
the walkers, but for those youngs ten still bussed to self-contained 
classrooms, since their travel tine was shortened* 
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Objective #10 « Cost Effectiveness 

Operation of the resource center will be able to show 
more favorable cost-ef fectlveness In comparison to the 
s*£lf-eontalned special needs classroom. 

Performance Levels 

1; Services provided to larger student population 
2, Improved staff utilization 

3* Eliminate need for additional self-contained classes 
4» Retain tultioned out students 
5. Seduce transportation costs 

Method o f femmmmmekne 

1* Enrollment tabulations 

2. Enrollment projections 

3. Staffing patterns - mat analysis 
4* Tabulation of retained students 

Implementation Procedures and Strategies 

1* Services Provided to Larger Student Population 

When I made the presentations on available services at 
f acuity -meetings f teachers were advised of the reciprocal 
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arrangements within the schools. It was openly suggested that 
any child needing supportive help could be placed in the resource 
center for diagnosis and evaluation* 

Initial reasslgnmenta involved 123 children at the elementary 
level and 24 at tte Atwell building. Ihm total elementary 
population totals about 2200 children. 

Administrative reports and teacher tabulations show that 
a larger population was being served, their early reports 
indicated a better than 301 increase at the elementary level and 
a 54% increase in the Atvell. Although the Increases seemed quite 
large* die numbers were small, Greater numbers of students 
would be provided with services as the program developed. 

2* Improved Staff Utilization 

Staff utilization was improved in sots basic ways, First, 
deemphasia of the self-contained classroom freed special 
classroom teachers to deal with larger numbers of students, 
providing them with specific services tailored to specific needs. 
In effect, larger numbers reduced individual pupil costs. 
Second, special education personnel acted as consultants for 
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regular stiff* advising them on hot? to teach tod effectively 
integrate children with special needs, 

We were anxious to have building staff share and use die 
new resources available. Opportunities van provided to discuss 
the educational tad social development of each of their charges. 
Staff shared In the responsibility of carrying out the educational 
plan for each child. 

They were encouraged to learn from each other, and to 
develop the techniques necessary to seat the mads of special 
children within their classrooms through workshops, 

3* Eliminate Need for Additional Self- Contained Classes 

The operation of a resource crater has provided needed 
resources and help for several additional students; Its proodse 
was that sore students would be able to take advantage of its services* 

State mandates limited tte sire of self-contained classrooms 
to a ratio of The nature of various handicaps, such as 

individual physical limitations, usually made at least one staff 
aide necessary, Volimteera or peer counselors were always sought. 
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In self-contained classroom, additional staff and space would 
have been required to serve the sans number of children with 
special needs we were Aim to help through the resource center 
program. In these times of economic frugality, alternative 
approaches were warmly received. 

4* Retain "Tuitioned-Out" Students 

Students unable to function in a regular class and who did 
nonqualify by evaluation for placement In a self-contained 
class, were sent to special day schools charging tutition* 

They have been placed in schools specializing in specific 
learning disabilities or in transitional type classes which are 
ungraded* Host public schools are not equipped to provide or 
support this type of placement within Am sytem. 

Pa rent a generally unhappy about sending young children 
to out-of-town special placements were among the firmest supporters 
of tile resource center possibilities. Biey would naturally support 
any pin where children could be served within the local system, 
and not be forced to relinquish contact with their peers and local 
classes . 

The Office of Special Education and Pupil Services 
initiated die re-evaluation process of "tuitoned-out" students to 
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determine the feasibility of ire turning several to the local ». . 
schools, fast costs for each student varied from $4 f 000, 00 - 
$12*000.00 per yea*, Each student returned or retained within 
our system would save significant costs. 

5* Reduce Transportation tests - Vehicle and Driver 

The gradually Increasing nunber of special needs children 
showed no signs of slowing, Therefore, unless new arrangements, 
such as the resource plan wen made, we would face the need for 
additional transportation with its incunfcent costs, 

Our current porgram has reduced travel time as well as 
overtime mots, 

Hie two special transportation busses previously started their 
trips about 7 fOO AH, (Tin varied according to addition of 
temporarily handicapped students*) Children usually arrived at 
various schools after starting time, occasionally, as much as 45 
minutes late, A few special, individual runs have been necessary. 
Since the implementation of ttse resource program the vehicles have 
been on time or earlier and additional school bus uses have been 
made easily, such as field trips, bag lunch delivery and student 
transportation to the vocational school program* 
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lbs net result has been better utilisation at vehicles and 
economic savings. 

In unexpected benefit, beyond economy, was gained by the 
elimination of a late bus run* By walking to school, special 
children were able to travel independently, they were no longer 
tied to the limited time constraints of bus schedules. 

COST -EFFECTIVENESS 

The number of students added to the program was 72, this 
represented a 271 increase overall. 

PR OGRAMS 





Original 
Program 


Practieum 
ProRrara 


Increase 


Percent 


Elem. 


123 


160 


37 


30% 


Acwell 


24 


37 


13 


54% 


J. H. 


57 


69 


12 


21% 


H. §, 


64 


74 


10 


16% 


Totals 


263 


340 


72 


27% 



TRANSPORTATION 

Former Schedule Current Schedule Reduction 

56 Stops 42 Stops 251 
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A 25 percent reduction in transportation, and equivalent 
savings in fuel, maintenance and associated coats in the operation 
of two bosses, was significant, 

"run loror^wnr 1 stupbhs 

Thirty- five students were enrolled In private schools charging 
tuition during the conduction of this praetieum. They were placed 
In schools for the learning disabled (Eagle Hill* Krebs, Carroll) 
and schools for the emotionally disturbed (Deveroux, Lakeside , 
Arlington, Madonna Ball, St* Anne* a, Hampshire County School), 
Although thf meeds of these students could not be met in a public 
school setting under the old program, the Con Evaluation Team 
conducted s devaluation on each. Projections predicted a 
possible return of 15-121 of thin population. This conservative 
projection of 5-4 pupils* Integrated Into our local program, 
would result In a substantial savings as tsentitmed on page 98* 
Tuition costs and the financinl burden of dally transport far these 
students by private contractors would be saved. 
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In stannary, an effective program of tncr e * a ln 8 ge^^es to 
greater nunbers of children has been inpi tBe( |ted \r± t ^ 0 ^ % 
Increase in staff or costs, Votm efttci, 5t titHt Zatiofi of 9Ui f 
has resulted in "getting a bigger b«ng f 0 j, a W^k,» 
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v rosKiwrivE imoATicw (OH-oQiHe) 

The scope of the resource center program and the sensitive 
needs It triad to neat* required constant observation ± n order to 
monitor the progress of the action plans and Identify areas 
needing immediate change to realize the program objectives* 

My formative evaluation was baaed upon a series of questions 
designed to uncover problems and invite solutions. The evaluation 
required frequent observations of classes and students, multiple 
interviews with program participants sod parental contact* 

the methods used to conduct the evaluations by direct 
obtrusive measures included personal contact, telephone gufvayg 
and visits • Various unobtrusive measures gleaned through casual 
visits and conversations in Aa faculty rooms and observation 0 j 
student behaviors, ware utilized. 

the evaluations were conducted from the first week of the 
program in cooperation with the superintendent, thm School 
Board member who served as an evaluator of the practicum, tha 
principals, teachers and the parents. 
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An analysis of the responses to ome of the questions 
served to help evaluate progress, to uncover difficulties, and 
to provide opportunities to make appropriate changes. They have 
been listed and addressed in a question and answer format, 

Q: Rave all self-contained students been appropriately placed 
at their respective neighborhood Resource Centers? 

A: All students with the exception of the "trainable" classes 
have been placed in their respective Resource Centers. 

Qi Rave educational plans, for each child, been disseminated 
to all involved Staff? 

hi Staff, regular teachers and principals have reported receipt 
of all educational plus* Copies are placed in toe Resource 
Room and the regular classroom, 

Qi Are students being maximally integrated and mains creamed? 

Ai Teachers have accepted students far as long as they can 

function behavlorally. Parents reported total pleasure with 
the arrangements. 
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Are taupual disciplinary problems developing or encountered 
in Integrated classes? 

Regular class teachers and principals Indicated no serious 
problems* Special students have rat been aggressive or 
untoward In their behaviors . Parents of exceptional 
children have not complained. One parent called anonymously 
to complain about retarded children being In the class, 
Anonymous complaints are Ignored! 

Save Individual behaviors disrupted any regular program? 

Teachers reported olid weal Interruptions by some children 
who were used to speaking aloud in self- con rained classrooms. 
Some students have had to learn to wait for teacher response 
to their raised hands before getting up from their desks * 

Are regular students accepting the Integration of special 
students? Have ftey displayed any signs of disapproval? 

One of tfie beneficial side effects reported by teachers 

aad principals has been tiie ready acceptance and protectivwoaa 

exhibited by regular students, especially at the secondary 

level, Only tine will tell if this has been just a 

novelty effect. 
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Are resource students showing progress In skills development? 

Good progress has been observed by many staff menbers and 
parents. Perhaps the best e xamp le was an unsolicited report 
from a teacher who served pn both phases of tha program. Her 
report was included, as submitted, in the appendix on 
pages 243-244. 

Are regular teachers experiencing any unexpected difficulties 
in teaching resource children? 

teachers were basically afraid of the isflwwn and felt 
unqualified to meet special needs. Information, materials 
and workshops haw done much to remove their fears. Soma 
teachers have noted that special children are not unusual 
except* perhaps s academically* 

Are sufficient instructional materials available for special 
needs children? 

Yes. Tha committment of the Wakefield School Board and the 
coimunlty has bean demonstrated by the generous budget 
voted annually. 
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Q. Are additional students sharing the services of the resource 
center? 

A: There hag been a 27% one rail increase in the nucfcer of 
students sharing thm services reported by the principals 
end teachers. The largest Increase has bean In the Atwell 
School* (See page 99). 

Ql Ate resource staff metnbers providing consultant services to 
regular class teachers? 

As Yes* Resource staff have indicated many requests for 
info nation on individual children, they have been 
Invited to the regular classroom to observe children who 
could possibly benefit from the resource center* 

Q: Are the centers equal or better, in most respects, to fdhe 
physical standards of the remainder of the schools? 

fc As Tea. Selected classrooms wis viewed and approved by 
parents and administration before implementation of the 
program* 

Qi Are tile numbers of resource staff* per center, sufficient 
to function effectively? 
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Parents hays Indicated their satisfaction with the increased 
amount of attention and services received by each child- 
Staff netibers have stated that conditions are Ideal at Ala 
time since the number of children per school are relatively 
small. The secondary schools will have to be carefully 
watched for possibly greater staff requirements in the future 

Are services available to students at all tines? 

Principals have scheduled resource center staff so that 
services are available throughout the school day. 

Are parent- teacher contacts mutually beneficial? Have 
parents indicated satisfaction? 

Parents have been very active in supporting botti the staff 
and die program, there has always been a closer association 
of special parents than tegular parents with faculty for 
obvious reasons, Principals have remarked ttiat staff and 
parents have been extremely cooperative. 

Are resource students reacting positively to walking to 
school rafter than riding the special busses? 

Everyone, parents , teachers and administrators, has 
observed the changes in children due to walking. They have 
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made the most of the extra time available since ttie 
cancellation of their lengthy bus rides. 

Are resource students getting to school cm time? Are 
they included in before-school activities? 

Principals and teachers have reported that students have 
participated in all before-school activities, in and out 
of school. Parents indicated their support of having the 
child in school for the full school day.' 

Do you feel your placements are appropriate? * 

Parents and staff approved placements of all the special 
needs students upon review of the child's plan with eadi 
evaluation team. At this juncture, only two of the placements 
required another review. One child was returned to a 
self-contained classroom. The other required additional 
behavior modification services and remained a part of the 
resource center program. 

Are there any reservations about the program or neonmendatlons 
for change? 
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A: Although My respondents suggested changes, most of these 
irate simple recotoca^adaticmB . A few reservations were 
expressed* 

The majority of the changes recommended by resource staff 
dealt with structural ttd housekeeping functions, They reeomended 
study carrels, rugs and related concerns , 

The ancillary staff recoraaended additional purchases and 
duplication of mechanical devices audi as "audiometers," 
"language masters" and "talking pages" for every resource room* 

Administrators followed through witii their reeomsandetlon 
tiist schedules be posted outside each resource room so teachers 
md parents would know where staff was providing what services 
at any given time* Administrators also reeomended ttat fuller 
staffing of ancillary personnel per school district be considered. 
Their only reservation concerned specific integration placements 
with certain teachers* They advised the resource staff 
Independently 

The p crests of the resource students made very positive 
comments a jut the program in general. They expressed no 
reservations They did recommend additional tutoring services, 
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requested mesbershlp in the Ideal PTO and became totally 
Involved with staff* 

Some parents of regular class students voiced reservations. 
Some said that special students had no place In the tegular 
classroom. Sovm felt too much money was being mated on children 
who would never be able to benefit from toe espentttures. It 
was obviously illustrated that much more needed to be done to 
educate all, 

tegular classroom teachers, in general* recommended the 
expansion of opportunities for all children by initiating 
additional resource rooms* There were several reservations f 
expressed by some secondary staff concerning the integration of 
special students* Their comments favored separate programs* 
Some felt the special students would be "unable to meet the 
teacher's standards," I mat with those who expressed reservations 
and conveyed my feelings as well as the objectives of the program. 
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Because of its a cope, Che resource center program necessitated 
the introduction of a specific retraining program. This 
retraining included everyone in the staff Kid adsinis t ration. 

the outline of the retraining program s developed 
as a flow chart, is detailed on pages 113-117* 

In-services workshops have been an essential part of 
contractual aggreementa between professional staff and As School 
Board, The supe rln ten dent t charged with assigning workshop 
responsibilities in specific areas f encouraged recommendations. 
Workshop subjects haw never been lacking. The superintendent* s 
approval of the resource workshops, within tins constraints 
dictated by contracts f was given. 

Teachers are currently negotiating for additional workshop 
release time* They have actively sought additional workshop 
activities. 

Each faculty had an Initial presentation of the resource 
center program, I stated the objectives, quite generally, to the 
staff, along with my expectations concerning children and staff, 
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Teachers miked for help in order to support the youngsters 

and As program* They were alerted to state and federal concerns 

for the handicapped* 

The outline of the in-service program illustrated the scope 
of the retraining. Its goals will be ultimately achieved with 
all staff and annually reviewed, 

the Pupil Services Staff scheduled regular meetings (app, p. 13 
and were charged with leadership of la-service work. Each member 
received a guide for discuss ion leaden on each of the videotapes 
for use with each group* Each was indoctrinated in his role for 
the workshops* All participants were provided with evaluation 
guidelines for workshops to be completed at the close of each 
session. 

Videotapes and booklets wen gathered so that each of the 
workshop groups had sufficient materials and direction at each 
level of instruction. 

Workshop dates, announced by the superintendent of schools, 
were determined by the unused "no school days. 1 * At that time 
three days remained* Additional tine may be provided for future 
workshops, since this issue is a favored negotiation item proposal 
of the teacher's association* 
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OUTLINE - RETRAINING PROGRAM 

I Awareness Level - Purposef and Dimensions 

A* Integration of handicapped into regular programs 
1* Special Education Lai? - Chapter 766 
2* MKiaal feasible integration 
B* Intent of Law * Ramifications 
1* Understanding regulations 
2, Individual responsibilities 

C. New Skills and Te ehnlques for Staff 

1. Individualized instruction 
2 # Special skills 

D. Administrative and Supervisory Roles 
1- Awareness of responsibilities 

2* Procedures 

E. Professional Growth 

1* Learning competencies 

2. Achieving goals 
F* Areas of Knowledge 

1* Content of program * special services 
2. Handicapping conditions 
G. Motivation 

1* Value of total program 
2 * Survival 
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II Process Level 

A, Participants 

1* Paraprofesslonala 

2. All faculty 

3. Supervisors 

4 . Adminle t rators 
5* Central office 

6* School Board numbers 

B, Retraining Program Conductors 

1, Director - Coordinator of SPED and Pupil Services 
2* Leaders and consultants 

(a) systemwlde psychologists (2) 

(b) adjustment counselors (5) 
(e) health educator (1) 
(d) special educators (20) 

3. Evaluation 

(a) Supervisor - Reading and Learning Disabilities 

(b) formative 

(c) awareness survey 
C» Retraining Program Content 

1, Teacher training videotapes (10) and booklets 

(a) Early Assessment! Step to Planning 

(b) Diagnosis and Educational Planning 
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(c) After Assessment 

(d) Every Child Can Learn 

(e) Together They Learn 

(f) Correcting Handwriting 

(g) Reading and Learning St? las 
Ch) Developing i2iildren T s Language 
(i) Mastering Math Tacts 

(j) Every Student Is Different: The High School 

2. Resource rooaa (definitions - app. p* 179) 

3. Individualized instruction 

4* Organization off cotm evaluations (definitions - app, p. 179) 

5. Teaching strategies matched to learning styles 

6. Evaluations of individual needs 

7* flesdbiliey ija classrooms and regular pro grama 
8* Total acceptance off integrated students 
D, Procedures 

1- Basic concepts underlying program 
2* Task analysis 

3* Specific objectives off each videotape 

4. He view of specific scenes per tape 

5. Formative evaluations fro© basis of training 
6* Protesting and post-testing 
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Ill Implementation Level 

JL Workshop Groupings (limit - 25 per group) 
1* Pupil Services Staff 

(a) procedures and functions 

(b) ataf f assistance in planning 

(c) outside consultants as needed 

2. Teachers from each sdiool district (5 groups) 

3. Junior high staff (2 groups) 

4. High school staff (S groups) 
5* Supervisory staff (1 group) 
6, Administrative staff (1 group) 
7- Ancillary personnel (1 group) 

Bw Evaluation/Survey Vehicle 

1. All participants 

2. Completed per each session 
C- Time frame 

1* Initial workshop (two days) 

(a) introduction of program and goals 

(b) direct Interaction with staff 
2r Master calendar 

(a) release time 

(b) one half-day workshop per month 

3. Sessions as part of continuing instruction program 



131 

ERIC 



in, 

D. Additional Incentives 

1. In-service Increment credits 

2. Satisfy eontractural requirements 

m^$%wnm ms&imm evalwtiom stjrvet 

An mvmlimtimf Bvrmj vehicle was developed > with a volunteer 
leader from tad group, to determine the nature of help teachers 
felt wen provided by toe workshops. The survey served to convey 
the additional needs and concerns off the staff. 

The survey forms wen sent to program leaden who distributed 
the forms to participants* They were returned to the Pupil 
Services staff. They adapttdtthe Information to their own 
teaching styles In preparation for their group presentations in 
the workshops, and Issued toe forms t© the retraining groups. 
The forms wen collected at the conclusion of each presentation* 

An analysis of regular staff responses concerning the 
general awareness presentations resulted la an overwhelming 
indication that the workshop objectives wen being recognized and 
achieved. 

The survey will be continued at the conclusion of all 
workshops wltfi a summary report to the superintendent. 
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IN-SERViet RETRAraiNG 



EmUATIOT/SDEVEY 

Please complete and return forms at the close of the 
retraining workshops. 

I Awareness Level 

Cheek One 
Level of Help 

1. Sensitivity level increased Little Son 

2. Clarification of rales 

3. Regulations comprehension 

II Process Level 

1, Presentation instructions 
2* Videotapes and booklets - 

good educational guides 
3, Core evaluation and 
procedures 

III Implementation Level 

1* Workshop groupings helpful 
2* Depth and scope achieved 
goals 



, Little Some 

p Little Sow 

Little Bom 

Little Some 

Little Some 

Little Some 

Little __ Some 
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IV Additional Workshops 

1. Please indicate whether you feel additional workshops 
are necessary: 

a* Awareness level Yes No 

• b. Process level Yes No 

2. Do you feel staff had sufficient tim to discuss 
questions? Yes No 

3. Are there areas which held greater interest for you 
than others? Yes No 
Please indicate 

4. Do you feel sufficiently informed and knowledgeable 
about our program for children with special 

needs? Yes No 

Please feel free to eoinaent on any aspect of the workshops. 
Your recommendations are welcomed* 
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VII EVALUATION 

Quito are many guidelines and models available for 
conducting evaluations asd preparing reports. Traditional 
evaluations are being supplanted by new designs and alternative 
approaches. 

Some educators think. that objectivity can only be insured 
when an independent agency designs and conducts the evaluation. 

"Examination of the literature reveals no eleaf^eut 
toe tho do logy that fits all educational Mads. Bom evaluatora have 
tried to force a vigorous experimental format on operational 
programs — There is an increasing tendency to move away from 
classical experimental design toward distinguishing between 
progress and products as subjects for appraisal. This distinction 
was first called out by Scriven in 1967 as formative and sumnative 
evaluation — Although these two types of evaluation are often 
treated as discrete, they are in fact complementary — Evaluation 
should be both formative and sucaaative in its scope* 91 (36) 

(36) Knezevich, S. J. , Issue Editor, Creating Appraisals and 
Accountability Systems , New Direction for Education, 
Tossey-Bassp Inc., Pub., 1973, (p* 90-91). 
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I chose to utilize the Product Evaluation Checklist developed by 
Seriven t included an individual evaluation/survey for each 
population. 

The substance of my concerns was determined by the programs 
objectives and the effects of the results on tfie students, 
faculty p the parents of special needs children and their peers. 

The experimental nature of the program required on-going or 
forrotive evaluation, so that appropriAte sodlfcatiotts and changes 
could be introduced as needed. It required a aisainatlve evaluation 
to look at the final product.' 

The evaluation design was based upon consideration of the 
following: 

1* Were the resource center program objectives achieved? 

2. What has happened as a result of the resource center 
program? 

3. Would the objectives be achieved without ttie practlcum 
effort? 

In the following section of this report* the objectives are 
restated and these three questions answered In light of each. 
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OBJECTIVE #1 : Resource centers will be established in each of the 
five elementary school districts, the Atvell building* the junior 
high and the high school. They will be staffed by reassignment of 
appropriate faculty to each placement . Appropriate mterlals and 
equipment will be supplied. 

1. The objective was achieved. The resource centers have been 
established, staffed and supplied. 

2. Eight resource centers provided services to all special 
needs children being mains t reamed. In addition, services 
were provided for youngsters with minimal needs previously 
mable to qualify for special help. 

3. Although services had been mandated by Chapter 766 there 
was little likelihood that audi changes would have taken 
place without the initiation of this practician effort, 

OBJECTIVE #2 ; Regular classroom teachers, as well as special 
educators, will be able to identify children with special needs 
and refer the children for evaluation to the ln-heuse screening 
team. 
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1* The teacher retraining program activities and tte criteria 
presented on p. 57-58 left little doi*t that teachers had 
developed a greater awareness of children with special needs* 
The Special Education Office received a record number of 
referrals during tiie practlcum period, which resulted in an 
overall increase of 271 or 72 pupils to the program. 

2, Teachers indicated that they were able to informally consult 
witt the screening team if they bad questions concerning my 
youngsters. Children received immediate attention, 
consultation and possible services without delay, 

3* Mains t reaming is becoming a trend in education* Teachers have 
been subjected to a battery of information concerning special 
children on television, newspapers and professional journals, 
Even without thm practlcum, they would have become knowledgeable , 
eventually * But, this practicum gave them personal 
experience and a meaningful awareness of special needs, 

OBJECTIVE #3: The in*house screening team will be able to evaluate 
referred children within ten school days* They will be able to 
administer the appropriate test battery, They will be able to 
prepare the developmental history by means of die horai assessment 
and the parental conference. They will be able to determine if the 



138 



ERIC 



124 s 

child has special needs which can be serviced in the resource 
Meter program* 

1. Iter the first time in our special education program, we bra 
eliminated a lengthy waiting list through the achievement 
of this objective. Freed from travel and time constraints, 
each child was quickly considered and appropriate determinations 
made. 

2* Teachers and parents were greatly encouraged by the 

elimination of the lengthy wait ttiat each child* parent and 
teacher had to endue before the initiation of this program* 
Regular staff and parents made extensive efforts to participate 
in and support this objective* 

3. There was no lmedimte change or proposal under consideration 
to organise an in-house team or referral process* The 
action of this practicum caused the change, 

OBJECTIVE 9k t Individual programs of instruction will be pnacrlbed, 
written and conducted p for students evaluated and found to have 
special needs by the in-house screening team. The programs will 
be submitted to parents for acceptmanee and implementation. 
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1, The program objective was achieved for every child referred 
far an evaluation* Each child has a program geared to his 
specific needs. All individual programs were submitted to 
parents for approval before Implementation* 

2* Every parent, teacher or individual involved with an evaluated 
child received a copy of his educational prescription* 
Parents were pleased because they have a document by which 
they can judge their child 1 a progress, Teachers found 
satisfaction In meeting the stated goals* 

3« Individual educational plans have been mandated by Chapter 
766. The plus were formerly written by the single core 
evaluation team within a period of 30 school days* The 
in-heuee team reduced evaluation time by one-third time 
and more* 

OBJECUVti #5 % Children determined to have special needs will be 
able to receive immediate implementation of the prescribed services 
by the appropriate specialist or specialists within the neighborhood 
district resource center P 

1* All evaluated children found to have special needs quickly 
received the services of the appropriate specialists. 
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2. Parents , resource teachers and ancillary staff stated their 
support of Oils program* Ihey responded to questions and 
surveys in a very positive and optimistic manner. He child 
had to wait for services. Children referred, but judged not 
to warrant services , were not held back by long waits for 
their evaluation results. 

3. Firm recommendations , state mandates and parental pressures 
served to force consideration of improved and extended 
services. However, the objective required the practlcum 
effort to be achieved. 

08JE£nVE M* Special needs students will hu Ale to be mains t reared 
Into regular classes staring with a tiw frame of fifteen minutes, 
the time span will be Ale to be increased, In blocks ©f five 
minutes or more, at the discretion of tte regular classroom 
teacher, upon successful student demonstration of acceptable 
classroom behavior* 

1. This objective was successfully achieved beyond our fondest 
expectations. Teachers were Ale to extend the time blocks 
so that almost every child has moved Into a hlgjier prototype 
(p. 43-44, 77). 
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2* Tim extensions were granted to virtually every mains t reamed 
child* Consequently, resource staff were able to spend some 
time in the classrooms for increased observation of children 
and for consultant services. 

3, Mains t reaming alone would have been limited to the buildings 
which housed the self-contained classrooms* The practlcum 
reduced the density of the special needs child In any given 
building which allowed easier Integration, 

OBJECTIVE #7: Special needs students will be able to participate 
la all nonacadendc activities such as opening exercises, physical 
education or recess, natural functions and lunch with the regular 
classroom students, They will be able to salute tiie flag, feed 
themselw t throw a ball, kick a squash ball and run unaided, at 
the discretion of the teacher, 

1. The students were able to accomplish Oils objective quite 
well, 

2* Teachers and parents reported a high degree of enthusiasm 
by the students, They readily took to each of tiie 
activities, #lth some showing promising skill in athletic 
activities. The students developed a measure of Independence* 
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Teachers had students collect the daily silk monies and carry 
the monies to the office. They carried tfie attendance slips 
and the nrtlk cartons* 

3* There had been wry limited participation for these students 
when they were almost totally in self-contained classrooms. 
Although Involvement night have gradually developed, the 
praetleum provided immediate action. 

OBJECTIVE #8 : Services to all students will be able to be expanded 
or lnqproved by stationing permanent personnel in a specified 
service area, the resource center, and having special services 
available at all times, 

1, Services were made available to all students through 
the implementation of the resource program* 

2. Students, once refused or unable to receive services, 
benefited from the program* which bridged titm gap between 
regular and special education In the Wakefield Pi* lie Schools, 
Staff and services were available at all tins in the 
neighborhood district schools. 
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3. These objectives would probably never be achieved without 

the praetletm effort for the many borderline and underachieving 
students who did not strictly qualify for special class 
placement. 

OBJECTIVE #9 1 Unacceptable behavior by students, resulting from 
long bus rides f will be significantly reduced by eliminating 
bussing for all special needs students who live within approved 
walking distance to school* 

1. This objective was Immediately achieved when fte students 
were permitted to watt to the neighborhood district school, 
travel tine for the remaining bus riders was reduced* 

2, Students now walking to school traveled with their friends and 
neighbors. They arrived at school on time for the opening 
exercises and activities* The objective gave them an 
opportunity to return to a normal, before and after, sdiool 
life* They now had time for play* The long bus rides were 
over* 

3* Monitors, music, comic books and parent riders had not 
succeeded in improving bad behavior induced by long bus 
rides. It is doubtful ftat this objective could have been 
achieved without the practicing 
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OBJECTIVE #10 s Operation of the resource center will be Aim to 
show a more favorable cost-effectiveness la comparison to the 
self-contained special Reads class rooro, 

1. An Increase of 72 students receiving special services and a 
25% reduction in the transportation tlm was evidence of 
a more favorable cost-effectiveness ratio. The average per 
pupil cost in the special needs program was significantly 
reduced. 

2 9 Bie resource program served a pester number of students 

without increasing costs, final compilation of the line item 
costs in the budget, when completed by the business manager, 
will show that services were expanded without ttie usual 
increase of costs, 

3, Frugality has been the keynote of many School Boards if ac^d 

frith escalating and Inflationary costs, Without Am practlcum 
effort this objective would not have beenrreallzed. 

Assessments of the achievement of the practlcum objectives 
were based, in part, upon the information collected through the 
evaitition/survey. This method developed in concert with staff 
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members, served to reinforce the common positive sentiments about 
the program. 

Utilization of the evaluation/survey involved a four part 
process: the development of the survey, distribution, collection 
and analysis of the results. They are presented here in that 
sequence and followed by a general adaptation of Michael Striven' e 
product checklist. 

Although it would have been ideal to poll the parents of all 
SWl pi^ils iatthe public schools, it was generally conceded tiiat 
a random sampling, of about 10% of die pupils, would project 
statistically significant results* Six hundred questionnaires 
distributed to parents of regular program pupils was considered a 
sufficient nuafcer to determine sensitivity and reactions to the 
program. 

Since the major portion of the resource program was conducted 
is the elementary schools, and because elementary parents 
respond sore readily to hand- carried school pamphlets, 300 were 
distributed throng* toe flvm eletsentary school districts. One 
hundred each were provided to cooperating teachers in the Atwell, 
junior high and high schools, witJi instructions to return toem 
when completed, 
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Distribution of the surveys to the remaining participants 
was assigned to staff la each building. A nemo to each respondent 
requested an early return. 

EVALUATION/ SURVEY DISTRIBUTION 



Resource Teachers/Aides 

Ancillary Staff 

Administration 

Transportation 
(Supervisor & Drivers) 



(of Resource Children) 

Parents - Regular Program 
(Random Sampling) 

Teachers - Regular Program 



NUMBER 
DISTRIBUTED 

24 

19 

11 

3 

120 
600 



NUMBER 

RETURNED 

24 
19 
11 



117 

316 

272 



PERCENT 
RETURNS 

100 

100 

100 

100 

96 

86 
91 



All resource staff evaluation /surveys were 100% returned 
before the due date. Regular staff, at the elementary level, were 
also extremely cooperative with 100% returns. 

Parents of children with special needs also completed and 
returned the forms almost Immediately. Parents of regular 
program students, especially the elementary students, were 
cooperative . 
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Administration was totally supportive, The administrators 
collected the returns la their buildings and forwarded the 
returns collectively, Such participation helped to Insure a 
substantial response* 

The results of the survey are presented In percentages for 
each of the populations listed. 
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RESOURCE CENTER PROGRAM 
EVALUATION/S0RSEY 
(Resource Teachers /Aides) 



An the facilities equivalent to 
the self-contained diisfoan? 

Are then say noticeable positive 
changes in the attitudes of 
resource children? 

Do you feel reaource children are 
gaining socially and aire being 
accepted by their peers? 

toe you receiving cooperation 
and support from staff? 

Are behaviors disrupting any 
programs in the other classrooms? 

Are parents very supportive of 
the new resource program? 

Are more students making use of 
the resource center? 



YES 



96 



100 



100 



83 



100 



NO 



17 



92 



86 



14 
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8. Haa out o 1 do behavior improved by 
allowing resource children to walk 

to school? 53 37 

9. Would you prefer to return to a 

self-contained classroom program? 0 100 

10. Do you have a positive attitude 
(good feeling) toward the new 

program? xqq q 

11* Are there any changes which 

merit immediate consideration? 50 50 

Your cotnments are welcomed, 

CmammntB from resource staff included: Kite are happier 
hew, 1 feel like I f m part of the faculty, Ihey enjoy walking 
to school. We should have done this long ago. Parents are 
content* Children seem to have more incentive to do better, 



150 



SESQERCE CENTER PROGRAM 
(Ancillary Staff) 



Bo you find the central resource 
ares an impn^mtmnt in providing 
your services? 

Are behaviors improved because 
of the presence of additional 
staff and students? 

Are children reluctant to came 
to the resource center? 

Are you able to provide services 
to a greater number of children? 

Are you or your services inhibited 
in any way by the resource center? 

Have you observed increased staff 
activity in the center? 

Are there changes which aarit 
immediate attention? 
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Tour eofflments are welcomed* 

Ancillary staff remarks Included: lt v s great to leave 
sone of my stuff around. The aide cans la vary handy, fbr the 
first tisse I get te work with other staff meisbers* It's nice 
to toow others are ware of my efforts, Now children know where 
they are to com on a regular basis. Everyone has been so 
helpful. 
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RESODBQ (321 TER PRQGEAM 
(Administration) 

Do you feel tte resource program 
Is working? 

Do you feel that special needs 
students ere receiving adequate 
services? 

Do you feel that regular staff are 
totally supportive of the resource 
pro gram? 

Do you feel we are making son 
effective use 6€ staff? 

Ha^e parents responded favorably 
to the program? 

Have there been any adverse eennents 
by parents of regular clans children? 

Has mains t reaming created My 
conflicts in regular classrooms? 
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8* Mmwm there beam any unusual 

disruptive behaviors by special 

needs students? 9 

9. Are more students being referred 

to the resource center? 100 

10. Arm titers toy changes to consider 

or recommend at this time? 55 

Your cotnoents are welcomed* 

Comments Included, they sera pretty well taken care of* 
Complaints aw limited thews far, It seem to be working well 
I would Uke to have regular teachers spend mm tim in the 
resource center* 
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RESOURCE CENTER PROGRAM 
(Transportation) 



1. Has the reduced trmsportation 
load effected an liflirovTaaent in 
your bus schedule? 

2* Has travel time been significantly 
reduced? 

3* Are busses arriving on time? 

4« Have behaviors improved with 
limited bussing? 

5. Has special bus over! toe been 
reduced or eliminated? 

Tour coments are welcomed. 



YES 



100 



67 



100 



100 



100 



NO 



33 



Comments included t It f s working out pretty well. This 
will save wear and tear* 
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ffiSOORO: CENTER PROGRAM 
EViUmTXQN/STJRVEY 
(Parents St Resource Oiildreft) 

1* Do you prefer the services of the 
resource center far your child 
rattier thai the self-contained 
classroom? 

2, Does the placement seem appropriate 
at tills time? 

3, Is your child integrated into 
general classes on a regular 
basis? 

4, Dp you feel the program is 
satisfying his needs? 

5, Do you feel your child is content 
(happier) in this program? 

6, Have your contacts with resource 
staff and teachers been helpful 
and satisfactory? 



YES 



100 



100 



86 



93 



100 



NO 



14 



100 
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Xte you have a positive attitude 
(good feeling) toward the new 
program? 



100 0 



8. Are there any changes you would 

fico&Md at this time? 18 82 

four comments are welcomed. 

Parents are vocal and apparently quite pleased with the 
change. Sons eonosnts were: Gnat I It's batter far me. the 
kids hated the bussing, They're with their friends now, Bhat 
a change — ay son can sleep m antra hour now. He gats along 
well la the other classes. 1 knew she could do tiie work, 
(Name) loves to walk to school, He's thrilled to be able to 
come horae for lunch. They* 11 learn sore, What took the school 
so long to figure this out? 
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(Parents - Regular Program) 

Are you ware of the resource center 
program far children with special 
needs? 

Do your children talk about new 
students In their classes? 

Have your children Indicated In any 
way ^at they are pleased with the 
new students? 

Have you talked with your child 1 a 
teacher about the new students? 

Be you feel that special needs 
children In the regular classroom 
reduces services to your child? 

Have you visited tfie resource 
center In your neighborhood? 
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7, Are you aware titat services ot the 
resource center are available for 

your child? 44 jg 

Tour comments are welcomed.' 

Comments Included: When did this come about? I think it 
helps the others to be with handicapped kids. I think the 
teacher spends more time than she should with retarded kids, 
I'm planning to visit on conference day, It's nice to know that 
we have this program, Yi? kids don't tell me anything, 
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RESOURCE CENTER PROGRAM 
CTALMnOT/SlBWIt 
(Teachers - Regular Program) 

In your opinion are Integrated 
children with special needs being 
accepted by their peers? 

Has their presence reduced your 
normal program in any way? 

Do you find it difficult working 
with special nee da students? 

Do you feel the children are 
appropriately placed? 

Are you visiting the resource 
class regularly? 

Are the special needs students 
participating in your class 
activities? 

Do you feel sufficient information and 
orientation has bean provided concerning 
your special needs Aildren? 
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8, Are you finding unusual behavior 

problems with special children? 5 fj 

9. Do you feel the resource Muter 

Is operartni to your satisfaction? 93 7 

10* Are Mere say changes you care to 

recoomend to improve ttie program? 29 71 

Tour cornea ts are weleoMd* 

Comments vers generally the same: The children seem well 
adjusted to the new program* I Med wre training to work 
with special children- They sees to be making It with the 
others* We should have more time off to visit the resource 
room* Resource staff has plenty of material* I am seeding a 
difficult regular student to the resource room* The resource 
teachers have a good pupil index. 
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VIII ANALYSIS OF EVALTJATION/SUKTEYS 
Besouree^eadiers/Aides 

Besource staff reaffirmed that they were pleased with the 
reorganizational program, They Indicated that children with 
special needs adapted very well to the new environments, 
developed peer relationships and seemed more at ease. Their 
assessments of individual progress Indicated that special needs 
children were gaining academically aid socially , 

Ancillary Staff 

Ancillary staff indicated that they were able to service more 
children and were pleased to worit in an improved atmosphere. They 
felt that childrenwere reassured when assigned to a single service 
area on a regular basis. Staff members felt additional 
changes should include a resource center In every building. One 
member suggested dividing the resource area Into separate work 
areas each equipped with audio visual and other appropriate materials. 

Administration 

Administrators indicated that there was no unusual behavioral 
activity with the resource students. They reported that teachers 
referred more children for help. They would like to see ancillary 
staff permanently stationed In each building. 
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Transportation 

The Supervisor of Buildings and Transportation and the 
two permanent drivers of the special busses found the new bus 
schedules mora to their liking, The busses arrived on 
time and past unacceptable student behaviors, encouraged by 
long rides, was greatly reduced, 

Parents of Resource Children 

Parents, almost without exception* were pleased with the 
resource vrogram. Some asked for additional ancillary services 
while indicating they were happy with current services, 
Everyone felt his child was appropriately placed except one 
parent whose child has undergone review. Parents were totally 
supportive of the change. 

Parents of tegular Program Children 

Parents were made aware of the resource center program 
by the presentation to the School Board, The program, in 
general, was not very meaningful to them unless they had a child 
in the program. Most parents were non-conmittal in their 
responses to the evaluation/survey and made no comments* 



163 



149. 

Parents will begin to react more when greater involvement has taken 
place. 

Regular Program Teachers 

Regular staff at the elementary level generally felt 
sufficiently comfortable with and receptive towards children with 
special needs. Some secondary staff felt that placements were 
not entirely appropriate, There was some concern ea^ressed on 
how to grade integrated students without being unfair to the 
regular class students. Some regular teachers disagreed with the 
idea of mains t reaming and the resource center, They felt that 
since special staff has an outstanding pupil/ teacher ratio, 
they should be assigned to handle the special needs pupils 
without regular staff help. 
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IX PRODUCT EVALUATION CHECKLIST 
1, MEED (Justification 

Children with special needs have been isolated in classrooms 
apart from their peers and the mainstream of education. Children 
were generally bussed out of their school districts. This usually 
extended their school day while actually shortening their -classroom 
time* Since class size was restricted by law f additional students 
placed in such classes would have resulted in the need for 
increased classes md teachers. Integration had been quite 
limited to the building housing the special classes. 

Resource centers located within each district provided 
flexibility in sains treaming f size and services. It provided an 
are in the neighborhood where special services were available 
to any student with needs* 

2, MARKET (Dissemination) 

Many children located in the neighborhood district schools 
can benefit from the availability of additional ancillary 
services, Since our five elementary districts each contained 
approximately 400 students and the secondary schools 1000 and 1800 
respectively* the market was obvious and did exist. Children 
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needed many ancillary services, including speech , hearing, 
language, learning disabilities and adjustment counseling, 
Qiapter 766 mandates the formation of facilities in which such 
services are offered while allowing children the advantages of 
integrated education. 

3. PERFORMANCE (True Field Trials) 

Oiapter 766 mandated mains t reaming children with special 
needs as much as possible, Mains treaming children through the 
resource center to regular classrooms for periods of a few 
minutes to the entire day provided a true field trial for students 
and teachers alike. Results of such integration can be better 
evaluated after all populations have had sufficient time to get 
used to the program. 

Many communities will be forced to emulate or modify 
similar programs to address the needs of the increased numbers 
of children having special needs, 

4, FBRIORMANCE (True Consumer) 

Giildren with special needs, identified categorically under 
Chapter 766, those not yet identified, their parents, and the 
taxpayers are the immediate and true consumers. 
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The value of the program to children included partial or full 
integration into the regular educational community. Parents 
deplored isolation, separate bussing, out-of-dlstriet placements 
and the concomitant problems of stigmatiiation of their children. 

Taxpayers are also true consumers. The resource center 
program basically eliminated the need for additional isolated 
classes for children with special needs. Rapidly escalating costs, 
for additional teachers, aides, busses, drivers and maintenance, 
were substantially reduced or eliminated by the program. 

All children and populations benefit from contact with special 
needs children. They learn that life is varied and yet the same. 

5. PERFORMANCE (Crucial Competitors) 

Segregated classrooms may have some advantages In containing 
and constraining some students. Acting-out behavior, repetition of 
lessons, unpleasant interruptions and noises have been handled in 
separated classrooms. However, keeping youngsters isolated and 
out of touch with their peers occurs primarily in schools, not out 
of doors, and can be considered an artificial situation. To 
be "normal" and to act "normal" requires that children with 
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special needs be e^osed to "normal 11 behavior and educational 
opportunities, 

Several different pregyEifis for the handi capped have been 
developed elsewhere, providing adequate and necessary services, 
Each program will have to undergo its trial and error development 
and complete its own evaluation before comparative evaluations 
to the resource program can be undertaken, 

6. PERFORMANCE (Long Tern) 

This practicum program was approved and implemented in 
the Wakefield Public Schools to provide for the needs of our children 
with the expectation that it would be a continuous programs 
subject to modification and change as necessary, 

Formative and follow-up evaluations monitored direction and 
results* Appropria te modifications were introduced to obviate any 
undesirable side effects or conditions* 

The program will be watched closely by the Massachusetts 
Department of Education since we requested reimbursement for a 
portion of the costs; and by advocacy gooups s which include 
many parents who have supported this program. 
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7. PERFORMANCE (Side Effects) 

Success of the program warranted that staff be candid about 
any side effects, discomfiture or inappropriate placement which 
required immediate attention* 

Some staff members were and still are apprehensive about 
their roles in meeting the needs of special children despite 
workshop presentations. There were others at the secondary 
level very concerned about such children being unable to keep 
up with their peers and/or unable to meet the teacher's standards, 

Such side effects were anticipated and considered* Wakefield 1 s 
staff Is not unusual and is concerned with the same kinds of 
questions as are other faculties. 

An unexpected side effect has been the extra effort and 
participation by many regular class teachers* They provided 
additional help sharing expertise and time with the youngsters 
and the special educators. 

Current concern dealt with declining enrollments and the 
possible necessity of reducing regular staff. There was a 
possibility that audi staff would be retained in die resource 
program as detailed under #13 Extended Support on page 159- 
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Special busses could be used for more purposes audi as field 
trips, box lunch distribution and local transportation since 
special children were encouraged to walk to school when possible 
and the bus runs reduced* 

8. PERFORMANCE (Process) 

Observation of and regular visits to each of the resource 
centers, reviews with staff, and talks with the children were 
valid cheeks to determine if the program operated according to 
W guidelines and expectations. 

Parental contacts, always a good barometer of acceptance or 
rejection of any program, and contacts with principals and 
teachers, were also valid checks. 

9, PERFORMANCE (Causation) 

Children continuing in self-contained classrooms served as 
the control group, Differences in the activities and behavior of 
the integrated children were accountable, almost entirely, to 
the innovative resource placements, Behavior differences in 
irritability, hyperactivity, distractibllity, fatigability, 
lack of inhibition and daydreaming evidenced by students talking 
aloud at will, often uncontrollably, or at minor provocations. 



170 



156. 

rocking back and forth and destroying papers, were typical, 
documented activities of self-contained groups. Undesirable 
behaviors were reinforced by others within their small groups. 

When they were integrated into regular classrooms s special 
children quickly learned to emulate the behavior of the regular 
class. They grasped the Idea of limitations more readily, when 
others did not join in with their unacceptable behavior. 

Oilldren with special needs have begun to adjust to conditions, 
follow directions, participate In class exercises and to act as 
their "normal" peers within the regular classrooms. 

The reactions and participation of individual teachers, 
newly responsible for the education of children with special 
needs, could be contributory causes of some of the differences 
observed in such students. 

10. PERFORMANCE (Statistical Significance) 

The number of children involved in the redis trie ting and 
mains treaming plan was not very large at the start of the 
praetieum. The resource center program began only with students 
formerly serviced in self-contained classrooms and identified 
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as learning disabled, As services were extended to other children* 
identified ttirou^i the in-house screening program, the nunfcer 
increased. 

Figures (page 99) were sufficient, however, t© indicate 
some signif leant differences observed or developed, Figures were 
not really the prime concerns, Most Important were the effects 
of the program on individual handicapped children who had been 
deprived of normal relationjhips with each other In the school 
setting. 

What was being measured primarily was the value of this 
particular program for our students, our school system and the 
Implications for other systems ejected to provide for their own 
handicapped, 

11. PERFORMANCE (Educational Significance) 

The value of the resource center program, taking into account 
both the merits and the deficiencies of competing programs, 
required consideration by parents and taxpayers, as well as 
teachers and central office personnel, 

A forthright assessment of the extent to which the program has 
achieved success in meeting specific objectives was conducted. 
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Judgements were based upon the results obtained through observable 
changes, including responses of staff and parents, through the 
use of questionnaires, These changes addressed the establishment 
of resource centers, the provision of additional services to all 
children, the attitudes of all populations cited towards the 
changes and the cost effectiveness of the program. 

12. COSTS AND COST EFTOCTIVENESS 

There has been no increase in costs for staff, personnel or 
equipment since the inauguration of the resource center program, 
with the exception of library materials and books on special services, 
purchased through the SPED Office Educational Publications budget. 

Transportation costs have been reduced* This savings resulted 
by allowing a number of special students to travel on their own* 

The masher has not been large enough to reduce transportation 
staff but has been sufficient to eliminate the excessive overtime 
costs* 

A significant coat factor has been developing which I 
detailed under extended support. It has already merited close 
examination by the superintendent and the School Board. 
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13, EXTENDED SUPPORT 

Early indications of success with the resource program has 
created an additional measure of support from unanticipated sources. 

I have examined methods by which the resource centers could 
be extended and staffed with additional professional staff while 
reducing coats for the total system* Nationally, schools have 
been faced with declining student enrollments In the regular 
education program. School Boards have been concerned with a 
RTF (reduction In force) policy which antieip *-ed cutting back 
on general Instructional staff, They ware planning to implement 
RIF through attrition and through termination of teachers not 
yet tenured. 

!fy strategy was to carefully select personnel from the general 
faculty professionally capable of providing services to children 
with special needs and to utilise them to expand the services 
at each center. The ultimate goal was a center in -every building* 
This proposal was submitted to the superintendent and the School 
Board, and included the following rationale* 
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Competent teachers would be retained. They could provide 
Individual Instruction to those youngsters recommended by 
evaluation for additional tutoring and/or other remedial aervlces. 

§ 

Under Chapter 766 funding, the additional costs were 
reimbursable, by formula, by 502 or more, for special education. 
The percentage varied by program category and by state statute. 
In effect, we would be able to employ two staff members for the 
costs of one. This was a major concern for the School Board 
which had a strong desire to retain the system's good teachers. 
The proposal was unanimously approved. Three additional 
teachers will be assigned to the resource program for the next 
f chool year. 

SOME FINAL THOUGHTS 

The stated objectives of the resource center program were 
designed to effect several changes in services and their 
applications for all students with special needs. 

There is no question that other communities must face 
similar problems and find solutions In the immediate future. This 
practicum has demonstrated that viable programs can be developed 
to meet existing needs. 
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Readers will note that conducting this practician required 
significant personal contacts* The nature of this siAurban 
cossKmity was such that much has been accomplished throuf^i 
supper tlv© efforts of all populations* 

The concept underlying the strategies was not new but 
effective in dealing with total authority figures such as school 
boards and principals, as well as parents and staff, It is 
very difficult for anyone to reject a face-to-face request for 
assistance in meeting the special needs of children, especially 
when the identities of the children are made known* 

Monthly meetings of some 90 Directors and Supervisors of 
Special Education at the Regional Office of the Massachusetts 
Department of Education provide the opportunities for follow-up 
and dissemination of information* These meetings have been the 
springboard for each of us to exchange ideas and share programs 
and to offer aid. They provide the opportunities for all regional 
communities to explore, visit and observe our resource program. 
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WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 



January 14, 1975 



Mr. Luclan J. Coluccl 
Superintendent of Schools 
525 Main Street 

Wakefield, Massachusetts 01880 
Dear Mr. Coluccl; 

The NOVA Program for Educational Leaders requires a practlcum 
study Involving a major school problem or concern. 

Any problem which you consider of significant necessity and 
value but which cannot be conducted or prioritized by the schools would 
be appropriate. I am prepared to discuss the problem with you. 

Upon approval by the NOVA practlcum review committee, ray 
efforts will be directed to address the problem, the resolution of 
which you feel will contribute to the Improvement of education. 



Sincerely, 




Rudy A. Feudo 
Administrator of 
Special Education 



RAF: pan 
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692 Acts, 1972,— Chap, 766. 

Chap, 766, An Act further requlatino programs for child ben 

REQUIRING ^PKUL EDUCATION AND PROVIDING REIM- 
BURSEMENT THEREFOR, 

Be it enacted, etc., as follows: 

_ Section L The Genera! Court finds that past development of roe- 
cm! education programs has resulted in a groat variation of semeeVto 
children with special nerd* with some children having a greater educa- 
tional opportunity than others in less favored categories or environ- 
mems The General Court further finds that past methods of labeling 
and defining the needs 0 f children have had a stigmatizing effect and 
have caused special education programs to be overly narrow and rigid 
both in tnnir content and thHr inclusion and nvclusion pohni^ ' 
Iri the light of the policy of the commonwealth to provide an adequate 
publicly rupported education to every child resident therein ft is the 
purpose of this act to provide for a flexible and uniform svstem of special 
education program opportunity for nil children requiring special edu- 
cation; to provide a flexible and non-discriminatory system for identic 
fying and evaluating the individual needs of children "requiring special 
education; requiring evaluation of the needs of the child and adequacy 
of the special education program before placement and periodic evalua- 
tion of the benefit of the program to the child and the nature of the 
child s needs thereafter; and to prevent denials of equal educational 
opportunity on the basis of national origin, sex, economic status race 
religion, and physical or mental handicap in the provision of differential 
education sen ices, - 

This act is designed to remedy past inadequacies and iniquities by de- 
fining the needs of children requiring special education in a broad and 
flexible manner, leaving it to state agencies to provide more detailed 
definition* which recognize that such children have a varietv of char- 
acteristics and needs, all of which must be considered if the educational 
potential of each child is to be realized; by providing the opportunity 
for a full range of special education programs for children requiring spe- 
cial education; by requiring that a program which holds out the promise 
ot being -pen d actually benefits children aligned thereto; and hv re- 
placing the present inadequate and anti-equalizing formula for distribu- 
tion of state aid for special education programs with an equalizing one* 
which encourages cities, towns and regional school districts to develop 
adequate r p i nal education programs within a reasonable period of time. 

Kecognmng that professional ffrvices and resources must he made 
available to cities, towns and regional school districts on a regional 
buMs if this act is to he implemented successfully, and within a reason- 
able period of time, this act strengthens and regionalizes the division of 
special education in the depart- er>i of education and provides for and 
urges meaningful cooperation • •- ig agencies concerned with children 
with special needs. 

Recognizing, finally, that present inadequacies and inequities in the 
provision of speeinl education sendees to children with special needs have 
resulted largely from alack of significant parent and "lay involvement in 
overseeing, evaluating and operating special education programs, this 
act is designed to build such involvement trough the creation of re- 
gional and state advisory committees with significant powers and by 
specifying an accountable p-ocedure for evaluating each child's special 
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needs thoroughly before placement in a program and periodically there- 

Secti^ :\ Chapter 15 of the General Laws j s herebv amended bv 
adding after section 1L the following five sections: — 

Seciioff 1M The powers and duties of the division of special educa- 
tion, established by section one I\ shall include the following- 11) to 
regulate, consult with and assist school committees in the identification 
classification, referral and placement of children requiring apeeial edu- 
cation; (2) to regulate all aspects of, and assist with, the development 
of all specia education programs supported in whole or In part bv the 
commonwealth; (3) to coordinate the expertise of professional Vrom 
appropriate disciplines, both within and outside of the department and 
to be the coordinating agency for all state agencies providing educational 
asseasment services and educational services to children requiring fe- 
cial education; (4) to compile data on, and to require all public schools 
and agencies and any private schools or agencies receiving any funds 
from tne commonwealth to provide information relating to, all children 
requiring special education who reside in the commonwealth and on 
all available special education programs supported in whole or in part 
by the commonwealth; (5) to periodically review and analyze said data 
m orc f e . r to evaluate said programs and to disseminate statistical data to 
any citizen or agency within the commonwealth upon request- provided 
however that records pertaining to individuals shah" be kept confi- 
dential; (6) to develop pubb- information programs regarding the nature 
and extent of special educational needs of children residing in the com- 
monwealth and the availability of special education programs to meet 
those needs; (7) to develop and recommend to the board of education 
certification standards for educational personnel employed in special edu- 
cation programs and regulations to encourage greater use of ancillary 
personnel; (8) to cooperate with and assist public and private colleges 
and universities withm the commonwealth in developing courts and 
programs best designed to prepare graduates to serve the educational 
requirements of children requiring special education; (9) to receive and 
investigate complaints and, to conduct public and executive hearings 
with power of subpoena on behalf of an individual child or group of 
children receiving or requiring special education regarding any aspect 
of any special educational programs and to initiate its own investigation 
without a complaint ; (10) to receive and allocate federal and state 
funds for propamj for children requiring special education, subject to 
the priorities established by this section and chapter seventy-one B and 
such other additional priorities as mav be established pursuant to se, - 
tion one P by the board of education; (11) to recommend to the board 
of education such rules, regulations and guidelines and to issue such di- 
rectives as are necessary to carry out the purposes of section- one X to 
one Q, inclusive, and to execute other provisions of law relative to Mie 
administration of educational programs for children requiring or receiv- 
ing specia! education; (12) to provide fur the maximum practicable in- 
volvement of parents of children in special education program* in th* 
planning, development, and evaluation of special education programs 
m the districts seeing their children; (13) to approve the purchase 
lease and maintenance of all special r Jpment for the instruction ouU 
side of the classroom of handicapped children for whom attendance in 
public school is not feasible and to regulate the conditions under which 
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such a child may he considered so handicapped; (14) to investigate into 
and hold hearing upon prima facie denials of equal educational oppor- 
tumties by reason of national origin, sex, economic status, race religjon 
or physical or mental handicap of school aged children requiring special 
education as defined in section one of said chapter seventv-one B and 
thereafter issue such declaratory and injunctive orders as mav be neces- 
sary to cure any actual denials of equal educational opportunities bv 
reason of national origin, sex, economic status, race, religion- and physi- 
cal or mental handicap of .-ehool aged children requiring special educa- 
tion, to require public or private schools and educational agencies 
receiving any funds from the commonwealth to establish cost accounting 
and reporting procedures, forms, schedules, rates and audits in confor- 
mny with department standards and to make reports to the department 
at such times, in such fashion and on such forms as the department mav 
require; (lbj to conduct or contract with any federal, state or private 
agency for the conduct of research and development projects designed 
to improve the quality of special education programs or increase the 
efficiency of such programs; (IT) in the event of funding shortages to 
allocate resources proportionately; (Is,) to provide for" placement of 
children requiring special education into public schools or agency pro- 
grams near their place of residence and to allow other placements in 
a 7 n !Ll 9UltabIe P ubiio programs or services can not be pro- 
vided; (19) to take all steps, including but not limited to public hear- 
ings and investigations necessary to insure that state and local expendi- 
tures for special education provide the maximum feasible benefit to 
every cnUd receiving or requiring special education; (20) to develop 
and recommend any appropriate parent or guardian counseling or edu- 
cational programs which are dta-rie i necessary for the educational de- 
velopment of a child with-special needs; (21) to recommend to the board 
that it withhold funds tor special education programs from cities towns 
or school districts, private schools or agenciea which do not comply with 
regulations or statutes related to special education programs or do not 
carry out plans for such compliance within a reasonable period of time 
provided; however, that nothing contained in this clause shall be con- 
strued to prevent the board from withholding state and federal funds 
to the extent it deems nea:.~-arv as provided in section one G 

Srchon IX. There shall be in the division of special education a 
sufficient number of bureaus to enable it to carry nut its powers and 
duties under seetmu one M, and the board of education, upon the rec- 
ommendation of the commissioner of education and the a^oeiate com- 
missioner for special education, shall appoint a director with experience 
in the education of children with special needs for each bureau One 
bureau shall be responsible fur holding hearings and conducting' inves- 
tigation-; pursuant to clauses (S), (i:ii and (18) of section one M sec- 
tion or 1' and section three of chapter seyentv-one B 
/<■>•■• > 10. Then, jdiali he PMabli.«he.l in each of the department of 
education regional offices a regi-.nul branch of the divi.-ion of fecial 
education. Karli regional branch shall be headed hv ,. directoi with 
experience m the education ■■: children with special need, and who 
shall he appointed by the b« rd . .f education upon the recommendi- 
tion.* ol the e.unnii^iori.'r oi education and the associate comniis^ioner 
for special education. Said regional branoh shall have the following 
functions: Hi to consult with and a it school committee* in imple" 
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m identii.. mg, diagnosing and e - w,, 1 . Sidl001 committees 

» developing .pecWedSSiu?; 'r'^^'' SfJUC i al H f ' tds and 

cational needs; (3) to annmvp nil j •' Lt ™eir indivjdua edu- 

committees of'enikd^X ^n^^T by school 

the formation of joint aereemen ' 1 , 14 ' t0 u * ; '''' a " d encourage 

tees for the provision of c-Ju 1 * M " r mort ' Hch «°> enmmh- 

cation program [at therequ^fth^H n t evaluat.- any special edu. 
(6) to maintain a list ^ ^ '' i ' a ''' " r on its ^initiative; 

sonnel within and without the T Z lu t*' , ! , " n, . tu ' os ,,f professional 
•pedal needs pursuant to the prm I , q S " V'.f "" ^'t'" u ith 
seventy-one B and to make s4 f , n f'' ° f * iul ( ' ha f ,ter 

parents, guardians or persons u, c r ■' ; ' W r " queMt 

caStdv^^ciK'n^^':'; ,'r '••'"/< — * -Wial *d„- 

jogof at Jeast sucteen membl £ a" £ *j ff e.nu.eil, consist 
tation with the director of mid ° t K ,i, 'l ,ar,n "'''t in roiiiul- 

and whose children aree^ro led u , /Tl % Wh ° ^ J " '" !h " '^-n. 
vided, however that no • , , , ' ' '" ( lai , liii, ;lf pncram; pro- 
council shall be pare^ 0 f° h. Jn" "i'^tt" ^ 
programs, "'" "" 1 l! ' public school dav 



years. No mem- 



Each member shall be appointed fur , i,™ , f ,i 

ber may be appointed for mow 7) , "' thrtH ■ - 

— ry couunishal ^ Each ad- 

spee.al education programs Ivitlu f ^ i'.dT | "*» "'""^ " f 

report annua y on the Quality ,„„! , I ' 1 Mif "" iI » wmt.-n 

state advison- commi^mn e^o J f qU f y "' Fudl to the 

tion to its other powers aSd '» ^ 

transmit to said state adv rx ,.,,„ , % tunned .-I. ,11 hoar and 

Of persons interested iT^Sa -d a n ^P'^'-H *nd s liw ,,!i, !is 
each advisory- conned shad b p : J ^ Region. M,,„,„,, of 
grams and to information about '"' , ' ,:tl e,lu cation pro- 

established bv theZard u< ' pr0KPar T' " lhj " ct to restrictions 

■hall be a ssi8 £ed in ram ni n S egurdmR confidentiality, and 

the division of spee.aT.Xa , '.'f branch of 

shall be reimbursed bv the commn„« t : " K|K *' rv coimnls 

curred n, the performing of JS d,^^ ' ! '— - 

advSry%omuu!m^ »" department „ statu 

mjs.don P , iu ' hereinafter ralle.i the corn- 

si - » i»H»^ 

officio members of the cumnus^. A!, ni ber?of t h M ' m " ,u , « 

be rcmbursed for exponsC3 which ^^^ito^-JJ 
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formancc of their duties. The commission shall annually submit a re- 
port to the department evaluating the quality and adequacy of special 
education programs in the commonwealth and recommending improve- 
ments in those programs. The depart merit $=hall implement the recom- 
mendations of the commission or shall state in a written reply to said 
i-offim^iwn the reason- why >uch I'Tomifiendatirms ran not or should 
not be implemented. In such cinrnmstnnces, the bureau responsible 
for h* i arin;r comphnnts nrtd conducting invest'Lrations in the division 
of special ediicatinn pursuant to section one X shall attempt to resolve 
the disagreement informally; provided, however, if a settlement can- 
not he reached the state board of education shall conduct public hear- 
ings to investigate the bases for the disagreement and resolve any dispute 
between the depart merit and the commission, 

Section" 3, The second sentence of section 35 of chapter 41 of the 
General Laws, as nppearing in snrtinn 2 of chapter 143 of the acts of 
1937, hereby amended by inserting after the word *' officers", in line 3, 
the following words; — ; provided, however, reimbursements made to 
a city or town under ^pHon thirteen of chapter seventy-one R shall be 
made to the school committees of such cities and towns and shall be 
usrd for special education programs pursuant to said chapter seventy- 
one B without further appropriation^ 

Section 4. Section 53 of chapter 44 of the General Laws, is hereby 
amended by striking out the first sentence and inserting in place thereof 
the following sentence: — All moneys received by any city, town or 
district officer or department, except as othenvise^provided by section 
thirteen of chapter seventy-one B and by special acts and except fees 
provided for by statute, shall be paid by such-ofiicers or department 
upon their receipt into the city, town or "district treasury. 

Section 5, Subsection (6) of section ISA of chapter 58 of the General 
Laws is hereby amended by striking out paragraph (3), as most recently 
amended by section 3 of chapter 1005 of the acts of 197i f and inserting 
in place thereof the following paragraph: — 

(3) On or before November twentieth, the reimbursement for the spe- 
cial education programs required to be paid by the commonwealth under 
chapters seventy-one A and seven ty-one B, 

Section h\ The third sentence of the second paragraph of section 
7C of chapter 09 of the General Laws, as appearing in section 2 of chap- 
ter 403 of the acts of 1 900, is hereby amended by striking out the worda 
"of the mentally retarded " f in line o. 

Section 7, The third sentence of the second paragraph of section 7D 
of said chapter 69, as appearing in chapter 702 of the acts of 1963, is 
hereby amended by striking out the words "of the mentally retarded M , 
in line 4. 

Section 8, Sections twenty-six to twenty-nine E, inclusive, and sec- 
tions thirty-two to thirty-four, inclusive, of said chapter sixty-pine are 
hereby repealed. 

Section 9. Paragraph (c) of section 2 of chapter 70 of the General 
Laws, as most recently n mended by section 6 of chapter 871 of -he acts 
of 1970, U hereby further amended by striking out tin words, for spe- 
cial classes for fhe physically handicapped and the mentally retarded u , 
in lines 4 and 5, 

Section 10. Sections forty-six to forty~six"B, inclusive, sections forty- 
six D to forty-six F, inclusive, and sections forty-six H to forty-six M, 
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inclusive, of chapter seventy-one of the General Laws are hereby re- 
pealed. 

Section 11. The General Laws is hereby amended by inserting after 
chapter 71 A the following chapter: — 



CHAPTER 71B 

CHILDREN WITH SPECIAL NEEDS 

Section L The following words as used in this chapter shall, unless 
the context requires otherwise, have the following meanings: "Depart- 
ment ", the department of education; "School age child", any person 
of ages three through twenty-one who has not attained a hl^h school di- 
ploma or its equivalent; "School age child with special needs", a school 
age child who, because of temporary or more permanent adjustment dif- 
ficulties or attributes arising from intellectual, sensory, emotional, or 
physical factors, cerebral dysfunctions, perceptual factors, or other spe- 
cific learning disabilities or any combination thereof, is unable to pro- 
gress effectively in a regular school program and requires special classes, 
instruction periods, or other special education services in order to suc- 
cessfully develop his individual educational potential; "Regular edu- 
cation", the school program and pupil assignment which normally leads 
to college preparatory or technical education or to a career; "Special 
education", educational programs and assignments, namely special 
classes, programs or services designed to develop 1 the educational po- 
tential of children with special needs including but not limited to edu- 
cational placements of children by school committees, the departments 
of public health, mental health, and youth services and the division of 
family and children's services in accordance with the regulations of the 
department of education; "School age child requiring special educa- 
tion", any child with special needs who requires special education as 
determined m accordance with the regulations set forth by the depart- 
ment. 

Section B* The department shall promulgate, in cooperation with the 
departments of mental health," public health and welfare, regulations re- 
garding programs for children with special needs including but not 
limited to a definition of special needs; provided, however, that such 
definition shall emphasize a thorough narrative description of each 
child's developmental potential so as to minimize the possibility of stig- 
matUation and to assure the maximum possible development of a child 
with special needs, and, provided further, that such definition shall be 
sufficiently flexible to include children with multiple special needs, Chil- 
dren receiving or requiring special education shall be entitled to partici- 
pate in any of the following programs: (1) additional direct or indirect 
instruction consultation service, materials, equipment or aid provided 
children or their regular classroom teachers whicn directly benefits chil- 
dren requiring special education; (2) supplementary individual or email 
group instruction or treatment in conjunction with a regular classroom 
program; (3) integrated programs in which children are assigned to 
special resource classrooms but attend regular classes to the extent that 
they are able to f unction therein; (4) fufit-time special class teaching or 
treatment m a public school buUdiag; (5) teaching or treatment at 
uome; (8) full-time teaching or treatment in a special day school or 
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^&SL?^^2^ at a hospital; (g) teach- 
tiona! and pr,-n c upSal t °^i e ™ resid . cntia ^hool; (9) occupa- 
o^upation^ tr & in\ninm"mm^ R ^v < '", nj,,nct "" 1 wi >-h the regular 

teaching in a public school build K2r *?k 1- ,m c special cl as3 

day facility, hospital. 0 "short a tone \t™' * d , ft >' f ch ° o1 »' other 
combination or modmcati™ of ^Sroiram- n f^drntml school; (i i) any 
grams, services, treatments oJLffiK^. t,,r ° Ugh (10) or oth " Pr<£ 
prior approval of the dejartm-nf t,d pro " ssons * h *h obtain the 

fMat^hlchS '-;;•> * « earlier ago 

department in conjunction »£, 5™"^ sha11 »' regulated by the 
mental b-alth and sha] be Sric Si t P fu™" ° f L public h "^ h and 
bihtie, who are judged by 31^?^* substantial d,,a- 
ming, - ,u aepanments to require such program- 

c»a! education program that tnetikd likdfto h"? ^P rticu1 ^ spe- 
gram; periodically thereafter and in ,7 ., V bun ? fit fpom su ch pro- 
the child and his'program shal 1 t r»v^f"« f? ". "'" than annu ^ 
sa.d child is benefiting frnVs^h n V^r " ated to , dete ™ine whether 
cedure, set forth in m, , ^ pr VJX ' n nc ?° rdanc0 with the pro- 
not benefiting the child and thr^Lot e ' n ^ " ^ r pr< « 
more, or said program has be, eTfif "d the cS§ h e »^t the child 
^pment, the child shall be r ,,'. u ^ d inthe'^ t0 - , '" nnit re ' 
failure of a program to benefit children there as^M °' r "" Hst, ' nt 
be abolished or altered. mere n,vl . the program shall 



P^thlde^iS^ Suideiines and dire, 

health and public health anc id? 1^5 ' departments of mental 
school committee of h- C j tv tf f s f ^ the department, the 
the school age children r^idrng therein " nnT , sha » i^ntify 

nose and evaluate the needs" such r Lr ° ;i) " ml n( ' eds - d iag= 
tion program to meet rh.S nee, " J™. f P propos V : P l 'cial cduc* 
of such special education prog am 'n ^r'^'^'f the provision 
cation, diagnosis, prnpoml aiKo™ T, i? QOrd M " h '<h'otifi- 
such reports as the d a mav * o, ""H^ ", r,,V " ! " <l »'"' make 
every child shall be p. 'm, / n " 1 .< ,r " v "» otherwise 

education program and pre^jtt^Tea^ T^'t^ a r ^ lar 
Cial needs or a school J - child r -m- H / ° a,i " with fipe- 

No school ro.runut.v i r o ' 1 n , K T cml plication. ^ 
admission to ,ue I ' t end Z^U punlf r \' M ^ ] \ ^ nc ^ 

written approval of the depart me [ \\ ! ' m'^' i°' • W ' lhe P™ 
be denied an alternative fnrKf wtt' who is refused shall 

as provided ' in section e £ ? n PP r ^ e u by the department, 
through e,„. , tit t nn B il' 8 P ro S rar » home 

through 0I1 y other pmgmm wh£? ° ° AI by , a 1^° 0 

partment. 1 "PPrwed for the child by the de- 

Plemented by regtlJfttion ' s tvtte^^ 
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Within five days after the referral of a child enrolled in a regular edu- 
cation program by a school official, parent or cuardian, judicial officer 
social worker , lamuy physician, or permit having custodv of the child 
or purposes of determining whether such child require? special educa- 
tion the school committee .-hall notify the parent, or guardians of such 
child m writing m the primary language of the homo of such o-fi-rra! 
the evaluation procedure tn be followed, and the child's right to an in- 
dependent evaluation at clinics or facilities approved bv the department x 
under regulations- adopted jointly by the department and the depart- 
ments of mental health and public health and the ripht tn appeal from 
anv evaluation, first to the department, and then to the courts. 

Within thirty days after said notification the school committee •hall 
provide an evaluation as hereinafter defined. Said evaluation shall in- 
clude an assessment ol the child* current educational status bv a rep- 
resentative of the local school department, an assessment bv a elWraom 
teacher who has dealt with the child in the classroom, a complete medi- 
cal assessment by a physician, an assessment by a psychologist, an as- 
sessment by a nurse, social worker, or a guidance or adjustment counselor 
01 the general home situation and pertinent family history factors- and 
assessments by such specialists as may be required in accordance' with 
the diagnosis including when necessary, but not limited to an -.--e 
ment by a neurologist, an audiologist, an ophthalmologist, a specialist 
competent in speech, language and perceptual factors and a psvehhtri-t 
I he department jointly with the departments of mental health and 
public health shall ,s SLie reflations to .-peefv qualifications for persons 
assessing said child. " 

, These departments through their joint regulations rnav define circum- 
stances under which toe requirement of rmv or all of tt.V-e a „„•..,:.; 
may be waived so long as an evaluation appropriate to the needs of the 
child is provided 

Those persons assessing said child .-hall maintain a complete and «pe- 
cmc record of diagnostic procedures attempted and their result- the 
conclusions reached, the suggested com-,-, of special education and med- 
ical treatment best suited jo the child's need-, and the specific benefits 
expected from such action. A suggested special education pro-ram 
may include family guidance or counseling services W hen the sug- 
gested course of study is other than regular education those persona 
assessing said child shall present a method of monitoring the benefits 
£-u u 5P ?5 , ' ,i " < ' il """ and conditions that would indicate that the 
child should return to regular clasps, and a comparison of expected 
outcome.) in regular class placement. 

If a child with special needs requires of a medical or psvcholorieal 
treatment as part of a special education progr.uu provided pursuant to 
this section, or if tus parent or guardian requires social services related 
r?*P e child s special needs, such treatment or services, or both, shall be 
made available, in accordance with regulations promulgated jointly by 
tie departments of education, mental "health, public health mid public 
welfare in connection with the child's special education program Re- 
imbureement of the costs of such treatment or services or both 'shall be 
made according to the provisions of section thirteen 

Upon completion of said evaluation the child may obtain an inde- 
pendent evaluation from child evaluation clinics or facilities approved 
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Sb^fiSSTS^i f ^ ™ th the d e P artmerits * cental health and 
P ' • ' j!?.'f h or ' at pnvate expense, from any specialists. 

vided b^l wfi ° nd cUmml P islory ! /° m both the evaluation pro- 
2 , : ::!"'"""" and S ny iT ******n* evaluation, shall be 

child £ pamm ' f ;irdl ^- or P e «ons with custody of the 

child. Separate instructions, limited to the information required for 
adequate care of the child, shall be distributed onlv to 1 ! , 

ist s e d ?nlr th the care of the chi,d/ - d sss 

hnarme df . , !I h?l 1 . ,, \ n i t '"^ h °J d ^"'^ "Siding said evaluation, said 
hearings to be held in accordance with the provisions of chapter thirty k 
The parents, guardians, or persons with custody mav refuse the educt 
tf;'? SUpgm ° d by th f iQitiaI evaluation and request said ?E-~ 
mg by the department mto the evaluation of the child and the nppro- 
pr ate education program. At the conclusion of said heanne wkh the 

der £Xl ?„?P T^ f f PP S Pr,ftt£> r' V r ,rV ^nciteSi^d £ 
altcmaS X,ti™,?n? " ^ ^ de P artm «" may recommend 
! f Placements to the parents, guardians or persona 
with custod> and said parents, guardians and persons with eusfedv mav 

desired bj the parents, guardian or j. r with custody is a reeular edu- 
cation program the department and the local Bc hno commHtel shaU 
provide the child with the educational pro-am chosen hvihfparent 
guardian or persons with custo.lv except where such placement v3 

edtUa m *" ftUthori « d <° th « ehil,fr in an app^te 

If the parents, guardians or person with eittodv reject the educa- 
tional placements recommended by the department: and desire Tin 

Kt^AP U,nr ed,1 " ;Ui0n PTOSr " m ' the matter S n,' 
at , ts n. v v?' VV r " n:!! "^ ; " n " ,! J P- i-d education to be heard 

Kim- £ f ^ n ' f '. r " :m,;, - : ' ! '' make a determination within 
th.rH day. of said meeting re-rdn ; the placement of the child If 

he- P n^v ? ' fiU;ird ' anBOrperSlinW,t,! ' -^^■"je. t thisdcterml ation 
don Ve o?-»h r /°h r M ,, ; i ' h "-.r" ! ' , " , '' r l r " ,: " " 1,h J'-'l"'t...n over th resil 
men to the ehi H " WUd rOUrt ShaH J hp nilthori «d to order the place- 
ment of the child in an appropriate education program " 

During the course of the evaluations, assessments or hnrimrs nro- 

unless fet ch placement erid;.n R "rs the health or saf-tv of the child or 
^Swiffi diB " 1 »"*'^ education program for othVr Ihlldren °' 

Jm ^ V'r^fl °' ™i ^'1 P !" C, ' d in ft fid "™tion pro- 

S? hall t hc i ?j c t0 P rrfomi d, "»« not required of a parent or 
guardian of n child in a regular school program 

_Wit_hm ten months after placement of any chiid in a special rdurati- , 
i? H, 1 l, ""V U,mUl1 ^ ,horeaftcr the child'8 educational JL 

Sat thJ inHM' aIU 1 ed t flS S " fprth &b ° m If 8Uch valuation sugX 
that the initial evaluation was in error or that a different pro™ or 
medical treatment would now benefit the child more, appropriatf rl 
assignment or alteration m treatment shall he recommended ?to the 
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parents, guardians or persons having custody of the child, If the evalu- 
ation of the special education pr-i^m shows th:v ,*aid program docs 
not benefit the rhild to the maximum extent feas:wk\ then fuuIj child 
shall be reassigned. 

Evaluations and assessments u r rhildrnt and special education pro* 
grams shall remain confidential and be used solely for the administration 
of special education in the commonwealth, including, but not limited to, 
inspection by the department and regional and state advisory councils 
to insure that every «nenal education program does benefit the children 
there assigned. 

Section 4> The school committee of any rity, town or school district 
may, to meet its obligations under section three, with the approval of 
the department enter into an agreement with any other school commit- 
tee to jointly provide special education or, subject to the consent of the 
parent or guardian affected thereby and subject to constitutional limi- 
tations, may enter into an agreement with any public or private school, 
agency, or institution to provide the necessary special education within 
the city, town or school district, 

In the case of an agreement between school committees to jointly 
provide special education, paid Agreement shall designate one city, town 
or school district as the operating agent. Funds received by such oper- 
ating agent from other cities, towns or School districts or appropriated 
by such operating agent for the purposes of such agreement, in addition 
to gifts and grants shall be deposited with and held as a separate account 
by its treasurer. The school committee may apply said funds to the 
costs of programs operated pursuant to the agreement without further 
appropriation. 

Section 5, Any school committee which provides nr arranges for the 
provision of special education pursuant to t! -• provisions of section three 
shall pay for such special education personnel, materials and equipment, 
tuition, room and board, transportation, rent and consultant services 
as are necessary for the provision of such special education, 

A school committee which incurs costs or obligations as a result of 
section five of chapter one hundred and seventy *ono B of the General 
Laws, inserted by section eleven of this act, shall include within its 
budget for its fiscal year which includes September first, nineteen hun- 
dred and seventy-three, and annually thereafter, an amount of money 
to comply with the provisions of said chapter. Said amount shall be 
added to the annual hudget appropriation for school purposes in each 
city or town and shall be a portion of the amount necessary in such city 
or town for the support of public schools for the purposes of, and en- 
forceable pursuant to, section thirty four of chapter seventy-one, nnt= 
withstanding any general or special laws or charter provisions which 
limit the amount of money that may be appropriated in any city or town 
for school purposes. 

Section C, Kcht >ol committees shjiH annually report t<o thodeparUQentj 
pursuant to regulations promulgated by the department, the assignment 
by sex, national origin, economic status, race and religion, of children by 
age level to special education classes and the distribution of children re- 
siding in the district by sex, national origin, economic status, race and 
religion of children by age level, Within any school district if in any 
special education program there is a pattern of assignment throughout 
the district on the basis of sex, national origin, economic status, race or 
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facie denial of Ic 3' *ednV' > ? % SUCh SCh ° 01 district of its Prima 
hold pub o hearing tSnSnl^^ lt,e ?- Tho «^ment eltoU 
hoari ngs the "local arhnnl H?='*£. t0 T 1 ' pnmrl f:lde d "»al, at which 
nc-eaSv to pmmote a S h if^V* V " mf 8Uch 1,1 proportion 
affected and tKmrn^S J 8 ?fTg^T"\2 " th - e 
make such showing, fl donhd of eaun! edf, ,■ i SCh °° l dlStnct fl ' lU9 to 
declared by the departn S and Ksafl n '"'^ ■5 I !F 0rt - ,mitic9 8hali bo 
plan to eliminate such del 1 to he cdK iw 'Vth?- 4 ? T '° 8 . uhn,it B 
ately following such declaration arul ' d f .J , !f . ^ "T^ 
menl the plan submitted is inadequate or if ;,' , , . ° f thfi (1 ''>"i rf - 
p roves nadenunte the d™ n « n ,„ ♦ unjlernentation of said p an 

proceed to^^Z^^j^"*™ thc «""««">' ^nerol to 
lief. If such prima f,l |I ' 7 injunctive and other re- 

period of ..J ,,, f a hvf H Vlth ° W ^imination for a 

in B in such school dis trin ma v brS suS?n tf""' ^ PCrs ° n rMid ' 
residence to determine whether h' J,", ,, t J i! su P enor 1!,l »t of hia 
the prima facie denial/and n h adf ' qiat0 Justification for 
aary and appropriate inactive™ r^Lf ° btain the nece - 

tuat "ie^^^veme^'f 1 ^ tCStS ° f abili ^ 
sively in the .• cation « f • r f ' ' * ! P lrnt !" n ,n!U ' be ^cd exclu- 
Such tests miit ^ a^Drovprifvfv^Ki J rcfCrnU ' ^osis, or evaluation 
Iatio M issued tw^eS^^tK»T ent m "T^"- -uhre,,, 
cultural and linguistic bS or wWv^ X " frec « Possible from 

jjjh^o. & the «^SS23J 

approved & the d "S^\v!thh T° M ft " Mds a -'-1 

dence of the parent r nri ,n the J W1 . u ' th « ^y or town of re,i- 
the child resides nmv be : C 'r , ri c '' m ™ ,ttee «f the town where 

portation once each , ! ' / " fllt t0 P rc ^ d « 1™>S- 

from such school while the" child '^SSan e" li'S' o ^ 
providing transportation ii!i<I».r thU t " V n /^e city or torra 

-lis UMcasyss "t t ,he 

which school r< >n i hi i f t ( ( ,,, u .„ , ''' iH " "' circumstances in 



«,f~of «ttS^ upon 
local Hchoo! committee and a f.«io StaS K he'lhvisio "of ° 1 
education, and with the approval of the m c 'm ., r , P ' ? 

^'S'co-^ 

facilities uh„ h are appropriare to th c ul, f S' '"^"W and 
pmvpd by the departr„,nt under h " * f T 

ment^ of cducntuu., mental health arid puhftc heal", A - * P f rt= 
at such an msutuUon must for approval tel^LAZ^Z 
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with special nvi-iU in tin- ein 
ri-siil.-s, and -hall :i M-Tt.,Jti w-; 
pn^nmi- are- availabh- .«r v.h, 
able in the city, tmv.ii nr M>h 
n^eds Tn*;! ■ h cj i ;n * «^ 

Chil.l shall bo plarr.I m the nu-t 

rniriril by tho <l«-ji:irt m«-nt. Tin- , 
Iatiun the circumstances in whir! 
piatvment nf cInMn-zi in Mirh m." 
Ujuua available t«« ih- public d.-r 
placements; pn.viilvii. Iini\i'vt-r 
an) program op,rafKl by the' deparrmmt «.f 
health or public welfare tu which in the judgment 
partment the child >hn\\U\ he nclmitt^l. 

. f }]L ; expenses nf the instruetii.n and Mm P n r t art uaPv remhawi , , 
rushed to such children with ^ml r-^ in," . n i'/^ 
travelling expense, whether dni v ( ,r n h.nn^ hi - v 

H, J. ° such cost the circumstances in which ; v| I <• 

r , , l, ".,"" v 1 ;" r -' 1 he " I'"'' 'T ail Of such en t, and ,Un 

tK m "u h f a pf ' rPnt or f '"'"' ,W! ™v bo required tor.^'h.r, 

Me Jr^fhi- V n the nvcr!lpH r " r P"P'l c"---t for pupil,- of mmpara- 
tLfH . ,n - e n ' X ' tfW " or Hchopl ' h ,I '«- f - and, provided f„rthp 
that m determining the ln th, parent nr gu.irdia,,. if anv fi 
shall bn ma de for any educational co.t but nnlv inr>u VP nn ""l Art 
In dctcrmimng he n,., to the parent or K .,ardia:, th, d'Lr n t "( all 
apply criteria which take into account relative ahihtv ,„ , , 

chilf'n fflT." nt !i,Ulll,l,r " rt "'i ™|.m'i,;. .1, .due.,,,',, ,, „1| ,„, t: 
nn,i "'!' c-mmi-.nnrr „f edueat.on .-hall i„ l(l ,,„, .,, 

report tho r tnimber, tin. , of their in-tna -tin,, and i,,' 
ner n winch tho mnncv appropriafd w, ;., h : , 1„: , , ' . 

NothitiR contained her. in hali alTert t!„- i,,,,,, ,; , ult | mHt .. , . 
departments of nwntal health and j,.!.;^ I r dtl^ vcr " 
t.onal pmgrarn., and all treatment f Lr e i< n . or miJ /|: m ;' !,1 ; J '' ;t - 
tions under their control. " ! !i " : 1!l 

eitSfnnH //-'- Th '.' .cJ^pHrtmrnt : hereby authorized to rnnporatp with 

^}^t m f hhnn be un , der tho faction and approval of the dii 
on of fecial educauon, and the department shall rennburso iaid c i tic, 
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and towns for one half of the cost thereof^ including transportation 
said children to and from the site of such program on each day said 
program is held, The department shall also fully reimburse a city or 
town in which said children are residents for the cost of transportation 
to and from recreation programs at any state facility whose recreation 
programs are approved by the department for the purposes of this 
section. 

Section 10. The department ^hall establish and maintain a school 
department for school-age children in each institution under the con- 
trol of the departments of mental health, public health and youth ser- 
vices which provides support and care for resident children with special 
need?, acting jointly with the department which has control over the 
particular institution; provided, however, that appropriations for the 
administration of said school departments shall be administered by the 
department of education. 

Each such school department shall be administered by a director, ap- 
pointed jointly by the commissioner of education and the superintendent 
of said institution, 

Each such school department shall have such staff as the department 
and the department which administers the institution involved deem 
appropriate. 

Such school departments shall operate pursuant to regulations estab- 
lished jointly by the department nod the department which administers 
said institution. Nothing contained herein shall affect the continued 
authority of departments operating such institutions over all non-edu- 
cational programs and all treatment for residents or patients in institu- 
tions under their control. 

The director and staff of such school departments shall bo employees 
of the department of education, which shall assume the costs of all as- 
pects of the educational programs in such departments. Said school 
departments may operate twelve months of the year. The salaries of 
school department personnel shall be paid at a rate at least equivalent 
to that of the average statewide public school salaries for comp Hiblo 
personnel employed in the public schools, as adjusted to accouxit for 
the longer school year in the school departments. The total employee 
benefits accruing to surh personnel in vacation , sick leave, tenure, and 
retirement benefits shall be similarly comparable to those of public 
school personnel, as adjusted to account for the longer school year in 
the school departments. Nothing contained herein shall operate to re^ 
move from employment any educational personnel already employed by 
any institution now under the administration of the department of 
mental health, public health or youth sendees, or to reduce their salaries 
or other employee benefits. 

The per capita expenditure on education programs in such school de- 
partment h shall be equivalent to or higher than the average expendituro 
for special education programs in the public schools of the common- 
wealth less the average transportation costs, Said average expenditure 
shall he computed annually by th* department of education. 

The city, town or regional school district in which ■■• f h sehool-a^e 
child in any institution described hereinabove would t 5 ^.dly be eligi- 
ble to attend school shall pay to the commonwealth the co:-ts of the edu- 
cation of said child in the school department of said institution in an 
amount determined according to the regulations issued under section 
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ten; prodded, however that „- 

the m,d city, town or Vh, ,| ], , . ' & p '' 3 of comparable age within 
wealth each year shall be ;,J '. I".- The amount due the common, 
fty, to !n or school diKtrie ^^^jf UaJ k di *«b*inn ™id 
fifty-eight, ' uam ! " action eighteen A of chanter 

Section 13, The cost ,,r ;„,.. ». 
the cost of special at f od Wort, including 
.on, transportation, rent S ;. ' " "1 T ipmcrit tui? 

special classes, i .traction neri. ; ; " rv! ^ ' • the children in 

action three shall, f or tt/amWbv wf iT^T provWod 
JM 6 I>Cr pupil ^endituro of "tho dtv t SUCh T' ! " cxrced th ° 
the education of children of colnnar^ &' ' ° r Rrhonl ,ii:,ri " ! for 
commonwealth to the city, to^TSl #i H re,mbur! *d by the 
t.on eighteen A of chapter fif "v P iX • i 1 m P ro vidcd in see. 
amount of such idmburtmont Tor «£ h h ° wovcr > that the 

city, town or school district -hail nnf J ml education pupil in the 
cent of the applicable Btatelv^Sn^ltl ° n ? hUnd f d and ten P" 
tion pupil minus the state aveS eSenrif ° f ° r Ca $ spccifll cduca- 
In determining the applicable s t a ^ alSS f P< T p,ll,1 f Ech ° o1 Pupil, 
education pupil for the ,»ur,M ] , , K< c fP e «diture f„r e el, >,/ :U 
differentiate between tJTealf p%° f n ^ s " cc /' on . th ° department shall 
L 6 V^ d rrt >" ir <* fecial p2 I;; 1 of t! ?= amount of 

to meet Ins particular needs and the m. W ° ,h 'i rc S ulftr classroom 
for such programs. Such relmb irecment Iffi^' *? pup,! ' ! rca ^d 
proval and certification bv t£ denartmrnt *f f Q m u ade onIv after ap- 
^fonable and that funds ;for ,S 6UCh « pen ditures are 

and eq-upmcnt, tuition, tran«™ 1 cducatl °i? P^nnel, material 
were actually expend,,! n,lS^ ' ?' ,f ml consultant services 
tion periods and other programs h4 ' tI f du f tl ,° n claesc *> ""^.-c- 
menta prescribed by the dSartm^ !! the stand ards and require- 
cntion pupil ehnll be "reim?.S? lh ? C0St3 for ' >• special e 'he 
of chapter seventy? In an™mS nnf ? andltur f ''within "the meanmg 
expenditure for said citv to^ o?lf , S- CXCced thc average per pupU 
under said chapter ' ' ° r ; ' h "" 1 and shall be rcimbuS 

The department ehaU reimbiife a ritv „, ♦ 
sides who attends a elinical nu^erv L town in which ft chiW r(v .. 
wenty^ven of chapter nbet^ ^ " tfl J llHhcd ^''' r section 

ClMsrpom space in a elinical niiSrv .Si ^ b 5 Cnuse .°? ins "fficicnt 
Bchool, day care center or oth«in?»w t- , * Bttc " ds Q clinin al nursery 
treatment of retarded ewfi enndurtH m CMD ' Nation 2 
college within the commonwealth ^ ^ =1^- ar . c ™*t€d school or 
seven, or a retarded person who at fend Fnid BCCtion tw «»ty. 

cr day care program or f a • lit\ of t )/I ,i ', '' , " ' '"' :lt • habiiitational 
provided under action 31 t f ,f f?T nt ( of "?™tal health, as 
ng one half of the cost of the tmn-nn^t' ^ P f ninotM n, bv pav- 
Jui I CO,t of each , :I ,-h ndt.lt to aSPS" IS M ™$ m f f hild «» d tie 
or day care program or facil tJ^Sease l ™* 1 h ^iIitntion a l 
Bchool is in session " ' ! U; ' CQse ,tl!l .v be. one each day Bajd 

*^£*?«&t2£££% M ? «!V -dor this section Pha « 
applied to the eoste oVnro-i ° f S -fl T m and to ^ and ,!,al 
out further appropriation. " l ' r ° Vldcd for Mder this chapter witK 
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bef ulintdfh Ti!v Rtat T trC3>UrCr ^ aiUUml,y ' cn f ' r Mem- 
ber .twentieth, pay, under paragraph (3j of subsection (bj of section 

eighteen A ui chapter hfty-oight, tn any city or town or rLrional -r£Sl 

t ^ 1 " 1 r. U '; h 7™ r , mny h ° CCrti,ied hy ,hft commi,,io tl er fc nf c.I .cation 
f , ! V.' *." 1 !' f s P f :f rumpmeut purchased, leased and maintained' or 
Itn two f ' r " Y ,lHtructlM1 "'nductod a, provided in sec- 

ri^'TiT l -' Th " fi^t senteiKf of section 1 of chapter 76 of the 
Genera! Law, „< amende- by t hapter 400 ,,. the acts of «,..„. , } \ J^. 
nr. her amended by inserting in line 22 after the word, » impracticable 
the u,,,d., Subject to the provisions of .action three of chapter seventy- 

.,,',7 , l:: V : ' j '. ha P/« p 7( > i« benhy amended hy striking out sec 

turn ! I and inserting i n place there..! the following section • — 

. return II Any my or town whirl, provide., instruction to anv child 
who ,, a resident of an institution and who WH „ not thereto ore a rS 
aent ..I such . ,fy , ; r town may reem-cr from the commonwealth the school 

d..„ r f " ■ :h ° 01 < " t " m "" v t)f ,U(!h city or town and the 

depart ment o f education or, in case of their disagreement, bv the wo- 
bare curt I he amount recoverable by a city or town" under t his 
urn shall be hunted , 0 the annual per pupil cost of education a7dVt£ 
mtned under section seven and no costs shall be reimbursed under this 
Hfrtwn, which are reimbursable under section thirteen of chapter" eventy 

Section 14. The definition of '* approved school projects " in section 5 
-f chapter Wo of the a- ta of 1948 is hereby amended by insert^ a tor 

nm.vT? ,1 t i" U ' nrfl thB foil ; ,U V : '' ; ••'"<'". e:- No school 

pro er t shall be an approved school project unless and until the " hoc 

denS If a T 1 ' l T KT " :i " : "" i,h " divW " n " f ^'ccial education in ' 
depart m,-„ education are satisfied that adequate provisions have been 

"vent^ne Kif E£ " in - * ^ 

brcTioN I.. The secretaries of the executive offices of human ser- 
vice,, and edurati, „. shall jointly submit an annual report to the governor 
and the general court evaluating the sucrms with which tJdomZ 
m-nt- und.-r their ndmmistrat.on have , ..operated in the implemer ta 

ihdi.v o f I, : "' l "' : " lh " r r: 1 ' ^-mmendatinns for im^vlg' he 
abiht> of the commonwealth to meet the needs of children with social 

Pkction Hi. A child who is in a special education program as of the 
cffeet.ve date ,f this act shall be presumed to be npproprSy ZSfySd 
n Mi d program until an evaluation pursuant to the pa.vMm.f 
J' 0 "}'! I r HV" T ;rVC ' ,! r-' ,! " h " : ' «>"' General Laws, in -rt cd by 
SHlfe' th ' ? W t ' ,mi " thnt ,in ° th " ™™ would beneS 
Sfction 17. No child with special needs in a Sneeial education'™ 
pram the cm ,tive date „f this a. t shall be em vc J£ 
Bnun he ,s in w.thout the written consent of the parent, guard „f 7r 
p'T'c,, . with custody of -aid child. • " r 

tl..m : 'tT»n', ' S ' A "' ' Hlmll not he responsible for more 

th u the average per pup,! eost fir nuoils of.comparable age uithiu tl e 
re,pe. t,ve cty, t-«„ or school district as its share of the vmt of coot 
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tinning placement for those children with spend needs enmlled in an 

.rvrfn-^Lr" J!i pa 2 nicnt 1 r um - w «"kti..iw pummr.t tu chapter 

s^u.ti-orie b of tiiw t.encr.d Laws, in, t rtod by surtiun deven of thL 

n«.t, .hall make such regulation? available at least six months prior to { 

the etTeeuve date of the art for review by a u.n.nuttu appufofcf by the V 

board of education for such purpy , S . lid , .nnnittee Lll be re^ X 

^pS^^S-'^ fe?i h,ri ' , "i' n -rviugc^dreu with 

* * V ' J v .P p.jtaiL-, and mi.ii! include members ex- 

pmoueed m providing educational services tu the several CTiisiinu cate- 
gory of sprf.rU need. Said committee shall further include mmnbers 
hu art- parent, of children with-spc-iul needs both in publie programs 
am private program, members who are regular da>* room teacher! 
members who are teacher, primal ily of children with special need, and 
members reprinting any other ^.ups directly afTeetcnJ by this act or 
haung experti^ in the impleineutatiun .if programs for children with 
special needs baid commit tee .mill itn hide for each statutory eatery 
of children with special needs on the effective date of this art at Te 4 
one member knowledgeable and experienced in working with uc-h cate- 
gory uf children, 

SECTION 20 The members of a regional ppreial education advisory 
council established by action two of this at t, fun erected .hall eon' 
sist of five members appointed for a one year term, five member aj> 
pointed for a two year term, and six members appointed for a three 
year term, t - ^ 

Section 21. The amount reimbursed to a citv, town or ^ehool dis- 
tnet under section thirteen of dmpPa Heventv^ne H of the General 
Laws, inserted by section eleven of this act, combined with reimburse- 
menu for special education programs under elmpter seventy of the 
General Laws shall not be less than reimbursements for special educa- 
tion programs received for the fiscal year nineteen hundred and seventy- 
four, until and unless said city, town or school districts qualifies for a 
lesser amount after September firs?, nineteen hundred and seventv- 
nino* 

Section 22. The provisions of this act are severable and if any pro- 
vision shall be held unconstitutional by any court of competent juris- 
diction, the decisions of such court shall not affect or impair any of the 
remaining provisions. 

Sec::?* ?3. This act shall take effect on September first, nineteen ' 
hundred and seventy our. Approved July 17,1972, 

Chap. 767. An Act establishing liens for motor vehicle RE- 
PAIRMEN* AND PROVIDING KOFI THE PRIORITY OF StTFf T TENS 
AND Hill f KHTAIN RIGHT?? f f F 1 1 E P OFP ES S I O .V RY LIENORS 
AGAINST OWNERS OF MOTOR VEHICLES UNDER SUCH LIENS, 

Be it enacted, etc., as follows: i 

Chapter 255 of the General Laws is hereby amended by striking out 
section 2o, as appearing in the Tercentenary Edition, and inserting in 
place thereof the following section:™ 

Section 25, Persons maintaining public garage for the storage and 
care of motor vehicles brought to their premise or placed in their care 
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DEFINITIONS 

Keso ur cm_ Room ( Gen ter) 

An area within an elementary neighborhood district or secondary 
school staffed and equipped tf> provide services to any child with special 
needs for any segment of his (school) day. It is a service to bridge 
the gap between special and regular education * 

CKT - Core Evaluation Team - It f s composition includes : 

1* A chairperson who shall be designated by the Administrator 
of Special Education from among the members of the GET* 

2. A registered nurse * or social worker with a master's degree in 
social work or a certified guidance or adjustment counselor, 

3. A certified psychologist or one licensed to practice in 
Massachusetts * 

4. A physician or his designee (another physician or a registered 
nurse. ) 

5* A certified or approved teacher who has recently had or 
currently has the child in a classroom or other teaching 
situation. 

6, An administrative representative of the local school department. 

7. A parent of the child. 

8* The teacher who will be primarily responsible for teaching the 
child as soon as the identity of such teacher is known. 

9. The primary person who will be assisting the teacher (8) In 
implementing the child's educational plan. 
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10, Upon the request of the child's parents and at their expense , 
any professional outside the school system who is currently 
working with such child* 

11* Others as deemed necessary by the chairperson* Parental 

consent is required before requesting a specialist. Specialists 
must be certified, licensed or board-registered* 

Fuji Core Evaluation 

Assessments conducted by the full CET who shall meet to write the 
educational plan for the child who has been evaluated* 

Intermediate Core Evaluation 

Assessments conducted by less than the full GET but including 
parent and teacher. 

Evaluation - Consists of the Following Assessments 

a. Child's educational status - by aetoinistrator 

b* Analysis of child's specific behavioral abilities 

c* A statement of school readiness 

d* A statement of child's behavioral adjustment, at ten clonal 
capacity, motor coordination, activity levels and patterns, 
communication skills, memory and social skills assessments 
b - c * d by a certified teacher, 

e- Health » by physician. 

f s Psychological — by certified psychologist, 
g. Home & family — by nurse, guidance or adjustment counselor, 
social worker. 
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h. Additional specialists as requested. 

Educational Plan 

An individual plan written by the GET and the Administrator of 
Special Education which basically includes the following elements t 

a, A specific statement of what the child can do* 

b, A specific statement of what the child cannot do. 

c, A statement describing the child's learning style, 

d, A statement of what the child can reasonably be expected 
to achieve listed In order of priority with time frames* 

e- A statement of types and amounts of services in terms of hours, 
periods or times per day or per week. 

f, A statement of necessary materials and equipment, 

g, A statement of whether services should be provided in a 
classroom setting, in a small group or on an individual 
basis. 

Sp ecial Education 

Everything which is required to be provided to a school age child 
in need of special services pursuant to his educational plan- 
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WAKEFIELD PUBLIC SCHOOL? 
WAKEFIELD MASSACHUSETTS 01880 



E V A L U A TIP N REFER R A L 

Evaluation referral requires the completion of 
Forms 01, F-l and F-3* If no Information is available for 
a particular entry, enter NONE, Identification information 
is found in cum, class and health records. 



198 



OtlLD'S NAME 



List teachers of uliild Luis currant school year* 



Intelligence Tests (List All) 

Name and Form Grade When Taken 



Achievement Tept Summary ; 



Test 



Date Tested 



Battery 



Form 



Tested B] 



Date Tested 



Vocab, 

Reading Cohq)* 
Spelling 
Caps , 

Punctuation 
Usage 



Hap Beading 
Graphs & Tables 
Ref* Materials 

Math Concepts 
Probl* Selv. 



Physical Factors — (Data Obtained From Health Cards) 



Eye Test Passed Failed Date 

Left _ 

Rl^it __________ 

Hearing Test 

Left __________ 

Right 



Hearing Aid Worn 

Glasses Worn 

Speech Normal 

Frequent Complainti 
of Illness 

Frequently appears 
Tired 

Appears in Poor 
Physical Condition 



Yes 



No 



Summary of Services and Program Modifications Made by the School to Meet the Naeds 
sf this Child, 

fear Personnel Type of Service Amount of Time - Week or Day 



Date teacher discussed this situation with the child* s parents t 



Action taken by teacher toward control/solution of this situation: 



Action taken by counselor toward control/solution of this situation i 



)ate principal was informed t 
Lotion taken by principal % 



rincipal's Signature: i _^ Date 

£ce/ved by SPED Office: Date 
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Child Is the: 123456789 10 Out of: 12 3 4 5 6 7 8 
9 10 children, (Circle appropriate numbers, ) 

Attendance: (To Date of Referral) 

Present _____ Absent 



Teacher ' g Opinion Of : Conduct _ Effort 

Mark Good — Fair — Poor 

Entered present grade from another community: Date _____ 



Community 

Entered present grade from a private schools Date 



Entered from a special needs class : Yes 
Check Services % 



School 
No 



Receiving Now Past pate 



Psychologist 
School Adjust. Coun. 
Remedial Reading 
Speech 6i Language 
Tutoring 

Gut dance Counselor 
Learning Die, 
Resource Room 



Does the student receive any other services? Name? (Example! Title I Program, 
Summer School, Remedial Program, etc) 



Has the student been receving passing grades for this school year? 
Yea No 
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1 of 



CET m 



2 3 4 

(BY SPECIAL E DUC AT i ON 
ADM IN 1ST RATO R) 



DATE RECEIVED 



(BV SPECIAL EDUCATION 
A DM tN iST RATO R ) 



REFERRAL FOR EVALUATION 




fir it 




middle) 



city 



state 



zip code 



BIRTH DATE 
MONTH DAY 



AGE 
YEARS 



MONTHS 



TELEPHONE NUMBER 
(area code) number 



street 



City 



State 



zip Q©de 



Uft^tNT EDUCATIONAL PROGRAM 
Os^lQULAR □ fgoNI 



TELEPHONE NUMBER" 
(area code) 



GRADE/CLASS" 



□ SPECIAL Mf IDS PROGRAM PROTOTYPE 



Street 



city 

/▼WWW? 



Itite 2lp code 



TE LLPHONE NUMBER 
{.irea code) 



number 



LANGUAGE 
□ ENGLISH 



□ OTHIR 



a f,r5t middle) DATE 



specify 



It reel 



city 



state 



zip codo 



POSITION 



IN WHAT CAPACITY DO YOU KNOW THE STUDENT? 



Utf»*1QNE NUMBER (are* code) 

o 

ERIC- 



HOW LONG HAVE YOU KNOWN STUDENT?*" 
YEARS ■ MONTHS 
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page 1 of 
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1 2 



EDUCATIONAL STATUS AND HISTORY SUMMARY 



1 A COPY OF THIS COMPLETED SUMMARY SHOULD BE RETURNED TO THE SPECIAL EDUCATION ADMINISTRATOR 

BY 



Z SUMMARY PREPARED 3Y 



3. DATE OF REPORT 



position in school 



day 



EDUCATIONAL STATUS AND HISTORY SUMMARY (to be prepared in narrative form) 

4.1 Statement of current status' state current program, teacher(s), objectivism and other supportive information 

4.2 Overview of student's success with current program: strengths, physical constraint!, learning style, etc, 

4.3 Educational history. Including types of programs, noninstruetional intervention, transfers, instructional support 
services, medication, health, and any other previous referrals. 



n 



CONTINUED ON NEXT PAGE 
(attach extra sheet if needeo) 



SUMMARY OP EDUCATIONAL HISTORY 



6, COMMENTS 



r=i CONTINU 
U (attach 



NUED ON NEXT PAQE^^ 
extra sheet if needed) 



?, SIGNATURE 



SCHOOL OFFICIAL (Principal, Headmaster, or Designee) 



DATE 
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WAKEFIELD PUBLIC SfflOOLS 
WAKEFIELD MASSACHUSETTS 01880 

September 5, 1975 

TO: Pupil Services Staff 

FROM: Mr, Rudy A, Feudo 

RE: Master Calendar - Meetings 

Improved eommimleatlons and exchange are not only mandated 
but are needed more than ever to understand and work under 
Chapter 766, 

The schedule for each group is posted and chairmen will 
advise you of time and place* Chairmen are reminded to forward 
a brief written digest of individual meetings* 

Total Staff Meetings will be held in the Atwell Library 
at 3:15 PM on the dates specified. 

Agenda items may be submitted at any time prior to the 
meetings* 



Group A 


- Guid, Jr, H. & Sr. H, 


- Mr. Dwyer 


Group B 


- Psychologists and SAC 


- Mrs, Vinal 


Group C 


- Speech & Resource (MR- ED) 


Mr* Generazzo 


Group D 


- ID S Reading 


- Mr. Sweeney 


Group t 


- Nurses & Attend* Officer 


- Mrs, Schmidgall 


Meeting 


Dates, 10^20^75, 1H7-75, 


1*19-76, 2-9-76 & 



Total Staff Meeting Dates: 9-22-75, 12-15-75, 3-8-76 £ 5-17-76. 



ec: Mt, Colucd 

All Principals 
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WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 



QUARTERLY PROGRESS REPORT 



the Educational Plan Fen 



Includes: 



Pupil 



School 



Grade 



SAC Counseling 

Speech 

Vision 

rslcal Education 



Learning Disability (_ 
Math P 
Taping 



* 

J * ATTAimBIT OF OBJECTIVES 

* 

J * Your child's progress in relation to his 

* own ability and effort is marked as 
J * follows! 

* 

j * G — Good Progress 

* p Some Progress 

j * N — - Not Making Progress 
* 

j * Performance Is marked as follows: 
* 

| * 1 — Consistently 

* 2 — Most of the time 
1 * 3 — Seme of the time 

* 4 — Little of the time 
******************************************^ 

EXAHPLEi Speech I 0-1 1 - Good Progress - Consistently 



Other Areas (Specify) \ 



Comments i 



This report accurately states the student's educational status and attainment of 
objectives during the time period to • 

SIGNATURE: DATE: 

Liason 



QUARTER 1 2 3 4 
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WAKIFI1W PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 



TO: Respondents 
FROM: Mr. Rudy A. Feudo 
RE: Evaluation/Survey 

The Resource Center Program has been initiated In 
the Wakefield Public Schools to extend and Improve services 
for our children with special needs. 

Please complete and return the form to the SPED 
Office on or before February 12tht 1976* 

All copies are confidential and require no 
identification or signature. I would appreciate your comnents. 



ERLC 



207 



EVALUATION/SURVEY 
(Resource Teachers/Aides) 

Are the facilities equivalent to 
the self- eon tallied classrooms? 

Are there any noticeable positive 
changes in the attitudes of 
Resource Children? 

Do you feel Resource Children are 
gaining socially and are being 
— accepted by their peers? 

Are you receiving cooperation 
and support from staff? 

Are behaviors disrupting any 
programs in the other classrooms? 

Are parents very supportive of 
the new Resource Program? 

Are more students making use of 
the Resource Center? 
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Has outside behavior imp roved by 
allowing Resource Children to walk 
to school? 

Would you prefer to return to a 
self-contained classroom program? 

Do you have a positive attitude 
(good feeling) toward the new 
program? 

Are there any changes vhxch 
merit iraediate consideration? 

Your comments are welcomed. 
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RESOURCE CENTER PROGRAM 
EVALUATION/ SURVEY 
(Ancillary Staff) 

1p Do you find Che central Resource 
Area an inprovemtnt In providing 
your services? 

2, Are behaviors improved because 
of the presence of additional 
staff and students? 

3* Are children reluctant to come 
to the Resource Center? 

4, Are you able to provide services 
to a greater number of children? 

5, Are you or your services inhibited 
in any way by the Resource Center? 

6, Have you observed increased staff 
activity in the Canter? 

7m Are there changes which merit 
imediate attention? 



YES NO 
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RESOURCE CENTER PROGRAM 
EVi&mTlGN/SURVEY 
(Administration) 

YES NO 

1* Do you feml the Resource Program 
is working? 

2* Do you feel that special needs 
students are receiving adequate 
services? 

3. Xm you feel that regular staff are 
totally supportive of the Resource 
Program? 

4* Do you feel we are making more 
effective use of staff? 

5, Have parents responded favorably 
to the program? 

6- Have there been any adverse comments 
by parents of regular class children? 

7* Has mains t reaming created my 
conflicts In regular classrooms? 
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8. Have there been any unusual 

disruptive behaviors by special 
needs students? 

9* Are mors students being referred 
to the Resource Center? 

10* Are there any changes to consider 
or recommend at this tine? 

Your comments are welcomed. 
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RESOURCE CEITTER PROGRAM 
EVALUATION/ SURVEY 
(Transportation) 

YES no 

1* Has the reduced transportation 
load effected an improvement In 
your bus schedule? 

2, Has travel time been significantly 
reduced? 

3« Are busses arriving on time? 

4. Have behaviors improved with 

limited bussing? 
5- Has special bus overtime been 

reduced or eliminated? 

Your comments are welcomed* 
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RESOURCE CENTER PROGRAM 
EVALUATION/SURVEY 
(Parents of Resource Children) 

YES NO 

1. Do you prefer the services of the 
Resource tenter for your child 
rather than the self-contained 
classroom? 

2. Does the placement seem appropriate 
at this time? 

3. Is your child integrated into 
general classed on a regular 
basis? 

4* Do you feel the program is 
satisfying hie needs? 

5* Do you feel your child is content 
(happier) in this program? 

6- Have your contacts with Resource 
Staff and teachers been helpful 
and satisfactory? 
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7* Do you have a positive attitude 
(good feeling) toward the new 
program? 

8* Are there any changes you would 
raceraiend at this tine? 

Your comments are welcomed. 
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RESOURCE CENTER PROGRAM 
EVittUATION/SimVEY 
(Parents - Regular Program) 

YES NO 

1. Are you aware of the Resource Center 
Program for children with special 
needs? 

2. Do your children talk about new 
students In their classes? 

3. Have your children Indicated in any 
way that they are pleased with the 
new students? 

4* Rave you talked with your child's 
teacher about the new students? 

5. Do you feel that special needs 
children in the regular classroom 
reduces services to your child? 

6, Have you visited the Resource 
Center in your neighborhood? 
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4te you aware that services of the 
^source Center are available for 
your child? 

Your comments ara welcomed. 
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YES NO 



RESOURCE CENTER PROGRAM 

evaluation/ survey 

(Teachers - Regular Program) 

1. In your opinion are integrated 
children with special needs being 
accepted by their peers? 

2* Has their presence reduced your 
normal program in any way? 

3, Do you find it difficult working 
with special needs students? 

4* Do you feel the children are 
appropriately placed? 

5, Are you visiting the Resource 
Class regularly? 

6. Are the special needs students 
participating in your class 
activities? y 

7* Do you feel sufficient information and 
orientation has been provided concerning 
your special needs children? 
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Are you finding imusual behavior 
problems with special children? 

Do you feel that the Resource Center 
is operating to your satisfaction? 

Are there any changes you care to 
reeonmend to improve the program? 

Your comments are welcomed. 



219 




SSodtom 03/// 



EDUCATIONAL PLAN 



NAME, 



■ HATE OF BIRTH . 



ADDRESS , 



team, ccAuing at least the following:" cducat.onnl plan recommended by the conference 



I. Mint type of educational facility? Regular Public School 

Vocational-Technical School 

Private S,:.v .! _ Department of Mental Health Facility 

(If regular puUit school, complete as many items below as arc appropriate.) 
2. What regular class assignment is to be made? Grade 
Teacher _____ 



If "none", indicate here and explains. 



3. Approximate perct; _ K . : time in .cgtihr classes and activities _ 
(/■or items 1-7, if , ■. provided is not mffieient. attach additional shed.) 

4 '»^ , a , 
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? ' Sr!;,K3i S C0 " S,,Ui " 8 Wif " M - M * ** '—work, c,c. Who isrtlt , tmain 
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8* -iWiat teat her is dircnly n-^|irmsililr foi child's! academic and social welfate nt sihoo??_. 



9. Name of the rote evaluation team member rlcsiKii-t tctl as coordinator of this child's pun;innj, 

" " — — — ■ Mow are follow-up and review of the phtn tu be handled? 



10, Other features or connnens about the plan. 



Signatures of Conference Participants 



Medical C^n.punent 



Lduc at Inn a I t.'eriipnnciit 



P sy chffiogicnl Comprne-n f 

Address of Conference Chamnan: 

Date of Conference with Pnicnf: 



Honu' Component 



Ch , u mi . i 



RESPONSE OF PARONT ^ /7ea.sr r/,rrA e»it< 

'* CD I accept the educational plan outlined above. 

2* C J I do not accept (he educational plan outlined above 

Comments: 



I understand that I may seek .. sqcciiJ oi»inir.n o^nwpaiaMr evaluation as nrovirlril in the 
Regulations. 



Signature of I'm, tit of Cunnliun 
Please return to Conference Chairman at above address within 30 days. 



Daft 
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WAKEFIELD PUBLIC SQIOOLS 
WAKEFIELD MASSACHUSETTS 01880 



November 7 f 1975 



TO: Mr, Lueisn J, Colueei 

FROM: Mr, Rudy A, Feud© 

RE: Resource Crater Proposal 

I have prepared an informational packet for perusal 
by the School Board before the presentation at the Decanter 
meeting. 

The packet includes a listing of tile schools 
individually and by districts* some rationales for introduction 
and the names of the pupils specifically included so that at 
the presentation the emphasis will be on students rather 
than numbers. 

I have included notes on projected costs and a 
summary. I would appreciate a review with you to determine 
If sufficient data has been collated before the Board meets 
with us* 
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WAKEFIELD PUBLIC SCHOOLS 
Wakefield, Massachusetts 
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Novesfcer 10, 1975 



TO: Mr. Luclan J. Colueei 

FROM: Mir, Rudy A. Feudo 

^It Alternative Proposals for Improved 
Application of Pupil Services 
* A Reorgmiiational Plan - 



The following proposals are respectfully submitted for consideration 
and application to each educational level; elementary, grade six, Junior 
High and Senior High outlining a plan to better meet the needs of chlldrfir 
in an educationally sound and economically responsible manner In close 
observation and adherence to Chapter 766 regul ions, 

The thrust of the reorganization proposed Is to provide both direct 
services and sains t reaming for children with special needs, Additionally, 
the impetus of Chapter 766 recommends Integration to the maximum possible* 

The alternative delivery system proposed Is not unique* Variations 
exist in other communities conducted according to their biases, 

Two proposals, by school district and by individual schools are 
recommended for consideration and /or adoption Immediately, The proposals 
primarily keeps the needs of children foremost, and secondarily, will 
provide maximum services with m^taitmffli or no increase In costs. 

The current pupil enrollment by name, special needs, by district and 
by schools are presented for your consideration and examination. 

The Resource Center Proposals are submitted by district and by schools* 

Tentative staffing is presented by district and by schools. Staffing 
and the Resource Halt will provide direct services to children with 
special needs within his neighborhood district or school. 

The Resource Unit will be comprised of the Resource Teacher or Aide, 
Reading Teacher, Learning Disabilities Teacher, and serve as a service 
center for ancillary personnel, such as the Speech people, Adjustment 
Counselors, LB Physical Education Teacher, LD Typing Program, and at the 
secondary level, include the Health Educator, 



ERLC 



207, 



- 2 - 
CONSIDERATIONS 

1, Proposals provide a Resource Unit in each district or in each school, 
2* The child re main s in his own district or neighborhood school, 
3. Involvement of total currant staff with SPED faculty. 
k. MasdLmum integration and mainstreasrjLng. 

5, Pupils in Besource Unit as necessary, part or full time* 

6, Bussing reduced or eliminated* Long feus rides discontinued* 

a. By schools, no bussing necessary* 

b. By district, minimal bussing* 

e* Bussing continued for physically handicapped and "tralnabies* ,f 
7* Possible release of Mini-Bus for other purposes in the school system* 
8* Teacher or aide available at all times in every building or district* 

a. Crisis classroom for children with problems* 

9. Besource room utilization for youngsters placed in prototype 502*9 
(diagnostic program) for periods up to eight weeks* 

10* Besource room utilization by all itinerant and ancillary staff* Under 
Chapter 766 regulations 508*1 and 508*2 — "programs shall be provided 
in rooms which are at least equal in all physical respects to the 
average standards of the rest of the public school" - "facilities 
shall be such as to maximize the integration of audi children into 
the life of the school and to minimize the separation and stigmatization 
of such children*" 

11. Mr. PaioGBouac, Franklin School and Mr. Lo aao uaju High School would 
continue with substantially separate classes under 502.4* 

12, Tuitioned out pupils may be retained and their needs met within the 
system: i.e. Paxxtxxx, Stxxxxxx, O'SaooE, Utooxiz and others. 

a, Costs may equal out or reduce new staff expenditures. 

b. Tuitioned out expenditures exceed, $28*000.00. 
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ELEMBNTABY SPED POTILS 



(GBEENWQOD) 
(Yauail) 

A 6-KR 
A 2-ED 
r 20-LD 



(MONTROSE) 
(Dclbeare) 



BY DISTRICT 



(mHKLIll) 
(Woodville) 



* 3-HR 
x 2-ED 
+ 17-LD 



x 
+ 



WW 
10-LP 



(LINCOLN) 
(flurd) 
(W, Ward) 

* 4-Wl 
x 1-ED 
+ 23-LD 



(DOYLE) 
(Walton) 

(Warren - St, J.) 



* 4-Wl 
x O^ED 
+ 20^LD 



TOTAL; 123 Children 
******************************* 

BY SCHOOLS 



Greenwood - Yeuell 



Montrose - Doibeare 



Franklin - Woodylile 



* 

x 0-ED 
* 17-LD 



* 3-MR 
X 2-ED 
+ 3-LD 



* l-MR 
x 2-Ed 
+ 7-LD 



* 2-ffit 
x (hW 
+ 10-LD 



* i-m 

x G-ED 



* O^WL 
x 0-ED 

* f-LD 



Lincoln - Kurd - W. Ward 

* 2-MR * 2-1® * o^m 
x 0-EP x 1-ED x 0-ED 
+ U-LD + 9-LD + 3-LD 



Pay la - Walton - Warren - St. Jos , 

* l-MR * 2-HR * 

x ChED x Q*ED x 0-ED 

+ 5-LD + 9-LD + 6-LD 



TOTAL: 123 Children 

*****************************************^ 

1. * and x — Children currently In 502.4 (substantially separate.) 
In three classes - two at Franklin and one at Montrose, 

2* 4- — Children maximally integrated. Serviees 2*3 tins per week, 

3. Lists do not include LD children in the Special P.E- and Typing areas. 

4. Lists do not include Speech and Hearing, Visual or Deaf children, 
5- List does not include trainable classes. 
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C GREENWOOD - Yeuell ) 

* 6-HR 
x 2-EB 
+ 20-LB 

^teets 

X. el 
M ary (Aide) 

bussing t 5 

(LINCOLN - Burd - Wast Ward ) 

* 4-HR 
x 1-ED 
+ 2>LD 

Harris 

Buckley 

Peach 

Barczak (Aids 
Bussing: 3 



- 4 - 

RESOURCE CENTER PROPOSES 
BY DISTRICT 
(MONTROSE Dolbeare ) 

* 

x 2-ED 
+ 17-LD 

Buchitie 

Clark 

Cawley 



Bussing* 



(FRANKLD? - Woodvllle) 

* i*m 

Kludjian 
Scott 

Ifcrgan (Aide) 



Bugging: 0 



(DOYLE - Walton - Warren (St, Jos,) 



* 4-lffi 
K 0-ED 
+ 20-LB 

Natwig 
Calvin 
Partridge 
Richardson (Aide) 

Bussing I 3 



Total 123 Children 
Bussing Total 13 



*********************************** 

!• Same application as proposals by schools, 

2, Bussing would be limited to inter- district and reduced up to 90%, 

3, District applications may result in a larger number of possible MR and ED 
children and necessitate a class situation where integration may be limited 
because of the number of classrooms. 

4, District application and bussing still retains some stigma, 

5, District application removes children from their pears and neighborhood 
benefits* 
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trY. $CH00LS_ (Rj-otn/.ntarv) 





V C T 1 V 1 f 

X&UELL 




IftWTBOSE 


BOLBEARE 


FRANKLIN 


P^ssi - AM 
'f *.nel - PM 
Barczak, Aide 


Rossi - 
Tine! - 
Natwlg 


AW 


CUrk - AM 
Cowley - ?M 
Rtchardsofli Aide 


Clark - PM 
Cawley - AM 
deary, Aide 


Kludjian - At 
Scott - PM 

Steets 


v% JODVILLE 


LINCOLN 




HURD 


W, WARD 


DOYLE 


fliu^lan - PM 
s>.o« r. - AM 
'orpan, Aide 


Buckley 
Harris - 
Buchlne 




Buckley "* PM 
Harris " AM 
*Aide 


Buckley - PM 
Harris - AM 
♦Aide 


Galvin - PM 
Partridge - i-.-I 
*Aide 


* kLTQN 


WAKEN 










r alvln - AM 
Partridge - PM 
*Aide 


Galvin - iiH 

Partridge 

*Mde 


W 


* Aides - New 




******** 


* * * * * 


* * * 


********** 


******** 


******** 



l s Organization provides f^r ^#£iai tteetW Within the neighborhood school, 

/. Teachers aad/or aides ayaUUple at all ^ites for amy youngster with problems* 

3, Plan totally eliminates bMg£&g for all but the physically handicapped. 

ft. Cost for additional aides be borne by c0 iup arable savings effected by 
transportation costs and reiflbuf^Hfent** 

5, Resource Center can be usM f0 a diag@^tt c center or transition class. 

6* Youngsters say spend part A$ All day in the center. 

7, Area will provide a working facility for miliary personnel, 

3. Resource Teachers will b<i sponsible to* individual program of children. 
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PROPOSALS REVIEW 

I Proposal A - By District 

1. Ra-assipiment of Elementary SPED Staff 

5 Reading Teachers 
5 Elementary LD Teachers 
3 Resource (SPED) Teachers 
3 Resource (SPED) Aides 

2. Inter-district Bussing 

Two SPED Busses must continue 

3» Larger number of children per district say develop into additional 
SPED classes. I.e. 5-8 children, 

4. No itamediate increase in costs unless #3 applies. 

II Proposal B - By Schools 

1- Re-asslgnment of Elementary SPED Staff 
(indicated above) 

2. 5 additional classroom tutorial aides necessary, 

3* Eliminates need for second bus. 

4* All schools would have Resource Room services available to meet the 
needs of all children. 

***************************************** 

The Mini-Bus is currently used in the lunch program* field trips tod return 
trips for St, Joseph's kindergarten, 

Consideration of the use of a earry^all van for the individual use of the 
school lunch program is under review* 
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COST ANALYSIS 

P roposal B - By Schools 

A. Proposal eliminates need for second bus and driver* 

B # Proposal recommends 5 additional tutorial aides, 
A* Bug _and Driver 

1* Hatire Mini-Bus 

2. Eliminate Driver's Salary $8873*00 - 50% Eelmb* $4437.00 

3. Eliminate purchase of new bus (budget approved) 1500 0.00 

$1943/. CO TOTAL 

4. Additional eKpenses such as insurance, oil, gas* etc. 
not included but entail savings* 

B, Aides (Current Salary ) 

1. 5 aides @ $2.49/hour $14940.00 

50% Heimb. 7470.00 7470.00 

2, 6 hrs/day 30 hr/week 40 week/year 

Actual Savings I $11967.00 

C. Aides (New Salary Proposal ) 

1. 5 aides at $5000.00 each $19437.00 
30% Reimb. - $25000,00 per year 12500.00 

Actual Savings i $ 6937,00 
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ATWBLL * BESQURCE CTOTER PROPOSE 

All SPED services except leading are to be provided in this Resource Unit. 

Staff Considerations 

LD Teacher (New) 
Generic Teacher (New) 
Aide (New) 

Staff Services Available t 

LP Typing Teacher 
LD Physical Education Teacher 
Speech and Hearing Clinician 
School Adjustment Counselor 

********************************** 

1. Adjoining classrooms will facilitate services* 

2. Home base provision for all Atwell special needs students. 

3. Diagnostic program area as recommended by Chapter 766. 

4. Maximal integration as possible. 

5. Increased and improved educational services as prescribed by the Core 
Evaluation Team: 

a. 1-1 tutoring 
b- group services 

c» maximtffii exposure to ancillary personnel 

6. All costs reimbursable to town up to 110% of the average costs in each 
program category under Chapter 766. 

Current Enrollment 

* o=m 

x 3-ED 
+ 21-LD 

N.B. Additional Trainable Class (substantially separate) may be necessary 
because of chronological age requirements and increase of numbers. 
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JUNIOR HIGH - RESOURCE CENTER PROPOSAL 

All SPED services except Reading are to be provided in this Resource Unit* 

Current Staff 

A, Omc (MR- ED) 

G, Ctoc (LD) 

R. ftotx (SAC) 

J* Tsm - (LD-Type) 

E. Wkxx (Health Ed,) 

E. Cxxx (Aide) 

Additional Services : 

Speech and Hearing 
LD Physical Ed. 
Guidance Counseling 

tf.B* Possible need for additional staff based upon evaluation of current 
integration practices. 

***************************************** 

1. Adjoining areas to facilitate services* 

2* Hose base provision for all special needs pupils. 

3* Diagnostic program area as recomended by Chapter 766* 

4. Increased and improved educational services as prescribed by the 
Core Evaluation team: 

a. 1*1 tutoring 
b- group services 

c. maximum exposure to ancillary personnel 

Current Enrollment 
* thwt 

x 23-ED 
+ 27-LD 
x% l-Aphasic 
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HIGH SCHOOL - RESOURCE C BITER PROPOSAL 

All SPED services except Reading and the Trainable class are to be located 
and provided In the Resource Unit* 

Current Staff 

T- Kmc (MR- ED) 

Txxx » (LD-MR) 
J* Tbotx (LD-Type) 
E. Hgqc (Health-ED) 

J* E«k / (SAC) 
D* fexx (Aide) 

Additional Services : 

Speech and Hearing 
LD^Phys. Ed. 
Guidance Counseling 

************************* 

1. Adjoining areas to facilitate services. 

2* Hose base provision for all special needs students, 

3, Diagnostic area as provided by Chapter 766, 

4, Maximum integration as possible* 

5, Increased and improved educational services as prescribed by the 
Core Team, 

Current Enrollment 

* 9-HR 
x 32*ID 
+ 22*LD 

************************************** 
Trainable class is not Included by enrollment or In resource area, 

Trainable class should be located prorfmal to an area easily accessible 
to Llaonptn LiktXotL, lavoratorles and exits. 
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*6:45 
*6:50 
7:00 



WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 

EFFECTIVE i Septenfcer 3, 1975 

ELEVATOR BUS SCHEDULE 

STOP TEL, NO. PUPIL 

8 Wajooe St. (FRI. ONLY) 245-Oxjqe Crjocx Mqxme 

19 Coxxx St, (FRI. ONLY) 245-4»oe Paxxx Coxspe 

LEAVE HIGH SQIOOL PUPILS 



DESTINATION 
High School 
High School 



7:30 


11 Gexxx St. 




245-83QCK 


Laxxx Maxxx 


Montrose 


7:33 


32 Pixxx St. 




245^3xxx 


Maxxx Ruxxx 


Franklin 


7:35 


64 Maxxx Ave. 




245^5iatx 


Tixxx Stxxx 


Franklin 


7:38 


87 Grxxx Ave. 




245-7XWC 


Tqmoc Ohxxx 


Franklin 


7:41 


17 Laxxx St. 




245-93POC 


Daxxx Coxxx 


Montrose 


7:44 


3 Pixxx wr bj 




665-4xxx 


Bexxx Dexxx 


Franklin 


7:47 


5 LIxtqe St 

li* ■ AAA Qti 




245-83001 


Ml xxx Saxxx 


Montrose 


/ : jU 


An * m- _ . 

o9 My xxx Ave* 




245-OxXX 


Thxxx Clxxx 


Franklin 


*7:53 


8 Waxxx St. (MON * 


* THURS.) 245-Qxxx 


Crxxx Moxxx 


High School 


7:58 


28 Roxxx St, 




245-2xxx 


Maxxx Auxxx 


Franklin 


*8:01 


19 Coxxx St- (MON.- 


-THURS, 


.) 245-4xxx 


Paxxx Coxxx 


High School 


8:04 




LEAVE 


HIGH SCHOOL 1 


PUPILS 




8:07 


36 Wo xxx Rd. 




245-lxiEx 


Chxxx Brxxx 


Montrose 


8:11 


34 Baxxx St, 




245-6x»e 


Chxxx Buxxx 


Franklin 


8:14 


221 Alxxx St, 




245-9xxx 
246^1io€X 


Llxxx Haxxx 


Franklin 


8:17 


41A Go xxx St. 




245*5sac 


Ml xxx Moxxx 


Franklin 


8:20 


95 Chxxx St, 




245-23DCK 


Roxxx Nixxx 


Montrose 


8:24 


51 Puaoog Ave, 




944-5xxx 


Rlxxx Dexxx 


Franklin 
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8 1 28 17 Edxxx Ave, 245-lxxx Mom Caxxx Franklin 

8 i 31 7 Wixxx St, 245*9xxx Lexxx Anxxx Six Franklin 

8:34 307 Noxxx Ave. 245-6xxx Alxxx Mcxxx Franklin 

8s 37 19 Fexxx St. LEAVE FRANKLIN PUPILS 

8 1 40 19 Pexxx St. 246-Oxxx Dexxx Mcxxx Montrose 

8:44 LEAVE MONTROSE PUPILS 

*8:48 217 Saxxx St. (WED.&THURS. ) 245-6xxx Anxxx Vaxxx Triangle Scl. 

146 Lawrence St. 
Maiden 

*9:15 217 Saxxx St. (MON.-TUES.- 245-6x« Awme Vaxxx High School 

FRI.) 

9:20 32 Rexxx Rd* 944-2xxx Anxxx Kuxxx High School 

9:25 202 Plxxx St. 245-3xxx Anxxx Doxxx High School 

9 % 30 LEAVE HIGH SCHOOL PUPILS 

11:00 38 Grxxx St. 245-4iatx MaHOi Kbioqe Jr. High 

11:10 • LEAVE JR. HIGH PUPIL 

11:30 22 Thxxx Rd* 245-5xxx Saxxx Coxxx High School 

11:40 75 Vaxxx St. 246*0xxx Haxxx Kaxxx High School 

11:45 LEAVE HIGH SCHOOL PUPILS 

********************************* 

ELEVATOR BUS RETURN TRIP 

TIME DESTINATION PUPIL 

12:00 FIQ£-UP HIGH SCHOOL 

12:05 19 Coxxx St. Paxxx Coxxx 

12:10 8 Waxxx St. Crxxx Moxxx 

1:30 PICK-UP HIGH SCHOOL . 

1:35 32 Rexxx Rd. Anxxx Kuxxx 

1:40 202 Plxxx St. Anxxx Maxxx lkrxxx 
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2:05 




PICK-UP MONTROSE 




2:08 


19 


Pexxx St* 


Dexxx Mcxxx 


2:15 




PICK-UP FRANKLIN 




2:18 


11 


Gexxx St. 


Laxxx Ma xxx 


2:21 


32 


Pi xxx St. 


Ma xxx Ruxxx 


2i23 


64 


Maxxx St. 


Tixxx Stxxx 


2:25 


87 


Grxxx Ave* 


Toxxx Ohxxx 


2:27 


17 


Laxxx St. 


Baxxx Goinoc 


2:30 


3 


Plxxx Rlxxx Rd- 


Bexxx Dexxx 


ztn 


5 


Lixxx St. 


Ml xxx Saxxx 


2:35 


89 


Myxxx Ave* 


Thxxx Clxxx 


2:38 


28 


Roxxx St. 


Maxxx A woe 


2:42 


36 


Woipcx Rd. 


Chxxx Brxxx 


2:45 


34 


Baxxx St. 


Chxxx Buxxx 


2:47 


221 


Mm St. 


Llxxx Haxxx 


2:50 


41A Goxxx St. 


Ml xxx Moxxx 


2:52 


95 


Chxxx St. 


Roxxx Nlxxx 


2:55 


307 


Noxxx Ave* 


Alxxx Mcxxx 


2:58 


7 


tfixxx St. 


Lexxx An xxx 


3:00 


17 


Edxxx Ave. 


Moxxx 


3:03 


51 


PujSjoc Ave. 


Rlxxx Dexxx 



*3;30 

4:00 
4s45 



PICK-UP TRIANGLE 3CL, 
MONDAY & FRIDAY 

217 Sajsai St. 

PICK-UP HIGH SCHOOL 



Anxxx Vaxxx 
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4:50 75 Vawoc St. Haiscs Kaxxx 

4:55 22 Thxxx Rd, Saxxx Coxjot 

5:30 PICK-UP VOKE SCHOOL 

5 1 35 38 Grxxx St. Maxxx Kexxx 
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WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 







EITECTIVE: 


September 3, 


1975 








HINI-B 


US S C H E 


DULE 




TIME 


STOP 




TEL. NO, 


PUPIL 


DESTINATION 


7:30 


381 Waxxx St, 




245-Oiexx 


3 Co xxx Chldn. 


St, Joseph* s 


7:32 


503 Waxxx St. 




245-4ioni 


Stxxx Wlxxx 


St, Joseph's 


7:33 


509 Waxxx St. 




245^6xxx 


Roxxx C^issc 


FRanklln 


V;36 


68 Prxxx St, 




245~6xxx 


2 Jo xxx Chldn. 
Evxxx Prxxx 


St* Joseph's 


7:38 


31 Prxxx St, 




245-lxxx 


2 Slxxx Chldn. 


Franklin 


7, -41 


2 Baxxx Rd. 




245«2io€x 


Roxxx Gexxx 


Jr, High 


7:45 


395 Saxxx St* 




245-lxxx 


2 Elmc Oildn, 


St. Joseph's 


7:47 


281 Saxxx St* 




245- Ixm 


Fhxxx Pexxx 


St, Joseph's 


7:49 


48 Saxxx St* 




245-7xxx 


Shxxx Ml xxx 


Franklin 


7:52 




LEAVE ST 


* JOSEPH'S PUPILS 




7s57 


11 Laxxx Dr, 




245-62PPC 


Fexxx Saxxx 


Franklin 


8:00 


21 Haxxx Rd. 




245-730CX 


Lixxx Osxxx 


Frankiln 


8:03 


20 Co xxx St* 




245-3xxx 


Jaxxx Prxxx 


Franklin 


8:07 


60 Woxxx Dr. 




245-3«x 


Joxxx Frxxx 


franklin 


8:09 


38 Woxxx Dr, 




245-43PCX 


Roxxx Shxxx 


Franklin 




1ft Rninr? tt*f i 




245- 3«x 


Dexxx Grxxx 




8:14 


49 Plxxx St. 




245-5xxx 


Maxxx Caxxx 


Franklin 


8:16 


18 Qtt3QO£ St. 




245-8xxx 


Paxxx Brxxx 


Jr. High 


8:18 


36 Crxxx St. 




245-6xxx 


7 Coram, Group 


Jr. High 


8:21 


27 Jexxx Rd* 




245-7™ 


Lyxxx Dlxxx 


Franklin 


8:23 


59 Rlxxx St. 




245-4x3ai 


Ml xxx Plxxx 


Jr. High 



245-Ojons 
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8s25 25 Vaxxx St, 245-Oxxx Edxxx Maxxx Jr. High 

8 127 LEAVE FRANKLIN PUPILS 

8:29 8 Mexxx Rd, 245-5xxx Dlxxx Vexxx Woodvllle 

8:32 65 Gaxxx St, 245-Oxxx Haxxx Mcxxx Jr, High 

8:34 229 Oaxxx St, 245-7xxx Paxxx Rexxx Jr. High 

8:36 50 Olxxx Naxxx Rd, 245-1120 Alxxx Kaxxx Jr. High 

2; 39 LEAVE ALL JR. HIGH PUPILS AT BACK 

U:41 LEAVE WOODVILLE PUPIL 
********************************* 

MINI-BUS RETURN TRIP 

TIME DESTINATION PUPIL 

2*W PICK-UP JR. HIGH Maxxx Kexxx 

2 «15 yoke High School Maxxx Kexxx 

2:30 PICK-UP FRANKLIN 

2j 35 27 Jexxx Rd. Lyxxx Dlxxx 

2 ' 38 49 Plxxx St. Maxxx Gaxxx 

2 - 41 38 Woxxx Dr. Rexxx Shxxx 
2:43 60 Woxxx Dr. Joxxx Prxxx 
2:48 20 Coxxx St. Jaxxx Prxxx 
2s51 2 1 Haxxx Rd. Llxxx Osxxx 
2:55 11 Laxxx Dr. Rexxx Saxxx 
2;58 48 Saxxx St. Shxxx Mlxxx 
3 * 00 31 Prxxx St. 2 Slxxx Children 
3s05 PICK-UP JR. HIGH 

3- 06 2 Baxxx Rd Roxxx Gexxx 
3s 08 18 Roxxx Rd. (HON. ONLY) Dexxx Grxxx 
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18 Emooc St, 

PICK-UP ST» JOSEPH 1 § 
381 Waxxx Sc. 
503 Waxxx St. 
509 Waxxx St, 

65 Oaxxx St. 
229 Oaxxx St. 

50 Olxxx Naxxx Rd, 



222. 
* 

Paxxx Brxxx 

3 Co xxx Children 
St xxx Wlxxx 
Roxxx Coxxx 
Haxxx MeiOQC 
Paxxx Rexxx 
Alxxx Kaxxx 
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9:00 

9:45 
9:50 



WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 







EFFECTIVE: January 5, 


1976 




TIME 


STOP 


TEL. NO. 


PUPIL 


DESTINATION 


7:00 


59 Rlxxx St. 


245-4xxx 


Ml xxx Plxxx 


High School 


7:03 


36 Crxxx St. 


245-6xxx 


7 Coma, Group 


High School 


7:06 


2 Baxxx Rd. 


245-2xxx 


Roxxx Gexxx 


High School 


7:10 


22 Thxxx Rd. 


245«5xxx 


Saxxx Coxxx 


High School 


7:15 


202 Plxxx St. 


245-Sxxx 


An xxx Do xxx 


High School 


7:23 


32 Re xxx Rd. 


944-Zxxx 


Anxxx Kuxxx 


High School 


7:27 


26 Chxxx St. 


245-6xxx 


2 Comm Group 


High School 


7:32 




LEAVE HIGH SCHOOL PUPILS 




7:37 


• 3 Plxxx Rlxxx Rd. 


665-4xxx 


Bexxx Dexxx 


Atwell 


7:40 


185 Oaxxx St. 


245"5xxx 


Chxxx Trxxx 


Atwell 


7:42 


509 Waxxx St, 


245-Sxxx 


Roxxx Coxxx 


Atwell 


7:47 


48 Saxxx St. 


245-Sxxx 


Shxxx Mlxxx 


Atwell 


7:51 


38 Woxxx Dr. 


245-4xxx 


Roxxx Shxxx 


Atwell 


7:54 


21 Haxzx'Rd. 


245-7XXX 


Llxxx Oaxxx 


ALWgll 


8:00 




LEAVE ATWELL PUPILS 






8:05 


117 Grxxx St. 


245-Sxxx 


Suxxx Hcxxx 


Greenwood 


8:10 


89 *fyxxx Ave. 


245-Oxxx 


Thxxx Clxxx 


Greenwood 


8il5 




LEAVE GREENWOOD PUPILS 




8:25 


217 Saxxx St. 


245-6xxx 


Anxxx Vaxxx 


Triangle Wksl 



Maiden 



LEAVE TRIANGLE WORKSHOP 
146 LAWRENCE ST. ( MALDEN, 322-6 



38 Grxxx St. 



245-4xxx Maxxx Kexxx 

LEAVE JR. HIGH PUPIL 



Jr. High 
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MB 

10:00 
10:23 



Tuea, & Wed, ONLY - H&~Up Pexx* B ^too(# HiSh School 

?AJH# to NoxxS *Ve, Train Station 



Thursday ONLY 



Wtf^-up Hexxat S^kx** H *Sh School 
tW «0 34 E»J«Jt st* 



ILIVAjflg BUS R f U R N TRIP 



1IME 

11:10 

11:25 
12:00 
12:10 
12:25 
1:50 
1:55 
2:00 
2:05 
2:09 
2:12 
2:20 
2:28 
2:31 
2:34 
2:38 
2:41 
2:43 



PICK-UP HIGH stfOOL 

36 B»soo£ St, 

PICK-UP HIGH SCflOOL 
J^tex St., WoyjjahQp 

3* Chwex St, to Franklin 
PlOC-UP HIGH StfOOL 

S» Stscjex St, 

3& Ct3e« St. 

I i*3KX Rd, 

21 Chaoa St. 

MOt-UP ATW5.L & JR. HIGH 
Wa*xx St. 

f t^-up hior school 

1*3 pAjoat St. 
44 ^ajotx St. 

22 flixam Rd. 
3* #>Xxx Dr. 
21 $»3twe Rd. 



PUPIL 



Hexxx Soxxx 



Hexxx Soxxx 
Workshop Group 

Joxxx Cuxxx 
Loxxx Class ONLY 
Mlxxx Plxxx 
Connn Group A 
Roxxx Gemot 
Coram. Group B 

Roxxx Coxxx 

Chxxx Trxxx 
Shxxx Mi xxx 
Saxxx Coxxx 
Roxxx Shxxx 
Lixxx Osxxx 
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2:45 202 Plxxx St, Anxxx Maxxx Doxxx 

2:48 28 HoioaE Ave, (245-6xxx) Mixxx Fexw 

2:51 32 Rmiaat Rd, Anxxx Kuxxx 

3:00 3 Pixatx Rixxx Rd, Baxxx Dexxx 

3:08 piac-w franhin 

To 34 Chxxx St. Joxxx Cuxxx 

3:30 PlOt-UP TRIANGLE SCHOOL Aaxxx Vaxxx 

4:00 217 Saxxx St, Anxxx Vaxxx 
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WAKEFIELD PtffiLlC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 

EFFECTIVE % January 5, 1976 

MINI BUS 



TIME 


STOP 


TEL. NO, 


PUPIL 


DESTINATION 


7:30 


64 


Haxxx Ave. 


245-5xxx 


Tixxx Stxxx 


Franklin 


7:33 


12 


Grxxx Rd. 


245-Sxxx 


Alxxx Blxxx 


Franklin 


7:38 


7 


Pexxx St. 


245-lxxx 


Nixxx Wlxxx 


Franklin 


7:40 


42 


Plxxx St. 


245-5xxx 


Ma xxx Caxxx 


Franklin 


7:42 


23 


Eaxxx St. 


245-6xxx 


Joxxx Mo xxx 


Franklin 


7:43 


25 


Caxxx St. 


245-7xxx 


Edxxx Hoxxx 


Franklin 


7:46 


6 


Pexxx Clr. 


246-Oxxx 


Doxxx Me xxx 


Franklin 


7:48 


60 


Woxxx Dr. 


245-3xxx 


Joxxx Fristx 


Franklin 


7:50 


46 


Woxxx Rd, 


245-8xxx 


Wixxx Fame 


Montrose 


7:53 


11 


Laxxx Dr. 


245-6xxx 


Rexxx Saxxx 


Franklin 


8:00 


51 


Puxxx Ave. 


944- Siaoe 


Rlxxx Dexxx 


Franklin 


8:02 


60 


Re xxx Rd. 


S44-5xxx 


Laxxx Haxxx 


Walton 


8:04 


8 


Mo xxx Rd. 


246-Oxxx 


Saxxx Paxxx 


Franklin 


8:06 






LEAVE WALTON PUPIL 






8:10 


221 


Alxxx St. 


246-lxxx 


Llxxx Haxxx 


Franklin 


8:13 


34 


Baxxx St. 


245*6xxk 


Chxxx Buxxx 


Franklin 


8:18 


6 


Bexxx Clr, 


24S-7ioai 


Lyxxx Dlxxx 


Franklin 


8 -.22 






LEAVE FRANKLIN PUPILS 






8:27 


8 


Roxxx St. 


245*2™ 


Boxxx Caxxx 


Hurd 


8:30 


120 


Saxxx St. 


245-8xxx 


Scxxx Dune 


Dolbeare 


8:35 






LEAVE MONTROSE PUPIL 
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8*38 


LEAVE DGLBEARE PUPIL 




8:40 


LEAVE HURD PUPIL 




8:50 


LEAVE FRANKLIN PUPIL 




****** 


*********************** 


************* 




MINI-BUS RETURN 


TRIP 


TIME 


DESTINATION 


PUPIL 


2:00 


PICK-UP JR. HIGH 


Maxxx Kexxx 


2:05 


Voke High School 


Leave Maxxx Kexxx 


2:30 


PICK-UP FRANHIN 




2:36 


64 Ma xxx Ave. 


Tixxx St xxx 


2:38 


12 Gnocx Rd, 


Alxxx Blxxx 


2:44 


6 Be xxx Clr. 


Lyspsc Dlxxx 


2:46 


7 Pexxx St, 


NlXXX Wl30Q£ 


2:47 


23 Eaxxx St, 


Jomoz Moxxx 


2:48 


42 Flaws St, 


Maxxx Caxxx 


2:49 


25 Caxxx St, 


Edxxx Hoxxx 


2:50 


6 Fexioc Cir. 


Doxxx Me xxx 


2:53 


60 Wosscx Dr, 


Josssc Vrxsm 


2:55 


PICK-UP DOLBEARE 


Scxxx Duxxx 


2:57 


11 Laxxx Dr, 


Re xxx Saxxx 


2:59 


8 Moxxx Rd. 


Saxxx Pasosc 


3:00 


221 Alxxx St. 


Li xxx Haxxx 


3:02 


34 Baxxx St, 


Chxxx Buxxx 


3:05 


PICK-UP WALTON 


Laxxx Haxxx 


3s08 


51 Fujqqc Ave, 


Rixxx Dejooc 
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3 s 10 60 Baxxx Rd, Laxxx Haxxx 

3 US PICK-UP KURD Boxxx CaiosK 

3 a8 120 Saxxx St. Scxxx Duxxx 

3*20 8 Roxxx St, Boxxx Caxxx 
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WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 



SCHOOL ADJUSTMENT COUNSELING AND SCHOOL PSYCHOLOGIST PROGRAMS 



REPORT OF 



CASES 



Total Previous Week 
New Referrals 
TOTAL 



NEW REFERRALS FROM 
Teachers 
Family 

Others^ Indicate 
TOTAL 

MASON FOR REFERRAL 
Achievement 
Behavior 
Other* Indicate 
TOTAL 

GROUP SESSIONS 



WEEKLY REPORT 



WEEK OF 



INTERVIEWS 

Pupil _ 
Family 



Teacher _____ 
Others- Indicate 



TOTAL 

CONSULTATIONS WITH 
Teachers 
Others* Indicate 
TOTAL 



HOME VISITS - LIST REVERSE SIDE 



Dates 
Time 
Place 
TOTAL 



No, 
No. 
No ■ 



CURRENT CASE LOAD 



WAITING LIST 



ADDITIONAL ACTIVITIES * INDICATE 



COMPLETE 
RETURN TO SPED 



REVISED 
7-16-73 



SIGNATURE OF 
COORDINATOR OF SPECIAL EDUCATION 



IN DUPLICATE 
OFFICE EACH MONDAY 
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WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 



F LEASE 



PQS T 



TO: 



All Staff 



FROM! Mr. Rudy A. Feudo 



RE: 



For Your Information 



Each Resource Canter Is Initiating and developing a professional 
Library concerning all children with special needs, 

Please come in and visit the Canter and share our new books and 
information* They are provided for the benefit of all staff. 



Chapter 766 Regulations - Revised October* 1975 
Journal of Learning Disabilities 

Journal of Special Educators for the Mentally Retarded 
Office for Children - Region IV 

SPED Training Resource Catalogue for Massachusetts 
Take A Giant Step 

Training Frograms for the Teaching of Children with Special Needs 

Instructional Programs for Children with Special Needs 

Focus of Exceptional Children 

Exceptional Children 

Making Schools Work 

Education of Special Needs Children 

Mains t reaming - The Integration of Children with Special Needs 
Guidelines for Assessments 
Guidelines to Supportive Services 



CURRENT LIBRARY CONTENTS 
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DECEIVED 



cuidz ro suppoitrivc si-uyices 

F0R CHILDIIEII l/mi SPuCiA!. HJfUS 




A dcroii^rotfon project in aJvo ™ 
** physically hondicoppad chJSS 

Prepared fays Brotehcw RusboIi 

CHILD ADVOCACy PROJliCY 
GRANT //0EG-0»/2**J»3ii; 
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MAKING SCHOOL WORK 



An Education Handbook 



for 



Students, Parents and Profession 
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i 

n 
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X 
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Si 



I/ 
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KLPUhT l-ROM 
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NATIO 



f'l ^ 



0) 



[ 


III 


i") 


i 
1 

! — / 


v. : 


■ J, 



/ 



'/oser Look On 



r 



' o; 



A of I 



iw3 cf l.c'u;; ,;'o :, Duroon U I c'ue: 



i 1 . 

i i \ \ 

wed 



*t 



!l.'C<1 fui* Uia | 



During tho'past several months, Closer Lo\- hi 

ZT l ° d ! n a vario£ * °< eonfaences on top 
parlance to the handicapped and Un,r f?Jj. ' ° 
■eh place wo won,, we heard n,^,, 2 '^c 
novo have meaning for all of our readers,^ 
int to toll you come of what wo learned. So/for your 
ormation-hero's our report: / your 

Closer Look staff traveled to Konsof*City in l ate 
•vember. to tho second t .nual mcotin of tho Amer 
n Association for the Education n » ho scvom^/ 
Roundly Handicappod-and .oarn/d h ,ft 

n I Sri TaH ^ thiS «^ ?or 

K . ^ r 7' n ' 0,rd V'-V. forgotten and 
«Sh V U y ms P ir |rf & find a core of 

fv Of l,fet°»H i0na,S dCd ^ Cd l ° ng the 

"My of hfo for these pcoplc/They came together to 

T^ d » Cat i°^ '"/"elegies bein^S to 



WINTER 1970 

/ 



\ 

i 



-h « i — lf j/fiMviuyiL'3 oeinn used to 

jh severely handieapp^ people a wide range of 



(continued on page 2) 



A3 you know, tho "Education of Ail Handl 
Wed Children Act" has been clgncd by S 

tho i h,o ory of tho handicapped in our cou - 
r, and wo caluto all tho concerned p= oni"- 
eluding members of Congrc::,, consumers 

woilceti 



d dedicated profoss.'onab-who v/o ( i ; ,,i 
hard to bring it about. Tho law guarantees tho 
ucational rights of handicapped children and 
nr parents, mandates individucliacd instiuc- 
n plans for each child, sots 19/0 as trie data 
on a state must provide appropriate education 
all handicapped children, it euthoiizcvi an 
intua expenditure, on a gradually escaping 
lis. Of 3.4 billion dollars. In fuiu.o issues wo 
i discuss thesa and other proviajpiig at greater 
3fh 03 well as tho big job of im^lgmcmniion 
t lies ahead. It is sufficient, now, to hail tho 
sage of this legislation as a victory in tho 
!le for tho right of every child -no matter how 
prely handicapped-to an education suited to 
individual needs. 




/ 

PIi®ffOGQ0 



D I 



Uu 



u 



rh .' n 0ur ; con eern for tho needs of handlcooDCd 
ch.ldren-both in and out of school-tho " To 
parents are often overlook. They have problems 

nem? In this cm of progress In the classroom- -i- 
things changing for parents? ' 1, 0 

Of course, when things improve for kids thVn, 
improve for parents. If you've staled for % 
get your child placed in a good educational p^™ 
what a great relief it is when this hepp.^r- r ? , v 
certa.nly a clear connection between L cu a' 
;; ( :7 C 7 ; °P° n to your child and your own abi y to 
load a happy, normal life. Righto of children ™ 
of parents are sides of the same com. ° 

But a lot happens to paiorUs from tho time th-ir 
e^ed child is born, or from tho mom cm hny 
suspoct-or learn-that their son or daughter has ? 
handicap No special training equips them or hi^rn 
o fate, for the feelings' within themselves or i " 
attitudes or others. The mother who wrote ha s o 
and her husband believed in tho » jlp " 
ceoklo crumbles" philosophy . . '% that^tn ooiS 
accept tho fact that their child JuBt happonad to o" d 
up at he pottom of .tho statistical oSi firs we 
through Q(1 agonising period of persona, adjustinent 

Thoio (a on enormous unmot need 

0 Jl»*~ C Ti°t!° n! l- 8093 if1VOlved i5 we!l k nown to most 
parents of handicapped children. E«perioncc3 dlffor 

should o tn?. P0 ,0 a :l<: m ° i3 flvail ^'e < r 
Should bo- to g.vo encouragement or hope or p, a -t,- 

;;;;!; !OV,CO Qt th,s ^mmuJi ?£S$* 

Judging from letters wo receive from parent- nil 
over the country, there is an enormous unmS nceJ fo 
support. In his book, The Disabled anaZTrZcntl 
LnT'T 9 Cha " 6n 9^ Uo Buscaglia writes % t 
appallmg how ntt.o attention is given .still, by medical 

9KQ 
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SUMMARY OF HOME ASSESSMENT 

Pertinent Extra School Factors - Family, Social, Environmental, and 
Developmental History and Observations 



NAME . 



SEX . 



HEAD OF HOUSEHOLD. 



ADDRESS. 



.TELEPHONE, 



Sr H ont = ■ - - „=_ BIRTHPLACE, 

LENGTH OF RESIDENCE . . .. ^ _ — BJ RTH PATE _ 



HOME i Awr.tiAr.F . — * 

Family and Household Identification Data (Include all members of the household, and all parents and sib! "iikis, even 
if not living at home or deceased), 

NAME DATE OF BIRTH HEALTH EDUCATION OCCUP ATION 

Parents: 



Siblings: 



Others: 



PHYSICIAN OR PRIMARY HEALTH SERVICE . - TELEPHONE 

US! OP HEALTH SERVICE . — - COMMUNITY SERVICES - 

HEALTH CARE CQVERAQE . -. -. ■• - — 

NOTABLE SOCIAL AND ECONOMIC FAMILY FACTORS — _ - .-- - — 



DAT I OP INITIAL HOME ASSESSMENT 



REASSESSMENT 



L DEVELOPMENTAL HISTORY 

A, Prenatal, delivery, and nss-natal course. Complications, 



B. Developmental milestones (note ages and anything unusual) 

1, Sat without support _ — — — - — — — — — - 

2, Walked alone — — — — 

3, Used single words _ - ^ — — - — — — - 

4, Used full p* pngp ? — = — .— — — — - — — 

5, Toilet trained: day_ — ™ - night — — 

6, n^ ftr — — 

C. Feeding. Anything notable In the way of preferences, dislikes, habits, mealtime behavi 







Reactions to 1 


ISness, accidents, hospitalizations, and any acute or chronic handicapping cond 


Hien. 









E. Play and social iscition development. 



Other important enviiorwift-ntal hcto\ z or t^perlejicos in child's history. Note: prolonged or trauma 
separCii ion ft* 
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WAKEFIELD PUBLIC SCHOOLS 
WAKEFIELD MASSACHUSETTS 01880 



EVALUATION REQUEST FORM 
PLEASE COMPLETE ALL ITEMS 



Date i 



1. 



LAST NAME 



FIRST NAME 



MIDDLE INITIAL SEX DATE OF BIRTH 



7, 



ADDRESS NO* 



STREET 



TEL* NO, 



MOTHER/ GUARDIAN - FATHER/ GUARDIAN 



SOTOOL 



TEACHER 



GRADE (S) REPEATED 



4. 



RECORDED IQ 



TOST NAME 



CA MA DATE TESTED TEST ADMIN. BY 



5, AQIIEVEMENT TEST SUMMARY: 



Word Mean* 

Para. Mean* 

Sci- & Soc, St. Con. 

Spelling 



TOST 



BATTERY 



FORM 



Word Study Skills 
Language 

Arlth, Con. & Appl, 
Arith. Comp, 



DATE ADMEN. 



6. CHECK SERVICES (X) YES NO CURRENT 

a. READING TUTORING _ _ _____ 

b. SPEECH THERAPY . _ _____ ____ 

O. VISION _____ _____ _ 

d. LD TUTORING _____ 

a. SAC ____ _____ — 

f. SCHOOL PSYCHOLOGIST _____ _____ 



7. REASON(S) TOR REQUEST 

a. LANGUAGE ( ) 

b. READING ( ) 
C. ARITffiffiTIC ( ) 
d. SPELLING ( ) 

ACHIEVEMENT 



a s ANTI-SOCIAL < ) 

b. WITHDMWAL ( ) 

e. DIATTENTIVE ( ) 

d. RESTLESS ( ) 

BEHAVIOR 



a, MOTOR- COORD • ( ) 

b. VISION ( ) 
e # HEARING ( ) 
d, SPEECH ( ) 

OTHER(S) 



ERIC 



PLEASE COMMENT ON SPECIFIC PRDBXJQi(S) TOICH PRECIPITATED THIS REFERRAL. 
USE REVERSE SIDE. 



n ci n 



243. 



: . February 27, 1976 

tear Mr, / Feudo, 

t ■ '■ ' "' ' ' ; ' • 1 . ; ' 

Becajj'se I am so willing to share any and all bad news with you,* 

E would like, for a change, to highlight some areas of ray own resource 

experience that have nroven successful beyond ray expectations, The 

.ntegration of several resource children into the Greenwood School has 

llustrated rather dramatically the benefits that can be hoped for 

roo such an expanded program, 

I am thinking of two children inpartioular, because I have taught 
hese children in a self - contained setting in the Franklin School 
nd now see them daily as the resource person in the Greenwood, Inte- 
rred program. Because I had been their sole teacher in the Franklin 
ehool, I was confident of ray own ability to predict- their future rate 
f progress, I have, however, been amazed to note their growth and 
regress this year - which far exceeds any reasonable expectations. 

Their academic growth appears to be at, least twice what it would 
ive been In a self-contained flatting - despite the fact that they now 
seleva less than half of the individual attention which they enjoyed 
i that setting. They are -far more independent and "courageous" than 
have known them to be in the past and reflect vastly improved self 
lages. At the risk of sounding over-zealous, I really must say that 
ley speak, move, think, attend and laugh with a spontaneity that was 
iviously missing before. Despite the fact that they remain well be- 
w their classmates academically, they are developing a confidence, 
d determination which enables them to accept that fact without becora- 
g self critical and defeated. Conferences with parents have indicated 
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hat the sans changes have been noted at home and several have mentioned 
tow much happier their children seem to be. 

Although much of this progress can be attributed to peer pressure, 
nproved self-image, appropriate models and a compass lonate, creative 
acuity I feel that the real key lies in the chlldrens 1 skm sense of their 
wn movement ,! up the ladder". They are in a definite grade this year 
nd will progress with their class to a higher grade, a new teacher and 
oom etc, In the fall, Perhaps this progression lends the motivation 
hmt was often missed in the self -contained resource rooms of the past, 
fide In their own achievements and the knowledge that they are an ob- 
Leua part of the school's population is more of a reward than any "behav- 
» mod 11 reinforcement with which I am familiar, Although I fully ex- 
icted to see improved behavior with the implementation of the new re* 
mroe program, I never could have predicted the very substantial academic 
mefits that are clear to me now. 

Perhaps this seems so evident to me because I am in the unique 
>sition of having serviced the same children under beth systems. But 
; is not a purely subjective opinion since academic achievement canfebe 
asured f recorded and compared, 1 was honestly unsure about academic 
Lccess via integration as the new program was being discussed initially, 
id worried about tossing children in over their heads and hoping they 
uld swim* I thought that you would like to know that integration for the 
lldren of the Greenwood district has negated my worst fears and far 
rpassed my highest hopes, 



Sincerely, 
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